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Abstract 

Experiencing a significant loss can be one of the most challenging life experiences. The 

adverse effects of bereavement can disrupt a person’s overall health and well-being. While it is 

essential to fully acknowledge the negative outcomes of bereavement, it is equally important to 

recognize the potential for posttraumatic growth (PTG) following such experiences. PTG has 

been consistently observed in adults who have experienced various traumas, yet there is still 

much to learn about PTG among adolescents. Given that death is one of the most stressful life 

events for youth, bereaved adolescents are a crucial population for examining PTG. Those living 

in urban areas are of particular concern due to their heightened exposure to community violence, 

which can increase susceptibility to traumatic events and experiences of loss. Having support 

during times of trauma and loss can help reduce psychological distress. Therefore, to gain a 

better understanding of growth processes amid the death of a loved one, this study examines the 

types of social support received by an urban adolescent population. 

A total of 408 adolescents (46.6% male; 53.4% female) in grades six through 12 

participated in this study, recruited from three urban schools. Data collection included the Post 

Traumatic Growth Measure for the growth outcome variable, the Losing People in the Past 

measure to assess students’ experiences of loss, and the Places I Spend Time measure to assess 

social support. Hierarchical linear regression analysis was used to assess multiple supportive 

social environments on PTG outcomes in the context of bereavement. The results indicated that 

home social support significantly predicted growth across all five PTG domains. In contrast, 

school and faith-based settings (e.g., churches, mosques, or other religious settings) also 

predicted PTG outcomes but to a lesser extent. The interaction between social support and 

bereavement was not significant across the models. These findings underscore the pivotal role of 
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home environments in fostering PTG among urban adolescents, suggesting that strengthening 

home-based support systems is important, especially in settings where youth face compounded 

stressors. Future research should explore the longitudinal effects of support and additional 

contextual factors to better understand the dynamics of PTG in this population.  
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Finding the Silver Lining: The Role of Supportive Social Environments in Posttraumatic Growth 

Outcomes among Bereaved Adolescents 

Chapter I: Introduction 

By adolescence, it is likely that an individual has either witnessed or experienced death 

firsthand. According to Johnson, Torres, Sykes, Gibson, and Baker (2017), most adolescents 

(71%) have experienced a loss by the time they graduate from high school. The death of a loved 

one can disrupt an adolescent’s assumptions that their world is predictable, relatively stable, and 

safe (Burdett & Schiavone, 2009; Pérez-Sales, 2010). The adverse effects of bereavement may 

include, but are not limited to, shock, numbness, guilt, confusion, depression, and a sense of 

hopelessness (Ens & Bond, 2007). Further reactions to the loss of a loved one include yearning 

for the deceased and elevated symptoms of multiple forms of psychopathology (Keyes et al., 

2014; Tedeschi & Calhoun, 2004). 

Bereavement can profoundly challenge an adolescent's mental, emotional, social, and 

physical well-being, especially during a period of vulnerability, as adolescence is often when 

mental health disorders first emerge (Kessler et al., 2012). Notably, nearly one in four to five 

adolescents experience a mental health problem during this critical stage (Kessler et al., 2012). 

Experiencing a death during this transitional period between childhood and adulthood adds 

another layer of stress during a time when significant developmental changes are simultaneously 

taking place (Burris, 2016). To assess the impact of bereavement on an adolescent’s 

development, researchers suggest taking a holistic approach by considering multiple factors such 

as the circumstances of the death, the relationship to the deceased, accessibility to emotional 

support, and religious and cultural connections (Robin & Omar, 2014). While the absence of 
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these supports can negatively impact adolescent bereavement, their presence often provides 

essential resources for coping and healing. Emotional support from family, friends, and 

community, as well as religious and cultural connections, can offer comfort, guidance, and a 

sense of meaning, helping to mitigate the adverse effects of loss and foster posttraumatic growth. 

Adolescents encounter various types of losses, ranging from family to other personal 

relationships. Previous research by this author has shown that urban adolescents experienced the 

death of family members (41.5%), non-family members (1.3%), and friends or significant others 

(18.5%) (Platt, 2021). The death of family members and friends or romantic partners was most 

prevalent in this prior study. Causes of death ranged from sickness or disease (26.3%), elderly 

age (15%), accident and/or disaster (6.4%), murder (4.6%), and suicide (3.8%) (Platt, 2021). 

These losses can be categorized as either expected, such as those resulting from sickness, 

disease, or elderly age, or unexpected, including accidents, disasters, murders, and suicides. 

Research suggests that expected deaths may allow for some emotional preparation, whereas 

unexpected deaths often result in more intense shock and grief reactions due to their sudden 

nature (Cohen & Mannarino, 2011; Kaplow et al., 2014). The death of a loved one, regardless of 

its nature, can profoundly impact an adolescent’s physical and mental health, leading to 

increased risks of depression, anxiety, and other health issues (Robin & Omar, 2014). However, 

bereavement can also lay the groundwork for posttraumatic growth, as adolescents navigate their 

grief and find new ways to understand their experiences and relationships (Tedeschi & Calhoun, 

2004). 

Although death is an inevitable part of life and can lead to unfavorable consequences, 

solely focusing on pathological responses paints a one-sided picture of the bereavement period 



    

 

  5 
 

for adolescents. Positive change has been reported in approximately 30 to 70 percent of survivors 

of various traumatic events, including bereavement (Linley & Joseph, 2004). For example, in the 

Platt study cited above, 76% of bereaved adolescents indicated signs of posttraumatic growth 

(Platt, 2021). Systematic investigations of growth are recent in the research literature, but the 

idea of significant positive changes following major challenges, suffering, and loss isn’t a new 

concept. Tedeschi and Calhoun (2004) argue that early teachings of various religions, including 

Christianity, Hinduism, Buddhism, and Islam, contain aspects of the potentially transformative 

power of trials and tribulations (Tedeschi & Calhoun, 1995). 

In addition to acknowledging religious roots for the idea of growth following adversity, it 

is also important to distinguish growth from resilience. Resilience usually refers to an ability to 

persevere through life after experiencing hardships (Tedeschi & Calhoun, 2004). Despite 

experiencing tough circumstances, resilient individuals demonstrate a stable trajectory of healthy 

functioning over time (Bonanno, 2004). In contrast to resilience, growth exceeds these levels of 

adaptation and implies an advance from an individual’s baseline levels of functioning (McGrath, 

2006). It is expressed as improved interpersonal relationships, changed self-perception, and a 

shift in philosophy of life (McGrath, 2006). 

According to McGrath, most psychological theories that attempt to explain growth 

outcomes share a common notion that growth involves the reorganization of assumptions or 

cognitive schemas. Shattered assumptions theory focuses on the destructive nature trauma has on 

an individual’s belief system (Schuler & Boals, 2016). This includes disruptions in perceptions 

of self-worth and changed views regarding the benevolence and meaningfulness of the world 

(Janoff-Bulman, 1989). For bereaved individuals, beliefs about the predictability and 
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controllability of the world can be shattered through experiencing untimely and violent deaths 

(Gerrish, Dyck, & Marsh, 2009). For growth to occur, these shattered assumptions need to be re-

established or discarded and replaced with a broader worldview that is better able to make 

meaning of suffering. 

In times of stress or adversity, one way to establish a sense of predictability, stability, and 

opportunity for meaning-making is through social support (Cohen & Wills, 1985). Social support 

can change an individual’s appraisal of a stressful situation and reduce their physiological 

response to stress (Cohen & Wills, 1985). During the aftermath of traumatic events, including 

bereavement, receiving support from others plays an important role in reconstructing cognitive 

schemas and narratives that embody growth-related themes (Tedeschi & Calhoun, 2004). 

The current study examines trauma and loss through the lens of positive psychology, 

exploring the construct of posttraumatic growth among bereaved adolescents living in urban 

areas. Youth residing in urban communities often experience a unique set of stressors, including 

exposure to community violence, economic hardship, and limited access to mental health 

resources (Evans et al., 2013; Santiago et al., 2011). These stressors can accumulate daily and 

over time, creating an environment of chronic stress that impacts their emotional and 

psychological well-being. Despite these challenges, some adolescents manage to derive meaning 

and achieve growth outcomes when experiencing the death of a loved one, largely through the 

support they receive from family, peers, and community resources (Kilmer et al., 2010). The 

current study aimed to understand how social support contributes to these positive outcomes, 

shedding light on the strength of urban youth who navigate significant losses while facing the 

everyday adversities of their environments. 
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Posttraumatic Growth 

Growth or positive change has been observed in individuals following trauma and/or 

bereavement. The current author’s prior study found that bereavement was significantly and 

positively associated with PTG among bereaved urban adolescents (Platt, 2021). PTG represents 

positive psychological changes that occur from struggling to handle highly stressful 

circumstances (Tedeschi & Calhoun, 2004). There are five domains within this construct: (a) a 

greater appreciation of life, such as the recognition of things formerly taken for granted; (b) more 

meaningful and close relationships with others, as well as an increased sense of compassion for 

those who have experienced similar hardships; (c) a general sense of increased strength, 

including accepting that bad things happen and discovering that “if I handled this, then I can 

handle just about anything”; (d) identifying new and different possibilities for life, such as taking 

on a career path influenced by the loss experience; and (e) spiritual and existential growth, where 

there can be greater engagement with fundamental existential questions or the belief that God 

comforted them through their grapple with stress and loss (Tedeschi & Calhoun, 2004). 

Growth does not occur as a direct result of trauma but rather through trying to make sense 

of a new reality in the aftermath of trauma (Tedeschi & Calhoun, 2004). Cognitive rebuilding 

takes place as an individual incorporates their experienced trauma and possible future events into 

schemas that become more resistant to being shattered (Tedeschi & Calhoun, 2004). These 

reconstructed schemas determine the extent to which posttraumatic growth occurs (Tedeschi & 

Calhoun, 2004). On the other hand, if a bereaved individual cannot take in new information and 

rebuild their schemas, posttraumatic stress disorder (PTSD) could develop. Trauma involves 
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shattered assumptions, but PTG is a schema reconstruction process that fosters a sense of 

meaning and growth (Gerrish et al., 2009). 

There is a growing body of research examining adolescent PTG. Correlational studies 

reveal evidence of posttraumatic growth among adolescent cancer patients and ethnically diverse 

young people following the September 11th terrorist attacks (9/11) (Milam et al., 2005; Turner-

Sack, Menna, & Setchell, 2012). Milam and colleagues (2005) found that one-third of adolescent 

participants experienced positive changes in their relationships, self-reliance, spirituality, life 

priorities, and appreciation of life post-9/11. Although not statistically significant, earlier work 

conducted by Milam et al. (2004) also found that experiencing the death of a parent predicted 

higher PTG scores than other negative life events (e.g., parental divorce/separation, loss of a 

close friend, being held back a grade). Thus, bereavement-related stress has the potential to 

contribute to higher levels of growth compared to other life stressors. 

One limitation of the current author’s previous bereavement study was that it examined 

adolescents’ overall sense of growth outcomes when experiencing bereavement rather than 

examining the various domains that characterize PTG. A more focused analysis is important 

because prior studies have found effects specific to particular PTG domains. The current study 

provides a richer picture of the experience of PTG by examining the construct of each domain 

(i.e., new possibilities, relating to others, appreciation of life, personal strength, and spiritual 

change). 

Identification with organized religion and having discussions with family and friends 

about a stressful life event (e.g., terrorist attack) have been shown to contribute to PTG among a 

racially and ethnically diverse group of adolescents (Milam et al., 2005). Laufer and Solomon 
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(2006) also found that religious Israeli youth reported higher levels of PTG compared to their 

secular counterparts. In a subsequent study (Laufer & Solomon, 2009), religious youth strongly 

endorsed items corresponding to the spiritual change and appreciation of life domains of PTG 

following terrorist attacks. Religiosity and drawing closer to God or a Higher Power can not only 

strengthen one’s spirituality but also provide a set of beliefs to make meaning from trauma 

(Milam et al., 2004). The current study examined social support across multiple settings, 

including home, school, and faith-based settings (e.g., churches, mosques, or other religious 

environments) as this has important implications for nurturing supportive social environments 

and interventions that foster PTG outcomes. 

Social Support 

Social support has been shown to include multiple components such as (a) information 

that one is cared for and loved, (b) information that one is esteemed and valued, and (c) 

information that one belongs to a group (Michael & Cooper, 2013; Pearson, 1986). Social 

support is protective for adolescent distress (Camara, Bacigalupe, & Padilla, 2017), alleviating 

the impact of stressful events and increasing well-being (Cohen & Wills, 1985). Social support 

systems that are correlated with growth outcomes in the context of adolescent bereavement 

include support from either a parent and/or guardian (Wolchik et al., 2009). Findings suggest that 

parents and guardians may offer ideas about how to reconstruct schemas and make meaning of 

an experienced death or loss (Wolchik et al., 2009). Moreover, supportive relationships may 

foster PTG by providing perspectives that can be integrated into reconstructed schemas (Prati & 

Pietrantoni, 2009). Parents and guardians may also provide opportunities for self-disclosure and 

validation of painful feelings related to the loss (Wolchik et al., 2009). Kimhi and colleagues 
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(2009) found evidence of the relationship between family support and growth outcomes among 

Israeli adolescents exposed to war-related trauma. Researchers have also examined social 

support in regard to quantity and quality following earthquake trauma (Shang et al., 2022). 

Interestingly, findings suggested that low-quality support had an adverse effect on PTG while 

high-quality social support facilitated PTG (Shang et al., 2022).  

The protective role of social support on PTG outcomes has also been shown in the 

current author’s prior bereavement study. Findings revealed that social support significantly 

predicted PTG scores and explained the greatest amount of variance in PTG (11.8%) compared 

to other predictor variables, including bereavement, demographic factors (age, gender, and 

race/ethnicity), active coping, and rumination (Platt, 2021). Total social support scores were used 

in this previous study to get a general idea of the relationship between social support and PTG 

alongside these other variables. The current study builds upon that work by focusing on social 

support, the most powerful predictor of PTG, and examines the nature of different types of social 

support received among bereaved urban youth and their relationship to various PTG domains. 

Bereavement in Low-Resourced Urban Environments 

Given the disproportionate rates of violent death in United States urban areas, there is a 

great need to assess its impact on bereaved individuals living in these environments. Urban 

adolescents are subjected to an immense number of traumas and severe life stressors, including 

community violence. The average annual violent crime rate in urban areas is about 74% higher 

than the rural rate and 37% higher than the suburban rate (McCart et al., 2007). Social 

determinants of violence include residential segregation, racism and discrimination, educational 

disparities, high unemployment rates, poverty, and overcrowding (Eitle, D’Alessio, & 
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Stolzenberg, 2006; LaVeist, 2005; Stewart & Simons, 2010). Community violence exposure 

includes not only being a victim of violence but also witnessing others, such as friends and 

family members, being victimized by violence (Liu, Bolland, Dick, Mustanski, & Kertes, 2015). 

In a representative study of urban adolescents, 31% of sixth-grade boys and 14% of girls 

had someone threaten to kill them; 42% of boys and 30% of girls saw someone shot; and 87 to 

96% of both boys and girls witnessed arrests, saw others being beaten up, or heard gunfire 

(Farrell & Bruce, 1997). Fitzpatrick and Boldizar (1993) also found that among urban youth aged 

7-19, 43% witnessed a murder. 

Due to urban adolescents’ environmental circumstances of social and economic 

disadvantage in their communities, they are more vulnerable to experiences of sudden and 

violent deaths. This includes the loss of a loved one to homicide, suicide, or accident (Smith, 

2014). These types of losses share common features of suddenness and violence, but each has its 

unique characteristics. Compared to those bereaved by accidents or suicide, those bereaved by 

homicide exhibit higher levels of prolonged grief disorder (PGD) and PTSD (Currier, Holland, & 

Neimeyer, 2006; Murphy, Clark Johnson, Wu, Fan, & Lohan, 2003). Close relatives of homicide 

victims also carry the additional burden of contact with the criminal justice system (Gintner, 

2001). Additionally, individuals bereaved by suicide often report higher levels of grief-specific 

symptoms, such as rejection, shame, stigma, and blame, and they may be more likely to avoid 

disclosing the cause of death of their loved one (Sveen & Walby, 2008). Sudden and violent 

losses not only make it difficult for individuals to grasp the reality that their loved one has 

passed, but there is also a common reaction of experiencing guilt (Lehman, Wortman, & 

Williams, 1987). Relative to other types of losses, sudden and violent losses hinder the bereaved 
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from saying a final goodbye (Kristensen et al., 2012). Sudden, unexpected, or violent loss of a 

loved one has been shown to be one of the most common life events leading to PTSD and more 

persistent depressive symptoms (Brent, Melham, Donohoe, & Walker, 2009; Breslau et al., 1998; 

Kaltman & Bonanno, 2003; Van Ameringen, Mancini, Patterson, & Boyle, 2008). 

Although youth growing up in urban neighborhoods are more likely to experience sudden 

and violent loss, not all of these adolescents develop maladaptive outcomes. Positive changes 

may emerge, such as adolescents developing a more positive perspective on life (Arpawong et 

al., 2015). After experiencing any type of death (i.e., sudden and unexpected or seemingly 

natural and anticipated), negative outcomes should be acknowledged, but so should the 

possibility of growth. While experiencing PTSD, for example, a personal narrative of life before 

and after the trauma can develop and result in positive changes in identity (Tedeschi, 1999). 

Growth requires a level of traumatization, and as new meanings are developed, cognitive 

disruption characteristic of posttraumatic stress can strengthen core beliefs and schemas or result 

in new beliefs and schemas that provide greater meaning for times of suffering (Ickovics et al., 

2006). The current study focused on social support predictors of these processes in urban 

adolescents due to their higher risk of experiencing violent trauma (Tedeschi, 1999). 

There is very little published research on factors related to growth outcomes among urban 

adolescents, but at least two studies have highlighted significant predictors of PTG outcomes in 

this population. In a quantitative research study among urban adolescent girls, the type of 

traumatic event was related to subscales of PTG (Ickovics et al., 2006). Participants in this study 

who reported interpersonal problems as their most significant trauma reported a lesser degree of 

PTG than adolescents who reported bereavement as their most traumatic experience (Ickovics et 
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al., 2006). Urban girls who identified an interpersonal problem reported significantly lower 

levels of growth in the appreciation of the life domain of PTG compared to those who 

experienced bereavement (Ickovics et al., 2006). The death of a loved one was also one of the 

most common traumatic events experienced by urban youth (Ickovics et al., 2006), further 

highlighting the uncontrollable stressors experienced by young people in urban communities. 

This study was limited by solely examining urban adolescent girls. The current study builds on 

previous research to consider growth outcomes in both male and female urban adolescents. The 

current study also includes a more representative sample, better reflecting the diverse population 

of U.S. adolescents, since PTG research has mostly been conducted with adults and adolescents 

from specific populations (e.g., adolescent girls, specific racial and ethnic minority groups, and 

adolescents residing outside the United States). 

In addition to Ickovics and colleagues’ (2006) study, the current author’s prior study 

examined PTG-related variables in the context of bereavement among urban youth (Platt, 2021). 

As mentioned earlier, bereavement experiences were significantly associated with PTG scores, 

such that adolescents who reported higher levels of death-related losses also reported high levels 

of PTG. The study also examined several predictors of PTG, and social support emerged as the 

most powerful predictor (Platt, 2021). The current study built upon those findings by focusing 

specifically on social support as a predictor of PTG among urban youth. In particular, it explored 

the different kinds of supportive social environments available to urban youth and their 

relationship to each PTG domain. Understanding the role of social support in PTG is important 

for developing interventions that promote PTG among youth exposed to high rates of stress and 

trauma. 



    

 

  14 
 

Rationale and Current Study Hypotheses 

Although the literature has established the adverse effects of residing in urban contexts 

and experiencing bereavement, there has been growing interest in further understanding 

psychological growth, religion and spirituality, and positive outcomes following the loss of a 

loved one (Balk, 1999; O’Rourke, Tallman, & Altmaier, 2008; Park & Helgeson, 2006; Shaw, 

Joseph, & Linley, 2005; Tedeschi & Calhoun, 2004; Wortmann & Park, 2008). Loss of a close 

relationship through death has traditionally been viewed from a deficit-based lens, but this 

current study sought to understand bereavement from a strength-based perspective, focusing 

particularly on how social support could catalyze PTG. 

There is limited research on PTG in response to experiences of loss among adolescents 

(Johnson et al., 2017; Ringler & Hayden, 2000). Most of the empirical literature has focused on 

growth-related outcomes following the diagnosis of life-threatening illnesses such as cancer or 

HIV in adults (Ickovics et al., 2006). While this research provides valuable insights into the 

contexts of PTG, there remains a need to explore PTG among urban adolescents and examine 

how supportive social environments can facilitate PTG in this population. The current study 

addressed these gaps by investigating six research questions, outlined below. 

Research Questions. RQ1. Which contexts or settings provide the most support (home 

vs. school vs. other)? RQ2. What other contexts or settings are reported as supportive? RQ3. 

What types of support are most frequently reported in each setting? RQ4. Which domains of 

PTG are most frequently reported? RQ5. Are particular social support settings associated with 

particular PTG domains? RQ6. Do relationships among bereavement, social support, and PTG 

vary as a function of PTG domain? 
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Statement of Hypotheses 

 Hypothesis I:  

a) Adolescents who report higher levels of received social support within the context of home 

will report higher levels in all five PTG domains. 

b)   Social support received within the home will interact with bereavement to predict additional 

PTG in all five domains. 

 Hypothesis II:  

a) Adolescents who report higher levels of received social support within the context of school 

will report higher levels in all five PTG domains. 

b)   Social support received within the school will interact with bereavement to predict additional 

PTG in all five domains. 

 Hypothesis III:  

a) Adolescents who report higher levels of received social support within the context of a faith-

based setting will report higher levels in all five PTG domains. 

b)   Social support received within a faith-based setting will interact with bereavement to predict 

additional PTG in all five domains. 

Chapter II: Methods 

Participants 
 

 A total of 408 adolescents in grades six through 12 participated in this study. Participants 

were recruited from three diverse urban schools in the United States (two K-8th grade schools 

and one high school). The sample included representation from 228 census tracts, 23 crime 

districts, and 148 police beats. Approximately 46.6% of the sample identified as male and 53.4% 

as female. Racial and ethnic backgrounds were as follows: 34.6% Hispanic/Latinx, 34.3% 
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African American/Black, 18.1% European American/White, 11% Asian or Asian American, 

2.5% American Indian or Alaskan Native, 0.5% Native Hawaiian or Other Pacific Islander, 15% 

Bi-Racial or Multiracial, and 14.5% identifying as Other. 

Procedure 

 All measures and protocols in this study received approval from the Institutional Review 

Boards at DePaul University and Northwestern University. Adolescent participants underwent a 

full day of data collection at DePaul University on one of five consecutive Saturdays during the 

fall of 2012. Consent and assent forms were obtained from all participants. Participants were 

randomly assigned to various measures and tasks throughout the day. Activities included 

breakfast, lunch, and dinner breaks, as well as relaxation and recreation periods, short movies, 

college information sessions, and a campus tour. At the conclusion of data collection, 

participants received a $50 gift card to Target, Old Navy, or Best Buy. An additional $20 in gift 

cards was provided to participants who returned parent rating forms ($10 for themselves and $10 

for their parents). The measures utilized in the current study are summarized below.   

Measures 
 

Post-traumatic growth. The Posttraumatic Growth measure is an 11-item scale designed 

to assess positive psychological changes following exposure to trauma. Participants were first 

prompted to recall a bad experience or traumatic event (Kimhi et al., 2009). Subsequent items 

were rated on a four-point Likert scale ranging from "no change" (0) to "a lot of change" (3), 

with higher scores indicating greater levels of perceived change. Sample questions include "I 

learned how nice and helpful some people can be," "I can now handle big problems better than I 

used to," and "I know what is important to me better than I used to" (Kimhi et al., 2009). Each 

subscale comprises two items, with possible scores ranging from 0 to 6 per domain. For example, 
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items for New Possibilities include (a) “I now have a chance to do some things I couldn’t do 

before” and (b) “I have new ideas about how I want things to be when I grow up.” Items for 

Relating to Others include (a) “I learned how nice and helpful some people can be” and (b) “I 

feel closer to other people (friends or family) than I used to.” Items for Appreciation of Life 

include (a) “I understand how God works better than I used to” and (b) “I appreciate (enjoy) each 

day more than I used to.” Items for Personal Strength include (a) “I can now handle big problems 

better than I used to” and (b) “I have learned that I can deal with more things than I thought I 

could before.” Items for Spiritual Change include (a) “I understand how God works better than I 

used to” and (b) “My faith (belief) in God is stronger than it was before.” Total scores were 

computed for each PTG domain as well as for the overall PTG measure by summing the item 

responses within each domain, resulting in a possible overall score range from 0 to 33, with 

higher total scores representing greater perceived growth. The internal consistency of the 

subscales in the present sample was strong, with Cronbach’s alpha values of 0.81 for New 

Possibilities, 0.81 for Relating to Others, 0.80 for Appreciation of Life, 0.82 for Personal 

Strength, and 0.92 for Spiritual Change. 

 Bereavement. The Losing People in the Past measure (Duffy et al., 2022; Grant et al., 

2022) is a 50-item scale used to assess adolescents’ experiences of loss and characteristics of 

bereavement. Participants first indicated whether they had lost someone close to them. If they 

had experienced such a loss, they were asked to provide detailed descriptions regarding up to two 

individuals. These descriptions included specifying the relationship to the deceased, the 

circumstances surrounding the loss, and the frequency of communication both before and after 

the loss. The measure includes a variety of loss types, such as death due to old age, accidents, or 

murder, and other causes. The scoring focused specifically on bereavement due to death, which 
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is critical to the study’s focus on posttraumatic growth in response to loss. For each participant, a 

total bereavement score was computed based on the number of death-related bereavement 

experiences reported. This was done by summing responses to items related to death (e.g., 

"dying in an accident or disaster," "being murdered," "dying of old age," "killing themselves"). 

The total bereavement score reflects the cumulative number of death-related losses, with possible 

values ranging from 0 (indicating no death-related loss) to a maximum score based on the 

number of losses reported by the participant. Higher scores indicate a greater exposure to death-

related bereavement. This measure has been validated in previous research and has demonstrated 

strong psychometric properties (Grant et al., 2022), making it a reliable tool for assessing 

bereavement in adolescents. 

 
 Social Support. Social support was assessed using the Places I Spend Time measure 

(Duffy et al., 2022; Grant et al., 2022), a 126-item scale that uses a 3-point rating system (1 = 

never or hardly ever, 2 = sometimes, 3 = a lot) to assess adolescents’ perceptions of social 

support in various settings: home, school, and an additional setting outside of home and school 

where they spend the most time. Sample items include: “Someone helps me when things go 

wrong,” “someone helps me to not give up,” and “someone shows me that good can come from 

bad,” “someone gives me good advice,” “someone knows what is going on with me,” someone 

helps me develop a faith or philosophy,” and “I learn what to do with something I can’t change.” 

For each setting (home, school, and other settings), sum scores were computed by adding the 

responses to the items specific to that context, with possible scores ranging from the minimum 

score (reflecting little to no perceived support) to the maximum score (indicating high levels of 

perceived support). Sum scores were used instead of mean scores to capture the cumulative level 

of support experienced, providing a comprehensive measure of total perceived support in each 
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setting. Higher scores reflect greater perceived availability of support within that particular 

setting. The internal consistency of the scale was high across all settings, with Cronbach’s alpha 

values of 0.97 for home, 0.97 for school, and 0.99 for the additional protective setting, 

demonstrating the reliability of the measure in assessing perceived social support. 

Data Analysis Plan 

The current study used a cross-sectional design to examine the role of various settings in 

providing social support in relation to the various domains of PTG in the context of bereavement 

affecting urban adolescents. The specific analyses that were used to answer each research 

question and test each hypothesis are provided below. The support variables were calculated as 

sum scores of the responses to individual support-related items, chosen over mean scores to 

better capture the cumulative level of support experienced by the participants and to build upon 

prior literature in this area (Platt, 2021). Descriptive statistics also included demographic 

variables (age, gender, and racial/ethnic identity) to assess their influence on primary study 

variables, highlighting potential demographic patterns and informing how background 

characteristics may affect PTG outcomes. Analyses controlled for these demographic variables, 

ensuring a more accurate examination of the relationship between social support and PTG. 

Regression analyses tested both main effects and interaction effects within the same models to 

comprehensively assess the independent and combined impacts of social support and 

bereavement on PTG. 

Research Questions 

 Research Question 1 (RQ1): Which contexts or settings provide the most support 

(home vs. school vs. other)? To answer RQ1, paired sample t-tests were conducted to compare 
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the mean levels of perceived support across the three settings: home, school, and other. These 

comparisons were based on the Places I Spend Time measure. 

 Research Question 2 (RQ2): What other contexts or settings are reported as 

supportive? To address RQ2, open-ended responses from the Places I Spend Time measure 

were reviewed to identify additional supportive settings selected by the youth. The responses 

were categorized by generating themes, assigning numerical codes, and then analyzing these 

categories to understand the broader range of socially supportive environments reported by the 

participants. 

 Research Question 3 (RQ3): What types of support are most frequently reported in 

each setting? For RQ3, a frequency analysis was conducted for each support-related item within 

the home, school, and other settings as measured by the Places I Spend Time instrument. This 

analysis identified the most commonly reported types of support in each context. 

Research Question 4 (RQ4): Which domains of PTG are most frequently reported? 

To explore RQ4, a frequency analysis was also used to determine the prevalence of PTG across 

its domains: new possibilities, relating to others, appreciation of life, personal strength, and 

spiritual change. 

 Research Question 5 (RQ5): Are particular social support settings associated with 

particular PTG domains? To address RQ5, a correlation matrix was used to examine the 

associations between different social support settings—home, school, and other—and various 

PTG domains, including new possibilities, relating to others, appreciation of life, personal 

strength, and spiritual change. The analysis focused on identifying statistically significant 

correlations by assessing the p-values, which determined the significance of these associations. 

Additionally, the strength and direction of the correlations were evaluated to understand how 
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different support settings relate to specific PTG domains. This analysis provided valuable 

insights into which settings were more strongly connected to particular aspects of posttraumatic 

growth.  

Research Question 6 (RQ6): Do relationships among bereavement, social support, 

and PTG vary as a function of PTG domain? To address RQ6, which examines whether the 

relationships among bereavement, social support, and PTG differ across various PTG domains, 

hierarchical multiple regression was employed as the primary analytical method. This approach 

allowed for the step-by-step inclusion of variables, enabling the observation of how the addition 

of interaction terms influenced the variance explained in PTG outcomes. Specifically, the 

analysis controlled for demographic variables such as age, gender, and race/ethnicity to account 

for their potential influence on PTG. These control variables were entered in the first step of the 

regression model, isolating the effects of bereavement and each social support setting. The 

interaction term between bereavement and social support was then introduced in the second step 

to assess whether the relationship between social support and PTG differed depending on the 

level of bereavement experienced. A significant interaction would suggest that the effect of 

social support on PTG varies at different levels of bereavement. The overall model fit was 

evaluated using R-squared and adjusted R-squared values, and the significance of the interaction 

term was determined by its p-value, indicating whether it significantly contributed to explaining 

PTG beyond the main effects. 

Chapter III: Results  

Research Question 1 (RQ1): Which contexts or settings provide the most support (home vs. 

school vs. other)? 
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A paired-samples t-test was conducted to compare the means for social support received 

at home and school. Results revealed a significant difference in the level of support between 

home (M = 1.43, SD = 0.47) and school (M = 1.18, SD = 0.50); t(364) = 9.68, p < 0.001. On 

average, home scores were 0.26 points higher than school scores, with a 95% confidence interval 

ranging from 0.20 to 0.31. When comparing support received within the home setting (M = 1.43, 

SD = 0.47) and an additional place outside of the home (M = 1.39, SD = 0.56), the results did not 

show a significant difference; t(83) = 2.24, p = 0.089. Conversely, when comparing support 

received within the school setting (M = 1.18, SD = 0.50) and an additional place outside of the 

home (M = 1.39, SD = 0.56), a significant difference was observed; t(83) = -2.19, p = 0.031. The 

negative t-value indicates that support received in the additional place outside of the home was 

significantly higher than that received in the school setting. 

Research Question 2 (RQ2): What other contexts or settings are reported as supportive?  
 

The Places I Spend Time measure identified additional settings chosen by youth for their 

third protective setting, addressing Research Question 2. Open-ended responses were analyzed to 

identify themes, which were then coded numerically to represent categories. Some youth 

mentioned home and school settings in these responses, and these are included with all other 

coded responses in Table 1. Additionally, the 'Other' category included settings that were 

difficult to classify into predefined categories. Examples of such settings included vague or 

unconventional locations like 'hot place' and 'on the bus,' as well as various job settings that did 

not fit neatly into the other established categories. Table 1 presents a complete list of these 

categories. 
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Table 1 

 Perceived Support in Other Settings: Frequency of Occurrence 

Category Frequency Percentage 
Other (Non-Parent) Family Member's House 30 19.0% 
Faith-Based Setting 22 13.9% 
Friend's House 20 12.7% 
Hobby/Leisure (Non-Sports) 18 11.4% 
Parent's House 15 9.5% 
Outside/Outdoor Activity 13 8.2% 
Sports Club/Sporting Goods Store/Gym Facility 11 7.0% 
Other 8 5.1% 
School 7 4.4% 
Library 5 3.2% 
After School Program 4 2.5% 
Romantic Partner’s House 3 1.9% 
Home 2 1.3% 

 

Research Question 3 (RQ3): What types of support are most frequently reported in each 

setting?  

Research Question 3 (RQ3) explores the types of support most commonly reported in 

each setting. This analysis involved conducting a frequency analysis for each item within the 

domains of home, school, and other as identified in the Places I Spend Time measure. 

Additionally, mean comparisons were conducted to assess the prevalence and significance of 

reported support types across these settings. Results for the five most frequently reported types 

of support are provided in Table 2.  
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Table 2  

Perceived Support in Home Settings: Frequency of Occurrence 

Places I Spend Time-Home Never or Hardly Ever Sometimes A lot 
Someone teaches me to do the right thing. 4.0% 25.2% 68.6% 
I learn to notice the good things and be grateful. 4.8% 31.1% 62.7% 
I learn to be kind to others. 6.4% 27.6% 64.9% 
Someone shows me how to learn from mistakes. 7.0% 28.2% 63.8% 
Someone helps me to not give up. 8.0% 29.2% 61.9% 

 

 A frequency analysis was conducted to examine the distribution of participant responses 

across various types of support received within the home. Adolescent participants predominantly 

experienced 'a lot' of support within their homes. Specifically, 256 participants (68.6%) reported 

being taught by someone to 'do the right thing'. Additionally, 234 participants (62.7%) indicated 

receiving of support in learning the importance of gratitude and noticing 'good things' in their 

lives. Furthermore, 242 participants (64.9%) endorsed learning 'to be kind to others' within their 

home, while 238 participants (63.8%) reported that someone within their home shows them how 

to 'learn from mistakes'. Moreover, 231 participants (61.9%) shared that someone helps them to 

'not give up'. These responses reflect relatively high levels of support among adolescent 

participants while spending time within their homes. Approximately 25 to 31% of participants 

reported 'sometimes' receiving the listed support within their home. Lastly, 4 to 8% of 

adolescents reported 'never or hardly ever' receiving the listed support within their home (see 

Table 2). 
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Table 3  

Perceived Support in School Settings: Frequency of Occurrence 

Places I Spend Time-School Never or Hardly Ever Sometimes A lot 
Someone tells me that it is okay to need help. 10.2% 41.8% 46.9% 
I get help solving a problem. 7.8% 48.5% 41.8% 
Someone teaches me to do the right thing. 10.7% 44.8% 42.9% 
Someone teaches me to work hard. 11.3% 45.6% 41.3% 
I learn to be kind to others. 12.1% 46.4% 39.9% 

 

A frequency analysis was conducted to examine the distribution of participant responses 

across various types of support received at school. Table 3 presents a varied distribution of 

perceived support among the participants. The majority of participants reported receiving 

reassurance that it is okay to need help often, with 46.9% indicating "A lot," 41.8% 

"Sometimes," and 10.2% "Never or Hardly Ever." Similarly, 41.8% of participants indicated they 

received help solving problems "A lot," while 48.5% reported "Sometimes," and 7.8% "Never or 

Hardly Ever." In terms of being taught to do the right thing, 42.9% of participants reported 

receiving this support "A lot," 44.8% "Sometimes," and 10.7% "Never or Hardly Ever." 

Participants (41.3%) frequently received encouragement to work hard “A lot", 45.6% reported 

this support "Sometimes," and 11.3% "Never or Hardly Ever." Lastly, 39.9% of participants 

indicated they learned to be kind to others "A lot," 46.4% "Sometimes," and 12.1% "Never or 

Hardly Ever.” Overall, the analysis reveals that a significant proportion of students receive 

frequent support in various forms at school, particularly in areas such as being told it is okay to 

need help and receiving help to solve problems, with a substantial portion also reporting this 

support at least sometimes (see Table 3). 

A comparison between the data collected on support received within participants' home 

and school environments reveals notable differences. While a significant proportion of 

participants reported receiving 'a lot' of support within their home across various domains, 
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ranging from 61.9% to 68.6%, the frequency of support received within their school setting 

appears to be comparatively lower. For instance, the highest level of support reported within the 

school environment was for someone telling participants that it is okay to need help, with 46.9% 

of participants indicating 'a lot' of support in this area. Nonetheless, this proportion is lower than 

the reported frequency of support received for similar statements within the home setting. 

Additionally, lower percentages of participants reported receiving 'a lot' of support for other 

domains within their school, ranging from 39.9% to 42.9%. Furthermore, while the proportions 

of participants reporting 'sometimes' receiving support within their home (25-31%) and school 

(41.8-48.5%) settings are closer, the percentage of participants reporting 'never or hardly ever' 

receiving support within their school (7.8-12.1%) is consistently higher than within their home 

(4-8%). These findings suggest that participants perceive receiving more support within their 

home environment compared to their school environment (see Tables 2 and 3). 

Table 4 

 Items with the Largest Mean Differences in Perceived Support between Home and School 
Settings 

Statement Mean Difference t-value df p-value 
Someone helps me develop a faith or philosophy 0.43 9.51 363 <.001 
Someone helps me when things go wrong 0.38 9.68 367 <.001 
Someone tells me I don’t have to be perfect 0.37 8.39 366 <.001 
I get help with things I am afraid or ashamed of 0.36 8.65 364 <.001 
Someone helps me to not give up 0.34 7.80 366 <.001 

 

Additionally, a paired samples t-test was conducted to compare the levels of perceived 

support between home and school settings across 30 statements. The analysis revealed 

significant differences for 27 statements, all of which were in favor of the home setting, 

indicating that more support was perceived at home. There were significant differences across all 

items except for three items: 1) "I get help solving a problem," 2) "Someone helps me practice 
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something I am learning," and 3) "Someone tells me it is okay to fail." See the appendix for all 

significant differences. The significant differences across the majority of the statements indicate 

varying levels of perceived support between home and school settings. 

Overall, the results indicate that participants generally felt more supported in the home 

setting compared to the school setting across various domains of perceived support. This was 

evident in statements related to emotional support, guidance, and moral instruction. Although 30 

statements were analyzed to assess perceived support, only the five statements with the most 

significant differences are included in Table 4 for clarity and conciseness. 

Research Question 4 (RQ4): Which domains of PTG are most frequently reported?  
 

Research Question 4 (RQ4) aims to identify the domains of PTG most frequently 

reported by individuals. This analysis involved conducting a frequency analysis to determine the 

prevalence of PTG across its domains, namely new possibilities, relating to others, appreciation 

of life, personal strength, and spiritual change.  

Table 5  

Prevalence of Perceived Posttraumatic Growth Across Domains 

Statement PTG Domain No 
Change 

A little Some A lot 

I know what is important to me 
better than I used to. 

Appreciation 
for Life 

11.75% 20.63% 34.60% 33.02% 

I appreciate (enjoy) each day more 
than I used to. 

Appreciation 
for Life 

17.31% 22.12% 27.56% 33.01% 

I have new ideas about how I want 
things to be when I grow up. 

New 
Possibilities 

17.53% 17.53% 28.25% 36.69% 

I now have a chance to do some 
things I couldn’t do before. 

New 
Possibilities 

20.26% 20.58% 30.23% 28.94% 

I can now handle big problems 
better than I used to. 

Personal 
Strength 

13.06% 24.52% 30.89% 31.53% 
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I have learned that I can deal with 
more things than I thought I could 
before. 

Personal 
Strength 

16.08% 25.08% 27.65% 31.19% 

I feel closer to other people 
(friends or family) than I used to. 

Relating to 
Others 

17.63% 20.51% 31.09% 30.77% 

I learned how nice and helpful 
some people can be. 

Relating to 
Others 

17.98% 24.92% 31.23% 25.87% 

I understand how God works better 
than I used to. 

Spiritual 
Change 

35.90% 15.38% 18.27% 30.45% 

My faith (belief) in God is stronger 
than it was before. 

Spiritual 
Change 

37.42% 16.77% 20.65% 25.16% 

 

The percentages reported in this analysis reflect the combined totals for the "Some" and 

"A lot" categories (see Table 5). The distribution of responses for each PTG domain statement, 

including Appreciation for Life, New Possibilities, Personal Strength, Relating to Others, and 

Spiritual Change, is summarized in Table 5. The most frequently reported domain of PTG among 

adolescents was New Possibilities. Most (64.94%) of adolescents reported having new ideas 

about their future, and 59.17% noted they had new opportunities they couldn’t access before. 

Appreciation for Life was also a prominent domain, with 67.62% of adolescents stating they 

better understand what is important to them, and 60.57% appreciating each day more than they 

used to. The domain of Personal Strength showed notable growth, with 62.42% of adolescents 

feeling they could handle big problems better and 58.84% realizing they could manage more 

than they previously thought possible. Relating to Others was another key domain, with 61.86% 

of adolescents feeling closer to friends or family, and 57.10% learning how nice and helpful 

some people can be. In contrast, the least reported domain was Spiritual Change. Only 48.72% of 

adolescents felt they better understood how God works, and even fewer (45.81%) felt their faith 

in God had strengthened. 
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Research Question 5 (RQ5): Are particular social support settings associated with 
particular PTG domains?  
 

A correlation matrix was conducted to examine associations between social support 

settings and various domains of PTG — namely, new possibilities, relating to others, 

appreciation of life, personal strength, and spiritual change. This analysis aimed to explore 

whether specific social support settings (home, school, other) are correlated with different PTG 

domains. The correlation analysis revealed several significant relationships between perceived 

support in different settings and various measures of post-traumatic growth, as well as notable 

correlations involving demographic variables (see Table A1). Significant associations between 

variables are summarized below. 

Home and School Support Settings and Posttraumatic Growth 

Significant correlations were observed between social support settings and PTG domains. 

Specifically, the sum of home support was significantly positively correlated with PTG domains: 

Appreciation of Life (r = .37, p < .001), New Possibilities (r = .30, p < .001), Personal Strength 

(r = .37, p < .001), Spiritual Change (r = .34, p < .001), and Relating to Others (r = .35, p < 

.001). Similarly, sum of school support showed significant positive correlations with these PTG 

domains: Appreciation of Life (r = .26, p < .001), New Possibilities (r = .16, p = .009), Personal 

Strength (r = .23, p < .001), Spiritual Change (r = .21, p < .001), and Relating to Others (r = .23, 

p < .001). These findings suggest that higher levels of home and school support are associated 

with greater perceived growth across multiple domains of PTG among participants. 

 

 



    

 

  30 
 

 

Perceived Support in Other Settings and Post-Traumatic Growth 

Similarly, the sum of scores for settings outside of home and school (categorized as 

"other") showed significant positive correlations with several PTG domains: Appreciation of 

Life (r = .32, p = .037), and Personal Strength (r = .36, p = .016). 

Faith-Based Support Settings and Post-Traumatic Growth 

Faith-based support settings represent the largest category of other settings identified by 

youth, so this variable was also examined separately in the correlation matrix. Faith-based 

support was significantly correlated with several dimensions of PTG. Specifically, faith-based 

support was positively correlated with Appreciation of Life (r = .17, p = .042), Spiritual Change 

(r = .23, p = .006), and Relating to Others (r = .17, p = .042). These results indicate that greater 

involvement in faith-based settings is associated with higher levels of perceived growth in these 

domains among participants. 

Demographic Variables and Post-Traumatic Growth 

Significant correlations were observed between various demographic variables and 

measures of support and PTG. For example, the sum of home support was positively correlated 

with being African American/Black (r = .16, p < .05), and the sum of school support was 

positively correlated with being African American/Black (r = .15, p < .05) and negatively 

correlated with being Bi-Racial or Multiracial (r = -.12, p < .01). Faith-based support was also 

positively correlated with being Native Hawaiian or Pacific Islander (r = .20, p < .01). 

Additionally, age was negatively correlated with being African American/Black (r=-12, p<.01). 

Regarding PTG, being African American/Black was positively correlated with the post-traumatic 

growth Spiritual Change score (r = .22, p < .05). 
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Primary Analyses 
Hypothesis I:  

 a) Adolescents who report higher levels of received social support within the context of 

home will report higher levels in all five PTG domains. 

b)   Social support received within the home will interact with bereavement to predict 

additional PTG in all five domains.To test Hypothesis 1, hierarchical regression analysis was 

employed to assess the predictive ability of home social support, bereavement, and their 

interaction term on the five sub-domains of PTG, while controlling for relevant demographic 

variables associated with the outcomes.  

Appreciation of Life PTG subdomain: The Appreciation of Life PTG domain was the first 

subdomain assessed. The results indicated significant main effects for PTG-Appreciation of Life, 

with home social support (β = 0.37, SE = 0.01, t(259) = 6.20, p < .001) and bereavement (β = 

0.12, SE = 0.11, t(260) = 2.11, p = 0.04) both showing notable associations. Specifically, a one-

unit increase in the standard deviation of bereavement corresponded to a 0.23 unit increase in the 

Appreciation of Life PTG domain. Similarly, a one-unit increase in the standard deviation of 

home social support corresponded to a 0.05 unit increase in the same PTG domain. 

The overall model fit was significant (F(11, 259) = 4.65, p < .001), explaining 13% of the 

variance in PTG-Appreciation of Life (adj. R² = 0.13). However, the interaction between home 

social support and bereavement did not significantly contribute to the regression model with the 

Appreciation of Life PTG subdomain (β = 0.24, p = 0.25). 

 New Possibilities PTG subdomain: To further assess Hypothesis 1, the regression 

model was re-run, this time including the New Possibilities PTG subdomain to evaluate the 

predictive ability of home social support, bereavement, and their interaction term on the New 

Possibilities PTG domain. The results revealed significant main effects, with home social support 
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(β = 0.29, SE = 0.01, t(258) = 4.83, p < .001) being a significant predictor of PTG-New 

Possibilities. Specifically, for every one-unit increase in the standard deviation of home social 

support, there was a corresponding increase of 0.04 units in the New Possibilities domain of 

PTG. 

Furthermore, the overall model fit was significant (F(11, 258) = 3.28, p < .001), explaining 

9% of the variance in PTG-New Possibilities (adj. R² = 0.09). However, the interaction between 

home social support and bereavement did not significantly contribute to the regression model 

with the New Possibilities PTG subdomain (β = 0.24, p = 0.26). 

Personal Strength PTG subdomain: To further assess Hypothesis 1, the regression model 

was re-run, this time focusing on the Personal Strength PTG subdomain to evaluate the 

predictive ability of home social support, bereavement, and their interaction term on the Personal 

Strength PTG domain. The results revealed significant main effects, with home social support (β 

= 0.36, SE = 0.01, t(258) = 6.10, p < .001) emerging as a significant predictor of PTG-Personal 

Strength. Specifically, for every one-unit increase in the standard deviation of home social 

support, there was a corresponding increase of 0.05 units in the Personal Strength domain of 

PTG. 

Furthermore, the overall model fit was significant (F(11, 258) = 4.67, p < .001), explaining 

13% of the variance in PTG-Personal Strength (adj. R² = 0.13). However, the interaction 

between home social support and bereavement did not significantly contribute to the regression 

model with the Personal Strength PTG domain (β = 0.21, p = 0.33). 

Spiritual Change PTG subdomain: To further assess Hypothesis 1, the regression model 

was re-run, focusing on the Spiritual Change PTG subdomain to evaluate the predictive ability of 

home social support, bereavement, and their interaction term on the Spiritual Change PTG 
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domain. The results revealed significant main effects, with higher levels of home social support 

(β = 0.30, SE = 0.01, t(258) = 5.17, p < .001) significantly predicting the PTG-Spiritual Change 

domain. Specifically, for every one-unit increase in the standard deviation of home social 

support, there was a corresponding increase of 0.05 units in the Spiritual Change domain of PTG. 

Additionally, age was a significant predictor, with every one-unit standard deviation decrease in 

age correlates with a decrease of 0.17 units in the PTG-Spiritual Change domain. African 

American/Black identity was also significantly predictive; adolescents identifying as African 

American/Black (coded as 1) showed an increase of 1.21 units in the PTG-Spiritual Change 

domain compared to the reference group.  

The overall model fit was significant (F(11, 258) = 5.82, p < .001), explaining 17% of the 

variance in PTG-Spiritual Change (adj. R² = 0.17). However, the interaction between home 

social support and bereavement did not significantly contribute to the regression model with the 

Spiritual Change PTG domain (β = 0.24, p = 0.25). 

Relating to Others PTG subdomain: To further investigate Hypothesis 1, the regression 

model was re-run, this time incorporating the Relating to Others PTG subdomain to evaluate the 

predictive roles of home social support, bereavement, and their interaction. The analysis revealed 

significant main effects, with home social support (β = 0.33, SE = 0.01, t(261) = 5.63, p < .001) 

significantly predicting PTG-Relating to Others. Specifically, a one-unit increase in the standard 

deviation of home social support corresponded to a 0.05 unit increase in the Relating to Others 

domain of PTG. Age also showed a significant main effect, with each one-unit standard 

deviation decrease in age associated with a 0.15 unit decrease in PTG-Relating to Others. 

Bereavement was another significant predictor, where a one-unit increase in bereavement 

corresponded to a 0.27 unit increase in PTG-Relating to Others.  
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The overall model fit was significant (F(11, 261) = 5.08, p < .001), explaining 14% of the 

variance in PTG-Relating to Others (adj. R² = 0.142). However, the interaction between home 

social support and bereavement did not significantly contribute to the regression model for the 

Relating to Others PTG domain (β = 0.14, p = 0.52). 

Hypothesis II:  

a) Adolescents who report higher levels of received social support within the context of 

school will report higher levels in all five PTG domains. 

b)   Social support received within the school will interact with bereavement to predict 

additional PTG in all five domains. 

To test Hypothesis 2, hierarchical regression analysis was employed to assess the 

predictive ability of home social support, bereavement, and their interaction term on the five sub-

domains of PTG while controlling for relevant demographic variables associated with the 

outcomes.  

Appreciation of Life PTG subdomain: In the context of school support, the first PTG 

subdomain assessed was Appreciation of Life. The results indicated significant main effects for 

PTG-Appreciation of Life, with school social support (β = 0.25, SE = 0.01, t(269) = 4.06, p < 

0.001) and bereavement (β = 0.13, SE = 0.11, t(269) = 2.15, p = 0.03) both showing significant 

associations. Specifically, a one-unit increase in the standard deviation of school social support 

corresponded to a 0.03 unit increase in the Appreciation of Life PTG domain. Additionally, a 

one-unit increase in the standard deviation of bereavement corresponded to a 0.25 unit increase 

in the same PTG domain.  

The overall model fit was significant (F(11, 269) = 2.48, p = 0.00), explaining 6% of the 

variance in PTG-Appreciation of Life (adj. R² = 0.06). However, the interaction between school 
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social support and bereavement did not significantly contribute to the regression model with the 

Appreciation of Life PTG subdomain (β = -0.05, p = 0.75). 

New Possibilities PTG subdomain: To further assess Hypothesis 2, the regression model 

was re-run, this time including the New Possibilities PTG subdomain to assess the main effects 

of school social support, bereavement, and their interaction term. The results revealed that the 

overall model was not significant (F(11, 266) = 1.33, p = 0.21), indicating that the predictors as a 

set did not significantly predict the New Possibilities PTG domain. However, there was a 

significant main effect of school support (β = 0.13, SE = 0.008, t(266) = 2.09, p = 0.04) within 

the model. The interaction between school social support and bereavement did not significantly 

contribute to the regression model with the New Possibilities PTG subdomain (β = 0.09, p = 

0.56). 

Personal Strength PTG subdomain: To further assess Hypothesis 2, the regression model 

was re-run, this time including the Personal Strength PTG subdomain to evaluate the main 

effects of school social support, bereavement, and their interaction term. The results revealed that 

the overall model was not significant (F(11, 267) = 1.82, p = 0.05), indicating that the predictors 

as a set did not significantly predict the Personal Strength PTG domain. However, school social 

support demonstrated a significant main effect within the model (β = 0.20, SE = 0.00, t(267) = 

3.31, p = 0.00). The interaction between school social support and bereavement also did not 

significantly contribute to the regression model (β = -0.07, p = 0.66). 

Spiritual Change PTG subdomain: To further assess Hypothesis 2, the regression model 

was re-run, including the Spiritual Change PTG subdomain to evaluate the main effects of school 

social support, bereavement, and their interaction term. The results revealed a significant main 

effect of school social support (β = 0.17, SE = 0.01, t(269) = 2.91, p = 0.00) on the PTG-Spiritual 
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Change domain. Specifically, a one-unit increase in the standard deviation of school social 

support corresponded to a 0.03 unit increase in the Spiritual Change PTG subdomain. 

African American/Black identity was significantly predictive, with adolescents identifying as 

African American/Black showing an average increase of 1.33 units in the PTG-Spiritual Change 

domain compared to the reference group. The overall model fit was significant (F(11, 269) = 

3.84, p < 0.001), explaining 10% of the variance in PTG-Spiritual Change (adj. R² = 0.10). 

However, the interaction between school social support and bereavement did not significantly 

contribute to the regression model for the Spiritual Change PTG domain (β = 0.02, p = 0.90). 

Relating to Others PTG subdomain: To further investigate Hypothesis 2, the regression 

model was re-run, incorporating the Relating to Others PTG subdomain to evaluate the main 

effects of school social support, bereavement, and their interaction term. The analysis revealed 

significant main effects, with school social support (β = 0.19, SE = 0.01, t(270) = 3.20, p = .00) 

and bereavement (β = 0.18, SE = 0.11, t(270) = 2.99, p = 0.00) both showing significant 

associations. Specifically, a one-unit increase in the standard deviation of school social support 

corresponded to a 0.03 unit increase in the PTG subdomain Relating to Others, while a one-unit 

increase in the standard deviation of bereavement corresponded to a 0.34 unit increase in the 

same PTG subdomain.  

The overall model fit was significant (F(11, 270) = 3.12, p < .001), explaining 8% of the 

variance in PTG-Relating to Others (adj. R² = 0.08). However, the interaction between school 

social support and bereavement did not significantly contribute to the regression model with the 

Relating to Others PTG subdomain (β = 0.04, p = 0.79). 
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Hypothesis III:  

 a) Adolescents who report higher levels of received social support within the context of a 

faith-based setting will report higher levels in all five PTG domains. 

 b)   Social support received within a faith-based setting will interact with bereavement to 

predict additional PTG in all five domains. 

To test Hypothesis 2, hierarchical regression analysis was employed to assess the 

predictive ability of faith-based social support, bereavement, and their interaction term on the 

five sub-domains PTG while controlling for relevant demographic variables associated with the 

outcomes.  

Appreciation of Life PTG subdomain: The first subdomain assessed in relation to faith-

based social support was the Appreciation of Life PTG domain. The results revealed that the 

overall model was not significant (F(10, 126) = 0.92, p = 0.52), indicating that the predictors as a 

set did not significantly predict the Appreciation of Life PTG domain. However, there was a 

significant main effect of faith-based social support, which emerged as a significant predictor of 

the Appreciation of Life PTG domain (β = 0.18, SE = 0.15, t(126) = 2.02, p = 0.04). The 

interaction between faith-based social support and bereavement did not significantly contribute 

to the regression model (β = 0.02, p = 0.84). Despite the overall model not providing sufficient 

evidence for prediction, the significant main effect of faith-based social support suggests its 

potential influence, although the variance explained was minimal (adj. R² = -0.01). 

New Possibilities PTG subdomain: To further assess Hypothesis 3, the regression model 

was re-run to include the New Possibilities PTG subdomain, evaluating the main effects of faith-

based social support, bereavement, and their interaction. The results indicated that the overall 
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model was not significant (F(10, 127) = 0.69, p = 0.74), suggesting that the predictors as a set did 

not significantly predict the New Possibilities PTG domain. No significant main effects were 

observed for any predictor, and the interaction term also did not significantly contribute (β = 

0.12, p = 0.23), indicating that neither the main effects nor the interaction significantly explained 

the variance in this PTG domain. 

Personal Strength PTG subdomain: To further assess Hypothesis 3, the regression model 

was re-run, including the Personal Strength PTG subdomain to evaluate the main effects of faith-

based social support, bereavement, and their interaction. The results showed that the overall 

model was not significant (F(10, 127) = 0.71, p = 0.72), and no significant main effects were 

identified within the model. The interaction between faith-based social support and bereavement 

also did not significantly contribute (β = 0.02, p = 0.87), suggesting that none of the predictors 

explained significant variance in the Personal Strength PTG domain within faith-based contexts. 

Spiritual Change PTG subdomain: To further assess Hypothesis 3, the regression model 

was re-run to examine the main effects of faith-based social support, bereavement, and their 

interaction on the Spiritual Change PTG domain. Although the overall model was not significant 

(F(10, 126) = 1.44, p = 0.17), there was a significant main effect of faith-based social support (β 

= 0.25, SE = 0.18, t(126) = 2.84, p = 0.01), suggesting that faith-based social support uniquely 

contributed to the Spiritual Change PTG domain. However, the interaction term did not 

significantly impact the regression model (β = 0.05, p = 0.60). The model's adjusted R-squared 

was 0.03, indicating that the predictors explained approximately 3% of the variance in this 

domain. 

Relating to Others PTG subdomain: To further investigate Hypothesis 3, the regression 

model was re-run to include the Relating to Others PTG subdomain, evaluating the main effects 
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of faith-based social support, bereavement, and their interaction. The overall model was not 

significant (F(11, 126) = 1.11, p = 0.36), yet a significant main effect of faith-based social 

support was observed (β = 0.19, SE = 0.15, t(126) = 2.15, p = 0.03), suggesting a notable 

contribution of faith-based social support to the Relating to Others PTG domain. The adjusted R-

squared for the model was 0.01, reflecting that approximately 1% of the variance was explained, 

underscoring the potential importance of faith-based social support in facilitating growth related 

to interpersonal connections. 

Chapter IV: Discussion 

The current study aimed to explore bereavement through a strength-based lens, focusing 

on how supportive social environments contribute to PTG among bereaved adolescents in urban 

areas of the United States. Six primary research questions guided the investigation: 1) Which 

settings (home, school, other) offer the most support? 2) What additional settings are perceived 

as supportive? 3) What types of support are most frequently mentioned in each setting? 4) Which 

PTG domains are most commonly reported? 5) Are specific social support settings linked to 

particular PTG domains? 6) Do relationships among bereavement, social support, and PTG vary 

across PTG domains? The results addressing each question are discussed below. 

Research Question 1 (RQ1): Which contexts or settings provide the most support (home vs. 

school vs. other)? 

Differences in Social Support Settings 

Analyses addressing Research Question 1 revealed significant differences in the levels of 

social support between home and school settings, with participants reporting higher levels of 

support at home. This finding underscores the critical role of home environments as primary 

sources of support for adolescents, likely due to factors such as familiarity, comfort, and family 
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dynamics that facilitate greater perceived support. Hawley (2014) emphasizes the importance of 

familial relationships and dynamics within the home setting, which significantly contribute to 

adolescents' socialization and well-being. This aligns with the notion that home environments 

serve as foundational spaces where adolescents develop and maintain supportive relationships, 

which are crucial for their emotional and social development. 

Given that adolescents living in urban environments often face unique challenges such as 

higher levels of stress, crime, and limited access to safe recreational spaces (Leventhal & 

Brooks-Gunn, 2000), the home environment becomes even more critical. Youth in these settings 

may rely heavily on familial support to provide stability and safety amidst external pressures 

(Furstenberg et al., 1999). The home can serve as a refuge from external stressors such as noise, 

congestion, and potential safety concerns, making it an essential source of support in urban areas. 

The higher reliance on home highlights the family's role in providing consistent emotional and 

social backing, which can be less accessible in the broader urban environment. 

Moreover, extended family members can play a protective role in such environments. 

Research with African-American families has shown a positive association between economic 

stress and extended kin support, where economic strain was associated with greater assistance 

from relatives (Dressler, 1985). In culturally specific groups such as African Americans, 

extended kin networks often pool resources like money, information, and mutual emotional 

support (Stack, 1974; Aschenbrenner, 1973; Dressler, 1979). These extended family structures 

provide a crucial buffer against urban stressors, offering resources within the home that enhance 

resilience. Understanding these familial dynamics highlights the importance of leveraging home 

environments as pivotal settings for fostering adolescents' well-being, particularly in 
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communities where such support networks play a critical role in mitigating the effects of 

adversity. 

The impact of home life on adolescent development is well-documented. Kamini (2023) 

emphasizes that the family is the primary and most crucial social group for individual 

development. The home environment, which includes factors such as socioeconomic status, 

parental expectations, and family dynamics, varies widely across different families, societies, 

and countries (Kamini, 2023). Amin and colleagues (2019) further supports this by showing that 

positive home environments—with supportive parents, appropriate discipline, and a calm 

atmosphere—are linked to better academic performance and reduced behavioral problems in 

adolescents. Similarly, Singh and Saha (2018) reported that a positive home environment, 

characterized by parental involvement and support, positively impacts academic achievement 

and mental health outcomes in adolescents. These findings underscore the importance of a 

supportive home environment for adolescents' moral and emotional development. 

Differential Support in Home vs. School Settings 

Findings from the current study suggest that participants perceive greater support within 

their home environment compared to their school environment, which aligns with recent research 

highlighting several challenges within schools that may contribute to this perception. High 

student-to-teacher ratios in many schools, particularly in urban areas, can limit the amount of 

individualized attention and support that students receive, as teachers are often stretched thin, 

reducing the quality of their interactions with students (Sorensen & Ladd, 2020). Additionally, 

teacher burnout and stress, exacerbated by heavy workloads and lack of administrative support, 

further diminish teachers’ capacity to provide emotional support, leaving students feeling less 

connected and supported in the school setting (Kim et al., 2021). 
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Moreover, the increasing emphasis on academic performance and standardized testing in 

schools has led to a narrowing of the curriculum, often at the expense of social-emotional 

learning and individualized student support. This academic focus can overshadow the provision 

of emotional support, making students perceive their school environment as less nurturing (Jones 

& Doolittle, 2017). Compounding these issues, the disciplinary practices and overall school 

climate can significantly impact students’ perceptions of support. Schools that rely heavily on 

punitive measures, such as suspensions and expulsions, often create environments of fear and 

mistrust, further alienating students (Skiba et al., 2016). 

Resource constraints in under-resourced schools, particularly those in low-income areas, 

also limit the availability of essential support services such as counseling and mental health care, 

contributing to students' perceptions of lower support in these environments (Darling-Hammond 

et al., 2020). Reife and colleagues (2020) further emphasize that adolescents residing in low-

income urban areas often face significant challenges due to the unequal distribution of stressors 

and the limited availability of supportive adults within schools. School personnel, often dealing 

with stressors related to poverty, face increased stress levels, which limits their capacity to 

support students effectively (Cherniss & Adler, 2000; Elias et al., 2003; Evans, 2004). The 

COVID-19 pandemic exacerbated these challenges, as the shift to remote learning left many 

students feeling isolated and disconnected from their teachers and peers, with schools struggling 

to provide the same level of support in a virtual setting (Dorn et al., 2020). Additionally, a 

cultural mismatch between students and teachers, particularly in schools serving diverse 

populations, can lead to feelings of alienation when students perceive that their cultural 

backgrounds are not understood or valued by school staff (Milner, 2020). These factors 
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collectively illustrate why adolescents might perceive their home environments as more 

supportive than their school environments. 

Impact of Additional Settings 

Although there was no significant difference in support levels between home and an 

additional place outside of home, the contrast between school and these additional settings was 

noteworthy. Participants perceived significantly higher levels of support in these additional 

settings compared to school. This suggests that adolescents may seek and find supportive 

environments beyond traditional settings like school, possibly indicating the influence of peer 

groups, community resources, or other supportive networks. Eccles and Roeser (2011) 

emphasize the significant role of adolescents' social environments in their development and well-

being, highlighting that while schools are important, peer groups and community settings also 

play crucial roles. Moreover, Eccles and Templeton (2002) found that extracurricular and after-

school activities provide essential environments for youth to develop critical skills and social 

competencies outside formal educational settings.  

Ozer and Weinstein (2004) also noted that supportive environments within schools and 

communities enhance resilience among adolescents facing community violence. These findings 

highlight the need to recognize and promote community and after-school settings as pivotal for 

fostering youth development and providing essential support structures. By acknowledging the 

limited support schools provide and emphasizing these additional protective settings, educators 

and policymakers can better support adolescents' holistic development and well-being. 
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Research Question 2 (RQ2): What additional settings are perceived as supportive? 

Patterns of Time Allocation 

Participants were asked to identify additional settings beyond the primary home and 

school environments to better understand where adolescents may receive social support. The data 

revealed that settings such as other (non-parent) family members' houses (19.0%), faith-based 

settings (13.9%), and friends' houses (12.7%) were frequently mentioned, suggesting these 

environments play significant roles in providing support. These findings align with previous 

research emphasizing the importance of peer interactions and family contexts beyond the 

immediate home environment (Hawley, 2014; Furman & Buhrmester, 1992). Additionally, 

hobbies or leisure activities (11.4%), parents' houses (9.5%), and outdoor activities (8.2%) were 

also commonly reported. These findings are supported by Eccles and Barber (1999), who 

highlighted the role of extracurricular involvement in adolescent development. Less frequently 

mentioned were sports clubs, sporting goods stores, or gym facilities (7.0%), other unspecified 

locations (5.1%), libraries (3.2%), after-school programs (2.5%), and romantic partners' houses 

(1.9%). These results suggest that adolescents allocate their time across a variety of settings, 

reflecting the varied nature of their social and recreational lives (Larson, 2000; Feldman & 

Matjasko, 2005). 

Importance of Family Members and Friends 

The high frequency of youth spending time at other (non-parent) family members' houses 

(19.0%) highlights the significance of extended family networks among adolescents. Extended 

family members, such as grandparents, aunts, and uncles, provide crucial support and guidance, 

offering opportunities for socialization, access to resources, and a sense of belonging 
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(McLanahan & Sandefur, 1994). This support is particularly beneficial during times of family 

disruption, contributing to the stability and well-being of adolescents. 

In a study involving predominantly White adolescents, adolescents reported significantly 

more frequent contact with and enjoyment of relationships with non-parental adults (such as 

uncles and adult cousins) (Rishel et al., 2007). These findings highlight the importance that 

adolescents place on their relationships with extended family members. Furthermore, this study 

suggests that promoting adolescent relationships with extended family members is beneficial. 

Adolescents' relationships with non-parental adults are a protective factor that has received 

limited attention in the literature. However, this study contributes to the literature by highlighting 

the importance of these settings and adults among a diverse sample of adolescents residing in 

urban areas. 

Additionally, 12.7% of adolescents indicated spending time at their friends’ houses, a 

commonly reported setting in this study. This finding aligns with research emphasizing 

adolescence as a period when socializing with peers becomes increasingly important as 

individuals strive to assert independence from parental authority (Hawley, 2014). Families and 

peers are pivotal sources of support during adolescence, significantly influencing their well-

being and development. Schacter and Margolin (2019) found that support from friends and 

parents each uniquely contribute to adolescents' happiness and social connectedness, with parent 

support buffering the effects of low friend support. Similarly, a study investigating the influences 

of peer groups, family, school, and community on young adolescents found that peer groups and 

families were the primary influencers in their socialization, while schools and communities 

played less central roles (Arnon, Shamai, & Ilatov, 2008). 
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Youth also reported spending time on hobbies or leisure activities (11.4%). Leisure 

activities have been shown to contribute to adolescents’ autonomy by enabling them to socialize 

independently from their families, develop independence from adults, acquire skills necessary 

for adulthood, shape their evolving identities, pursue personal interests, and cultivate unique 

cultural identities within peer groups (Arnon, Shamai, & Ilatov, 2008). This autonomy highlights 

the importance of socialization agents, such as family members, peers, and mentors, in guiding 

adolescents through their leisure choices and supporting their identity development. 

Camara, Bacigalupe, and Padilla (2017) highlight that adolescents are more likely to seek 

help from familiar sources such as friends and family when experiencing distress. The factors of 

familiarity, trust, and approval are crucial in facilitating their disclosure and support-seeking 

behavior. Enhancing adolescents' relationships within and beyond their families is essential for 

their well-being. Conversely, a lack of these connections increases the likelihood of negative 

outcomes (Camara, Bacigalupe, & Padilla, 2017). Therefore, improving youths' connections with 

supportive adults and community institutions is essential to mitigate risks and foster positive 

outcomes. 

Future research could further explore the extent of adolescents' engagement with these 

additional settings beyond their home and school environments. Given that non-parental family 

members were the most frequently reported source of support outside of adolescents’ homes and 

schools, investigating the characteristics of these family relationships that facilitate adolescents' 

access to such support would be beneficial. 

Importance of Faith-Based Settings  

The substantial percentage of youth spending time in faith-based settings (13.9%) 

highlights the crucial role of religious or spiritual communities in providing social support and a 
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sense of belonging. According to Eccles and Templeton (2002), involvement in faith-based 

activities enhances adolescents' well-being by fostering positive social relationships and moral 

development. Similarly, Smith and Denton (2005) suggest that faith-based activities promote a 

strong sense of community, moral development, and mentorship opportunities. These settings 

provide structured environments where adolescents can form positive relationships, receive 

guidance, and develop a sense of purpose and identity. 

Faith-based settings are especially beneficial for their unique combination of social, 

emotional, and moral support, helping adolescents navigate the challenges of urban 

environments (King & Furrow, 2004; Regnerus, 2003). While other settings like friends' houses 

and leisure activities are important, the higher frequencies of family members' houses and faith-

based settings suggest their distinctive roles in shaping youth experiences and providing essential 

support in urban areas. 

King and Furrow (2004) highlight that youths who are actively involved in religious 

activities experience stronger intergenerational community connections, often interacting with 

nonfamilial adults, which provides a robust support network. This social support fosters moral 

development by integrating adolescents into communities with shared beliefs and values. 

Effective youth support involves trust, communication, and shared goals within these 

relationships. Thus, religious participation is linked to positive youth outcomes through the 

development of social capital. 

In summary, while home and school remain primary settings for adolescent activities, 

findings underscore the diverse array of social contexts that youth navigate. These insights 

contribute to a broader understanding of how different settings influence adolescents' daily 
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routines and social experiences, reflecting the multifaceted nature of their social environments 

(Eccles & Roeser, 2011; Ozer & Weinstein, 2004). 

Research Question 3 (RQ3): What types of support are most frequently reported in each 

setting?  

Support at Home 

The frequency analysis of participant responses revealed that adolescents predominantly 

experienced high levels of support within their home environment. Many participants reported 

receiving substantial support in several key areas of personal development. A majority of 

adolescents indicated that they were frequently taught to 'do the right thing,' highlighting the role 

of moral guidance at home. Similarly, a significant number of participants reported receiving 

strong support in learning the importance of gratitude and recognizing positive aspects of their 

lives. 

Furthermore, a large proportion of adolescents endorsed receiving considerable support 

in learning to "be kind to others," underscoring the emphasis on developing social and emotional 

skills within the home. This finding aligns with the broader literature on social-emotional 

learning, which highlights the critical role of the home environment in nurturing these skills 

(Durlak et al., 2015). Additionally, many participants reported being shown how to "learn from 

mistakes," a practice that is crucial for personal growth and resilience, further emphasizing the 

importance of family guidance in fostering these essential life skills. Notably, a substantial 

number of participants also shared that they were frequently encouraged not to give up, 

reflecting the supportive and motivational role of family members. 
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These findings are supported by research from Kamini (2023), which found that a 

positive home environment significantly influences adolescents' psychological well-being and 

academic performance. This study emphasizes the role of family interactions and support in 

shaping adolescents' development. Similarly, Singh and Saha (2018) demonstrated that a 

supportive family environment positively impacts adolescents' academic achievements and 

overall well-being, highlighting the importance of emotional and motivational support within the 

home. 

Support in School Settings 

The frequency analysis of participant responses revealed varied levels of perceived 

support within the school environment. A majority of students reported receiving reassurance 

that it is okay to need help, with many indicating they received this support often. Additionally, a 

substantial number of participants reported receiving help solving problems and being taught to 

do the right thing. Encouragement to work hard and learning to be kind to others were also 

frequently reported forms of support. These findings indicate that while support levels vary, 

many students frequently receive essential forms of assistance and guidance within their school 

environment. 

These findings emphasize the importance of school support in adolescent development. 

According to the CDC (2023), feeling connected to school is critical for promoting students' 

mental health and preventing negative outcomes such as substance use and violence. School 

connectedness, defined as students feeling cared for and supported by adults and peers at school, 

has lasting positive effects on health and well-being, reducing risks related to mental health in 

adulthood (Centers for Disease Control and Prevention, 2023). 
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León and colleagues (2021) highlights that school integration (the degree to which 

students feel accepted, supported, and connected within the school environment) plays a 

fundamental role in the emotional well-being and psychosocial adjustment of adolescents. Social 

acceptance within the school setting enhances life satisfaction by boosting self-esteem and self-

concept. Additionally, having a solidly built network of support resources is associated with 

greater psychosocial well-being, reinforcing the critical importance of a supportive school 

environment. 

Despite the recognized importance of school integration, the findings of the current study 

revealed that schools had the lowest frequency of protective setting attributes among the 

environments assessed. This is one of the most striking findings of the study, suggesting that 

many adolescents do not perceive their schools as providing adequate support. This gap in 

perceived support is concerning given the significant role that schools play in adolescents' daily 

lives and their potential as protective environments. The low frequency of protective attributes in 

school settings highlights a critical area for intervention. Schools may need to re-evaluate and 

strengthen their support systems to ensure that they are meeting the emotional and social needs 

of their students effectively. 

Future research should delve deeper into understanding why schools are perceived as less 

supportive compared to other settings, such as the home. Investigating the specific factors that 

contribute to this perception could provide valuable insights into how schools can enhance their 

support structures. Collaborative efforts among policymakers, community members, and 

educators are crucial for bridging the gap in support. By banding together, these groups can share 

their expertise and knowledge, creating holistic strategies that improve school environments. 
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Such collaboration fosters stronger, more supportive school climates, enhancing students’ well-

being, academic outcomes, and overall life satisfaction. 

 
Research Question 4 (RQ4): Which domains of PTG are most frequently reported? 

 The current study revealed that the most frequently reported domain of PTG among 

adolescents was New Possibilities, reflecting significant changes in how adolescents envision 

their future and recognize new opportunities. This finding aligns with research by Milam, Ritt-

Olson, and Unger (2004), which suggests that traumatic experiences often inspire adolescents to 

reimagine and restructure their goals and aspirations. Appreciation for Life was another 

prominent domain, indicating that many adolescents have gained a deeper understanding of what 

is important to them and have developed a greater appreciation for daily life. Tedeschi and 

Calhoun (1996) highlighted that a renewed appreciation for life is a common outcome among 

trauma survivors, supporting the idea that trauma can lead to a heightened awareness of life’s 

everyday moments and priorities. 

The domain of Personal Strength also showed notable growth, demonstrating that 

adolescents feel more capable of handling significant challenges and managing their lives 

effectively. This increase in resilience and self-efficacy echoes findings by Kilmer et al. (2009), 

who reported that adolescents often develop greater personal strength following traumatic events. 

Relating to Others was another key area of growth, with adolescents reporting stronger 

connections with friends and family and a greater appreciation for the kindness and support of 

others. Vaughn et al. (2008) emphasized that improved relationships and social connections are 

significant aspects of PTG, particularly in diverse populations, underscoring the importance of 

social support and connectedness. 
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While Spiritual Change was the least reported growth domain, with fewer adolescents 

feeling a better understanding of spiritual matters or a strengthened faith, a significant number of 

youth still reported growth in this area. This aligns with research by Wright et al. (2018), who 

explored spiritual connectedness among low-income urban youth and found that spiritual 

involvement plays a role in coping and overall adjustment. Although spiritual growth was less 

frequently reported, it remains a complex and deeply personal aspect of PTG. 

Given these findings, future research should delve deeper into the impact of specific 

stressors, such as community violence and socioeconomic hardships, on PTG among 

adolescents, particularly in urban settings. This research could also explore how these stressors 

interact with protective factors like social support and resilience to influence different PTG 

domains. Additionally, considering that many adolescents spend significant time in faith-based 

settings outside of their home and school environments, future studies should investigate the role 

of supportive adults within these contexts on adolescents' spiritual development and their 

corresponding PTG outcomes. Research in this area would provide valuable insights into how 

different environments contribute to or hinder PTG, offering guidance for more targeted 

interventions to support adolescent development in diverse contexts. 

Research Question 5 (RQ5): Are particular social support settings associated with 
particular PTG domains?  
 

Social Support and PTG in Home and School Settings 

The current study revealed significant correlations between social support within both 

home and school settings and all domains of PTG. Specifically, higher scores of home support 

were significantly associated with PTG domains of Appreciation of Life, New Possibilities, 
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Personal Strength, Spiritual Change, and Relating to Others. Similarly, higher scores of school 

support showed positive correlations with all of these PTG domains. 

These findings align with Tedeschi and Calhoun's (1996) work, which emphasized the 

positive legacy of trauma and the role of supportive environments in fostering PTG. The 

importance of social support in the domain of 'Relating to Others' is also particularly evident in 

the literature. For instance, Helgeson et al. (2006) reviewed benefit finding and growth research, 

highlighting that social support enhances interpersonal relationships and emotional connections. 

Similarly, Malinak et al. (1979) found adults who had recently lost a parent experienced deeper 

relationships with others. These findings suggest that social support can enhance interpersonal 

relationships and emotional connections, aligning with the positive correlations observed in the 

current study. 

Prati and Pietrantoni's (2009) meta-analysis highlighted the importance of social support 

in facilitating PTG, reinforcing the link between home support and growth across multiple 

domains. This comprehensive analysis found that individuals with strong social support systems, 

including family and friends, were more likely to experience significant personal growth 

following trauma. 

Zoellner and Maercker (2006) also highlighted how social support systems, including 

schools, help promote PTG, which supports these findings. These findings suggest that greater 

support from home and school environments is linked with PTG in various populations, 

demonstrating the importance of nurturing these support systems to enhance the well-being of 

adolescents. 
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Research Question 6 (RQ6): Do relationships among bereavement, social support, and 

PTG vary as a function of PTG domain? 

Home Social Support and PTG Domains 

Home social support emerged as a significant predictor across multiple PTG domains for 

Hypothesis 1. Specifically, higher levels of home social support significantly predicted greater 

PTG in domains such as Appreciation of Life, New Possibilities, Personal Strength, Spiritual 

Change, and Relating to Others. These findings are consistent with Kimhi et al., (2009), which 

demonstrated a positive association between family support and adolescent growth. Familial and 

social networks play a critical role in fostering growth following adversity across PTG domains. 

Future research could delve into familial dynamics and relationship quality within these home 

environments to deepen our understanding of PTG processes. 

School Social Support and PTG Domains 

Based on the findings for Hypothesis 2, school social support exhibited varied effects 

across different PTG domains. Specifically, it significantly predicted PTG in domains such as 

Appreciation of Life, Personal Strength, Spiritual Change, and Relating to Others. This 

underscores the importance of school environments in fostering growth in various aspects of 

personal and social development following adversity. However, its relationship with PTG-New 

Possibilities was not statistically significant, suggesting there may be domain-specific influences. 

The lack of a significant relationship between school social support and PTG-New 

Possibilities may be due to the nature of the support typically provided in school settings. 

Schools often focus on providing immediate emotional and academic support, which may not 

directly encourage the exploration of new opportunities or paths in life. Additionally, students 

might perceive new possibilities as more relevant to settings that offer greater freedom and 
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individual exploration, such as home or community environments, rather than the structured and 

curriculum-focused environment of schools. Therefore, the impact of school social support may 

be more pronounced in domains related to personal growth and social relationships rather than in 

fostering new life possibilities. This highlights an area for growth for schools: fostering new 

possibilities by creating environments that encourage exploration and innovation beyond the 

traditional curriculum. 

Faith-Based Settings and PTG 

In investigating the impact of faith-based settings on various domains of PTG for 

Hypothesis 3, several key findings emerged. A significant positive relationship was found 

between involvement in faith-based social support and the Appreciation of Life PTG domain, 

though this predictor explained minimal variance and the overall model did not reach 

significance. Notably, significant correlations were observed between faith-based involvement 

and other PTG domains, including Spiritual Change and Relating to Others. These findings align 

with Pargament et al. (1990, 1998), who noted that strengthened religious beliefs can foster a 

greater sense of control, meaning, and personal growth, particularly in areas closely tied to 

spiritual and communal experiences. 

The particular influence of faith-based social support on domains like Appreciation of 

Life, Spiritual Change, and Relating to Others can be attributed to the inherent focus of these 

environments on spiritual teachings, communal support, and moral guidance. Faith-based 

settings often promote gratitude, deepen one's relationship with a higher power, and foster 

stronger connections through community and fellowship activities. This environment creates a 

supportive atmosphere conducive to growth in these specific areas. 



    

 

  56 
 

Findings also indicated that faith-based settings did not significantly predict PTG in 

domains such as New Possibilities and Personal Strength, as evidenced by non-significant 

regression models. According to the meaning-making coping model (Park & Folkman, 1997; 

Park, Riley, & Snyder, 2012), individuals facing trauma often engage in processes to reconcile 

the event's meaning with their global beliefs and goals. Discrepancies between the appraised 

meanings of stressful events and individuals' global meaning systems can significantly impact 

distress levels and subsequent growth outcomes. The relatively small portions of variance 

explained by faith-based settings in PTG domains suggest that while these environments may 

facilitate spiritual growth and social connectedness, other factors—such as individual differences 

in coping strategies or the specific types of support offered within faith communities—may play 

crucial roles in determining PTG outcomes in other domains. Additionally, domains like New 

Possibilities and Personal Strength might require different types of experiences or environments 

that challenge individuals to envision new opportunities or to develop resilience through 

overcoming practical challenges. While faith-based settings excel in providing spiritual and 

communal support, other aspects of growth, such as exploring new possibilities and building 

personal strength, may also benefit from experiences in varied environments that encourage 

independence and exposure to diverse life perspectives. 

It is also important to emphasize that while faith-based settings had fewer significant 

findings compared to home and school, this was largely influenced by the smaller sample size of 

22 participants. The fact that significant main effects were still observed despite this limitation 

underscores the special importance of faith-based settings for the fewer youth who take part in 

them. This suggests that faith-based environments provide unique support and growth 
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opportunities that are distinct from other settings and are valuable for adolescents engaged in 

these communities. 

Demographic Influences, Bereavement, and PTG 

Hypothesis 2 revealed significant insights into the demographic influences and 

experiences that shape PTG. Identifying as African American/Black emerged as a significant 

predictor of PTG in the Spiritual Change domain, highlighting cultural factors that contribute to 

spiritual growth post-adversity. This finding aligns with the positive correlations observed 

between being African American/Black and both home and school support, suggesting that these 

environments provide critical resources that foster PTG. Wright and colleagues (2018) found that 

religiosity and spirituality play a pivotal role in enhancing well-being among African Americans, 

particularly in low-income urban contexts. Additionally, Whitley (2012) noted that many African 

Americans regard their connection with God as essential for coping during difficult times. Future 

research could explore specific religious and spiritual practices common among African 

American/Black communities that may facilitate PTG, such as prayer, community worship, or 

engagement in religious rituals. 

Moreover, Hypothesis 2 found that bereavement significantly predicted PTG in the 

Appreciation of Life and Relating to Others domains, indicating its profound impact on these 

aspects of growth. Bereavement can lead to a deeper appreciation for life and strengthen 

relationships with others, as individuals often reassess their values and priorities following the 

loss of a loved one. This finding is consistent with prior research conducted by this author (Platt, 

2021), which also observed a significant association between bereavement and posttraumatic 

growth among urban adolescents. 
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However, the interaction between social support and bereavement did not significantly 

influence PTG across the settings and domains studied. For example, the interaction between 

school social support and bereavement did not significantly influence PTG across the domains 

studied, suggesting that while school social support is important, its role in mitigating the effects 

of bereavement may be limited in this context. Interestingly, school support was negatively 

correlated with being Bi-Racial or Multiracial, highlighting potential gaps in perceived support 

among these groups and underscoring the need for culturally inclusive support strategies in 

schools. 

Similarly, the interaction between home social support and bereavement did not 

significantly contribute to the regression models across the PTG domains. These findings suggest 

that while home social support plays a critical role across all PTG domains, such as Appreciation 

of Life, New Possibilities, Personal Strength, Spiritual Change, and Relating to Others, the lack 

of significant interaction effects might be due to several factors. Conceptually, it is possible that 

the buffering effects of social support in the context of bereavement are not strong enough to 

create significant changes in PTG outcomes. Methodologically, the limited sample sizes may 

have reduced the statistical power necessary to detect interaction effects, which are often more 

subtle and require larger samples to observe. Future research with larger sample sizes may be 

needed to fully understand these complex interactions. 

Additionally, age was a significant predictor, with younger individuals experiencing 

higher levels of PTG in domains such as Spiritual Change and Relating to Others. This suggests 

that younger age may facilitate greater growth in certain aspects of personal and social 

development following trauma. Younger individuals may be more open to growth and change in 

domains such as spirituality and relationships as they are still in a stage of identity formation and 
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exploration. These findings also underscore the positive correlation between faith-based support 

and being Native Hawaiian or Pacific Islander, highlighting the cultural significance of religious 

and spiritual practices in these communities. Overall, these findings highlight the nuanced roles 

of demographic factors, bereavement, and support systems in fostering PTG among adolescents. 

Limitations and Future Directions 
 

Several limitations should be considered when interpreting the study's outcomes. First, 

data collection was cross-sectional, which restricts the ability to observe changes in PTG over 

time or establish causality among variables. Future longitudinal research is needed to track PTG 

trajectories among urban adolescents and confirm directional effects. Additionally, the reliance 

on self-report measures introduces potential biases and inaccuracies. Incorporating assessments 

from multiple sources—such as parents, teachers, peers, and community members—could offer a 

more comprehensive perspective on growth following trauma and loss. Qualitative methods, 

including interviews and focus groups, could further enrich understanding by capturing personal 

experiences of adolescents, providing deeper insights into their perceptions of support and 

growth. This mixed-methods approach would enable a nuanced exploration of PTG and the role 

of various support systems across different environments. 

Another notable limitation is the disparity in sample sizes across settings, with home and 

school settings having larger samples (n = 327 and n = 335, respectively), compared to the much 

smaller sample in the faith-based setting (n = 22). This significant difference in sample sizes 

likely affected the statistical power, limiting the ability to detect significant associations within 

the faith-based context. As a result, caution should be exercised when generalizing findings from 

this setting. 
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Summary and Implications 

This study contributes to a deeper understanding of PTG among a diverse sample of 

urban adolescents by examining the roles of home and school social support, ethnic identity, age, 

bereavement, and faith-based settings. The findings emphasize the critical importance of 

considering familial, cultural, educational, and religious contexts in developing interventions 

aimed at promoting growth-related outcomes among adolescents facing adversity. Notably, the 

study highlights the pivotal role of home social support in fostering PTG across multiple 

domains, indicating that strong familial networks are instrumental in facilitating positive 

psychological changes following trauma. Additionally, the significant influence of ethnic 

identity, particularly among African American/Black adolescents, on spiritual growth 

underscores the need for culturally sensitive approaches in promoting PTG outcomes. 

Despite its limitations, this research provides valuable insights into the mechanisms 

underlying growth-related outcomes among urban adolescents. Future studies could benefit from 

longitudinal designs to capture the dynamic nature of PTG over time and from qualitative 

approaches to provide greater depth in understanding growth processes within these contexts. 

These insights have important implications for educators, counselors, and policymakers who 

seek to develop effective strategies for supporting young people facing adversity. By advancing 

our understanding of PTG within urban adolescent populations, this study offers a foundation for 

interventions that promote positive growth outcomes in diverse urban environments. 

Implications for School-Based Support Systems 

The finding that home environments were more frequently endorsed as supportive than 

school environments is particularly noteworthy. This suggests a significant disconnect between 
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the potential role of schools as supportive environments and adolescents' lived experiences 

within these settings. While home social support plays a critical role across multiple PTG 

domains, such as Appreciation of Life, Personal Strength, and Relating to Others, schools often 

struggle to provide the same level of perceived support. Given that schools are where adolescents 

spend a substantial portion of their time, it is imperative that these environments are optimized to 

support their moral, emotional, and social development in ways that complement the support 

they receive at home. Research suggests that several factors may contribute to adolescents 

feeling unsupported at school. Schools with high student-to-teacher ratios often struggle to 

provide individualized attention, affecting students' sense of connection and support (Finn & 

Achilles, 1999). Educators may also lack training in trauma-informed practices, such as those 

emphasized by Brunzell et al. (2016), which focus on repairing regulatory abilities, restoring 

disrupted attachments, and building psychological resources. By addressing these needs, schools 

can better complement the support received at home and foster an environment that enhances 

PTG outcomes. Future research could explore how specific school-based interventions might 

enhance PTG in adolescents facing adversity, considering both cultural and environmental 

influences. Evidence-based approaches such as positive education, which integrate mental health 

support and skill-building tailored to students' cultural and environmental contexts, have shown 

promise (Brunzell et al., 2016). Programs that emphasize present-moment awareness and 

emotional regulation, alongside peer support groups, can help create a more supportive school 

climate. Tailoring these interventions can enable schools to foster growth and positive 

psychological change in adolescents coping with loss and adversity. 
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Conclusion 

In summary, while this study reveals the complex interplay of factors influencing PTG 

outcomes among urban adolescents, it also highlights the need for targeted interventions across 

various settings. Programs aiming to enhance moral development should focus on creating deep, 

trustworthy relationships that include parents, friends, and other adults. By integrating these 

insights into practice, educators, counselors, and policymakers can better support young people 

in their journey toward resilience and growth following trauma. 
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Appendix 
Table A1 

Bivariate Correlations Among Key Study Variables 

Variable 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 
1. Home Support                  
2. School Support .44**                 
3. Additional Place .60** .24                
4. Faith-Based Support .03 .08 .22               
5. PTG-Appreciation of Life .37** .26** .32* .17*              
6. PTG-New Possibilities .30** .16** .08 .07 .80**             
7. PTG-Personal Strength .37** .23** .36* .13 .81** .81**            
8. PTG-Spiritual Change .34** .21** .28 .23** .64** .65** .61**           
9. PTG-Relating to Others .35** .23** .24 .17* .81** .76** .76** .62**          

10. Age -.14* -.21* .06 -.02 -.07 -.11 -.11* -
.17** 

-
.16**         

11. Gender .05 -.02 -.03 .03 .01 -.01 -.01 -.03 .02 .03        
12. Hispanic/Latinx -.04 -.07 .14 .08 -.01 -.02 -.02 -.01 .03 .07 .09       

13. African American/Black .16** .15** -.15 -.09 .06 .08 .04 .23** .07 -
.12* 

-
.01 

-
.35**      

14. Asian or Asian American -.09 .08 -.05 .08 .05 .05 .04 -.09 .06 -.02 -
.03 

-
.24** 

-
.25**     

15. American Indian/ Alaskan 
Native -.09 -.02 -.01 -.03 -.02 -.03 -.03 -.02 .05 .07 .06 .08 -.08 -.04    

16. Native Hawaiian/ Pacific 
Islander .02 .06 .12 .20* .06 .06 .04 .08 .05 -.02 .01 .02 -.05 -.03 -

.01   

17. Bi-Racial/Multiracial -.03 -.12* .11 -.07 -.01 -.01 .00 .01 -.05 .05 .10 .15** -
.32** 

-
.15** 

-
.05 

-
.03  

Note. Gender variable was dummy coded, 0=Female and 1=Male  
* Correlation is significant at the 0.05 level (2-tailed). 
** Correlation is significant at the 0.01 level (2-tailed). 
 
 
 

 
 

 



    

 

  79 
 
Table A2 

Paired Samples T-Test Results for Items with the Largest Mean Differences in Perceived Support between Home and School Settings 

Pair Statement Mean 
Difference 
(M) 

Std. 
Deviation 
(SD) 

Std. Error 
Mean 

95% CI 
Lower 

95% CI 
Upper 

t df One-Sided 
p 

Two-Sided 
p 

Pair 1 Someone 
helps me when 
things go 
wrong  

0.38 0.75 0.04 0.30 0.46 9.68 367 <.001 <.001 

Pair 2 Someone 
helps me to 
not give up  

0.34 0.84 0.04 0.26 0.43 7.80 366 <.001 <.001 

Pair 3 I get help with 
things I am 
afraid or 
ashamed of  

0.36 0.80 0.04 0.28 0.44 8.65 364 <.001 <.001 

Pair 4 I learn what to 
do with 
something I 
can't change  

0.28 0.75 0.04 0.20 0.36 7.20 367 <.001 <.001 

Pair 5 I get help 
solving a 
problem  

0.04 0.82 0.04 -0.04 0.13 0.96 365 0.17 0.34 

Pair 6 Someone 
helps me 
practice 
something I 
am learning  

-0.06 0.86 0.05 -0.15 0.03 -1.33 365 0.09 0.18 

Pair 7 Someone 
models being 
kind to others  

0.19 0.84 0.04 0.10 0.28 4.27 365 <.001 <.001 

Pair 8 Someone 
teaches me 
how to work 
hard  

0.23 0.76 0.04 0.15 0.31 5.78 363 <.001 <.001 

Pair 9 Someone 
shows me that 
everyone is 
valuable  

0.33 0.83 0.04 0.24 0.41 7.51 364 <.001 <.001 

Pair 10 I learn to be 
kind to others  

0.30 0.73 0.04 0.23 0.38 7.93 365 <.001 <.001 
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Pair 11 Someone tells 
me I don’t 
have to be 
perfect  

0.37 0.85 0.04 0.29 0.46 8.39 366 <.001 <.001 

Pair 12 Someone 
shows me how 
to learn from 
mistakes  

0.34 0.83 0.04 0.26 0.43 7.92 365 <.001 <.001 

Pair 13 Someone tells 
me it is okay 
to fail  

0.12 0.83 0.04 0.04 0.21 2.76 363 0.00 0.01 

Pair 14 Someone tells 
me everyone 
can get 
smarter  

0.20 0.81 0.04 0.12 0.29 4.82 366 <.001 <.001 

Pair 15 I learn that I 
am more than 
what others 
think of me  

0.32 0.79 0.04 0.23 0.40 7.57 353 <.001 <.001 

Pair 16 I learn that I 
am more than 
what I look 
like  

0.32 0.76 0.04 0.25 0.40 8.17 365 <.001 <.001 

Pair 17 I learn that 
everyone 
should make 
the world 
better  

0.17 0.72 0.04 0.10 0.25 4.50 363 <.001 <.001 

Pair 18 I learn that 
every person 
can change for 
the better  

0.22 0.77 0.04 0.14 0.30 5.55 366 <.001 <.001 

Pair 19 I learn to 
notice the 
good things 
and be grateful  

0.34 0.77 0.04 0.26 0.42 8.41 362 <.001 <.001 

Pair 20 Someone 
shows me that 
good can 
come from 
bad 

0.18 0.82 0.04 0.10 0.26 4.18 368 <.001 <.001 

Pair 21 I learn to show 
up and stick 
with things  

0.19 0.74 0.04 0.12 0.27 4.94 364 <.001 <.001 
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Pair 22 Someone 
shows me that 
I am valuable  

0.34 0.78 0.04 0.26 0.42 8.41 364 <.001 <.001 

Pair 23 Someone tells 
me that it is 
okay to need 
help  

0.16 0.73 0.04 0.09 0.24 4.21 368 <.001 <.001 

Pair 24 I learn that we 
can do more 
together than 
apart  

0.18 0.77 0.04 0.10 0.26 4.51 363 <.001 <.001 

Pair 25 Someone 
knows what is 
going on with 
me  

0.29 0.82 0.04 0.21 0.38 6.87 366 <.001 <.001 

Pair 26 Someone 
gives me good 
advice  

0.23 0.76 0.04 0.15 0.31 5.78 364 <.001 <.001 

Pair 27 I have good 
role models  

0.30 0.73 0.04 0.23 0.38 7.93 364 <.001 <.001 

Pair 28 Someone 
teaches me 
how to make 
sense of the 
world  

0.22 0.85 0.05 0.14 0.31 5.01 362 <.001 <.001 

Pair 29 Someone 
helps me 
develop a faith 
or philosophy  

0.43 0.85 0.05 0.34 0.51 9.51 363 <.001 <.001 

Pair 30 Someone 
teaches me to 
do the right 
thing  

0.33 0.68 0.04 0.26 0.41 9.31 361 <.001 <.001 

Note: This table displays the paired sample t-test results including mean differences, standard deviations, t-values, degrees of freedom, and significance levels for 30 different pairs 
of statements. 
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Table A3 

Regression Analysis for Predicting Post Traumatic Growth-Appreciation of Life: The Role of Home Support (Hypothesis 1) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.40 0.13 
 Bereavement 0.23 0.11 0.12 2.11 0.04   
 Home Support 0.05 0.01 0.35 6.09 <.001   
 Age -0.05 0.06 -0.05 -0.86 0.39   
 Gender 0.06 0.22 0.02 0.25 0.80   
 Hispanic/Latinx 0.08 0.25 0.02 0.32 0.75   
 African American/Black 0.17 0.29 0.04 0.59 0.56   
 Asian/Asian American 0.24 0.39 0.04 0.63 0.53   
 American Indian/Alaskan Native 0.12 1.04 0.01 0.12 0.91   
 Native Hawaiian/Pacific Islander 1.13 1.25 0.05 0.91 0.37   
 Bi-racial/multiracial 0.10 0.31 0.02 0.33 0.74   
Model 2       0.41 0.13 
 Bereavement -0.22 0.40 -0.11 -0.53 0.60   
 Home Support 0.05 0.01 0.37 6.20 <.001   
 Age -0.05 0.06 -0.05 -0.87 0.39   
 Gender 0.08 0.22 0.02 0.35 0.73   
 Hispanic/Latinx 0.08 0.25 0.02 0.32 0.75   
 African American/Black 0.17 0.29 0.04 0.59 0.55   
 Asian/Asian American 0.24 0.38 0.04 0.63 0.53   
 American Indian/Alaskan Native 0.42 1.07 0.02 0.40 0.69   
 Native Hawaiian/Pacific Islander 1.13 1.25 0.05 0.91 0.37   
 Bi-racial/multiracial 0.09 0.31 0.02 0.27 0.79   
 HomeSupportxBereavement 0.01 0.01 0.24 1.15 0.25   

**Note**: Dependent Variable: Post Traumatic Growth Appreciation of Life Score - T1 
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Table A4 

Regression Analysis for Predicting Post Traumatic Growth-New Possibilities: The Role of Home Support (Hypothesis 1) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.34 0.08 
 Bereavement 0.18 0.12 0.09 1.51 0.13   
 Home Support 0.04 0.01 0.28 4.70 <.001   
 Age -0.10 0.06 -0.09 -1.56 0.12   
 Gender -0.01 0.24 -0.00 -0.03 0.98   
 Hispanic/Latinx 0.17 0.28 0.04 0.62 0.54   
 African American/Black 0.37 0.32 0.09 1.18 0.24   
 Asian/Asian American 0.44 0.42 0.07 1.04 0.30   
 American Indian/Alaskan Native 0.03 1.14 0.00 0.02 0.98   
 Native Hawaiian/Pacific Islander 1.37 1.38 0.06 0.99 0.32   
 Bi-racial/multiracial 0.06 0.34 0.01 0.16 0.87   
Model 2       0.35 0.09 
 Bereavement -0.30 0.45 -0.15 -0.67 0.50   
 Home Support 0.04 0.01 0.29 4.83 <.001   
 Age -0.10 0.06 -0.09 -1.57 0.12   
 Gender 0.02 0.24 0.00 0.06 0.95   
 Hispanic/Latinx 0.17 0.28 0.04 0.62 0.54   
 African American/Black 0.38 0.32 0.09 1.19 0.24   
 Asian/Asian American 0.44 0.42 0.07 1.04 0.30   
 American Indian/Alaskan Native 0.35 1.18 0.02 0.30 0.76   
 Native Hawaiian/Pacific Islander 1.37 1.38 0.06 0.99 0.32   
 Bi-racial/multiracial 0.04 0.34 0.01 0.11 0.91   
 HomeSupportxBereavement 0.01 0.01 0.24 1.12 0.26   

**Note**: Dependent Variable: Post Traumatic Growth New Possibilities Score - T1 
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Table A5 

Regression Analysis for Predicting Post Traumatic Growth-Personal Strength: The Role of Home Support (Hypothesis 1) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.40 0.13 
 Bereavement 0.20 0.11 0.10 1.75 0.08   
 Home Support 0.05 0.01 0.35 6.02 <.001   
 Age -0.11 0.06 -0.11 -1.88 0.06   
 Gender -0.01 0.22 0.00 -0.05 0.96   
 Hispanic/Latinx -0.04 0.25 -0.01 -0.17 0.87   
 African American/Black 0.12 0.29 0.03 0.40 0.69   
 Asian/Asian American 0.21 0.39 0.03 0.52 0.60   
 American Indian/Alaskan Native 0.02 1.05 0.00 0.02 0.98   
 Native Hawaiian/Pacific Islander 0.70 1.27 0.03 0.55 0.58   
 Bi-racial/multiracial 0.12 0.32 0.02 0.37 0.71   
Model 2       0.41 0.13 
 Bereavement -0.19 0.41 -0.10 -0.47 0.64   
 Home Support 0.05 0.01 0.36 6.10 <.001   
 Age -0.11 0.06 -0.11 -1.89 0.06   
 Gender 0.01 0.22 0.00 0.03 0.98   
 Hispanic/Latinx -0.04 0.25 -0.01 -0.15 0.88   
 African American/Black 0.12 0.29 0.03 0.41 0.68   
 Asian/Asian American 0.21 0.39 0.03 0.52 0.60   
 American Indian/Alaskan Native 0.28 1.09 0.02 0.26 0.79   
 Native Hawaiian/Pacific Islander 0.70 1.27 0.03 0.55 0.58   
 Bi-racial/multiracial 0.10 0.32 0.02 0.32 0.75   
 HomeSupportxBereavement 0.01 0.01 0.21 0.98 0.33   

**Note**: Dependent Variable: Post Traumatic Growth Personal Strength Score - T1 
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Table A6 

Regression Analysis for Predicting Post Traumatic Growth-Spiritual Change: The Role of Home Support (Hypothesis 1) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.44 0.16 
 Bereavement 0.15 0.14 0.07 1.13 0.26   
 Home Support 0.05 0.01 0.29 5.04 <.001   
 Age -0.16 0.07 -0.13 -2.27 0.02   
 Gender -0.18 0.27 -0.04 -0.66 0.51   
 Hispanic/Latinx 0.38 0.31 0.08 1.23 0.22   
 African American/Black 1.20 0.35 0.23 3.41 <.001   
 Asian/Asian American -0.15 0.47 -0.02 -0.33 0.74   
 American Indian/Alaskan Native 0.63 0.28 0.03 0.49 0.62   
 Native Hawaiian/Pacific Islander 2.38 0.54 0.09 1.54 0.12   
 Bi-racial/multiracial 0.61 0.38 0.10 1.58 0.12   
Model 2       0.45 0.17 
 Bereavement -0.40 0.50 -0.17 -0.79 0.43   
 Home Support 0.05 0.01 0.30 5.17 <.001   
 Age -0.17 0.07 -0.13 -2.29 0.02   
 Gender -0.15 0.27 -0.03 -0.57 0.57   
 Hispanic/Latinx 0.38 0.31 0.08 1.24 0.22   
 African American/Black 1.21 0.35 0.23 3.42 <.001   
 Asian/Asian American -0.16 0.47 -0.02 -0.33 0.74   
 American Indian/Alaskan Native 1.00 1.32 0.05 0.76 0.45   
 Native Hawaiian/Pacific Islander 2.38 1.54 0.09 1.54 0.13   
 Bi-racial/multiracial 0.59 0.38 0.09 1.53 0.13   
 HomeSupportxBereavement 0.01 0.01 0.24 1.14 0.25   

**Note**: Dependent Variable: Post Traumatic Growth Spiritual Change Score - T1 
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Table A7 

Regression Analysis for Predicting Post Traumatic Growth-Relating to Others: The Role of Home Support (Hypothesis 1) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.42 0.14 
 Bereavement 0.27 0.11 0.14 2.42 0.02   
 Home Support 0.04 0.01 0.32 5.62 <.001   
 Age -0.15 0.06 -0.14 -2.53 0.01   
 Gender 0.18 0.22 0.05 0.81 0.42   
 Hispanic/Latinx 0.29 0.25 0.07 1.13 0.26   
 African American/Black 0.24 0.29 0.06 0.82 0.41   
 Asian/Asian American 0.53 0.39 0.09 1.35 0.18   
 American Indian/Alaskan Native 1.31 0.93 0.08 1.41 0.16   
 Native Hawaiian/Pacific Islander 0.94 1.28 0.04 0.73 0.46   
 Bi-racial/multiracial -0.02 0.32 -0.01 -0.08 0.94   
Model 2       0.42 0.14 
 Bereavement 0.02 0.41 0.01 0.04 0.97   
 Home Support 0.05 0.01 0.33 5.63 <.001   
 Age -0.15 0.06 -0.14 -2.54 0.01   
 Gender 0.19 0.22 0.05 0.86 0.39   
 Hispanic/Latinx 0.29 0.25 0.07 1.13 0.26   
 African American/Black 0.24 0.29 0.06 0.82 0.41   
 Asian/Asian American 0.53 0.39 0.09 1.35 0.18   
 American Indian/Alaskan Native 1.47 0.96 0.09 1.52 0.13   
 Native Hawaiian/Pacific Islander 0.94 1.28 0.04 0.73 0.46   
 Bi-racial/multiracial -0.03 0.32 -0.01 -0.10 0.92   
 HomeSupportxBereavement 0.01 0.01 0.14 0.64 0.52   

**Note**: Dependent Variable: Post Traumatic Growth Relating to Others Score - T1 
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Table A8 

Regression Analysis for Predicting Post Traumatic Growth-Appreciation of Life: The Role of School Support (Hypothesis 2) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.30 0.06 
 Bereavement 0.25 0.11 0.13 2.15 0.03   
 School Support 0.03 0.01 0.25 4.08 <.001   
 Age -0.02 0.06 -0.02 -0.30 0.76   
 Gender 0.20 0.23 0.05 0.89 0.38   
 Hispanic/Latinx 0.11 0.26 0.03 0.43 0.67   
 African American/Black 0.27 0.30 0.06 0.89 0.37   
 Asian/Asian American 0.24 0.39 0.04 0.61 0.54   
 American Indian/Alaskan Native -0.21 1.10 -0.01 -0.19 0.85   
 Native Hawaiian/Pacific Islander 1.03 1.33 0.05 0.77 0.44   
 Bi-racial/multiracial 0.23 0.34 0.05 0.70 0.49   
Model 2       0.30 0.06 
 Bereavement 0.34 0.30 0.17 1.11 0.27   
 School Support 0.03 0.01 0.25 4.06 <.001   
 Age -0.02 0.06 -0.02 -0.29 0.77   
 Gender 0.21 0.23 0.05 0.90 0.37   
 Hispanic/Latinx 0.11 0.26 0.03 0.43 0.67   
 African American/Black 0.26 0.30 0.06 0.86 0.39   
 Asian/Asian American 0.22 0.39 0.04 0.57 0.57   
 American Indian/Alaskan Native -0.28 1.12 -0.02 -0.25 0.80   
 Native Hawaiian/Pacific Islander 1.02 1.34 0.05 0.77 0.44   
 Bi-racial/multiracial 0.22 0.34 0.04 0.64 0.52   
 SchoolSupportxBereavement 0.00 0.01 -0.05 -0.32 0.75   

**Note**: Dependent Variable: Post Traumatic Growth Appreciation of Life Score - T1 
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Table A9 

Regression Analysis for Predicting Post Traumatic Growth-New Possibilities: The Role of School Support (Hypothesis 2) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.23 0.02 
 Bereavement 0.18 0.12 0.09 1.50 0.14   
 School Support 0.02 0.01 0.13 2.09 0.04   
 Age -0.08 0.07 -0.07 -1.17 0.24   
 Gender 0.06 0.25 0.02 0.25 0.80   
 Hispanic/Latinx 0.29 0.28 0.07 1.03 0.30   
 African American/Black 0.42 0.32 0.10 1.31 0.19   
 Asian/Asian American 0.40 0.42 0.07 0.96 0.34   
 American Indian/Alaskan Native -0.38 1.17 -0.02 -0.32 0.75   
 Native Hawaiian/Pacific Islander 1.33 1.42 0.06 0.93 0.35   
 Bi-racial/multiracial 0.27 0.36 0.05 0.74 0.46   
Model 2       0.23 0.01 
 Bereavement 0.01 0.32 0.01 0.04 0.97   
 School Support 0.02 0.01 0.13 2.09 0.04   
 Age -0.08 0.07 -0.07 -1.19 0.24   
 Gender 0.05 0.25 0.01 0.22 0.83   
 Hispanic/Latinx 0.29 0.28 0.07 1.01 0.31   
 African American/Black 0.43 0.32 0.10 1.33 0.18   
 Asian/Asian American 0.42 0.417 0.07 1.01 0.31   
 American Indian/Alaskan Native -0.25 1.20 -0.01 -0.21 0.84   
 Native Hawaiian/Pacific Islander 1.33 1.42 0.06 0.94 0.35   
 Bi-racial/multiracial 0.29 0.36 0.05 0.81 0.42   
 SchoolSupportxBereavement 0.01 0.01 0.09 0.58 0.56   

**Note**: Dependent Variable: Post Traumatic Growth New Possibilities Score - T1 
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Table A10 

Regression Analysis for Predicting Post Traumatic Growth-Personal Strength: The Role of School Support (Hypothesis 2) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.26 0.03 
 Bereavement 0.20 0.12 0.10 1.73 0.09   
 School Support 0.03 0.01 0.20 3.32 0.00   
 Age -0.08 0.06 -0.08 -1.25 0.21   
 Gender 0.10 0.23 0.03 0.41 0.69   
 Hispanic/Latinx 0.02 0.27 0.01 0.09 0.93   
 African American/Black 0.13 0.30 0.03 0.44 0.66   
 Asian/Asian American 0.18 0.40 0.03 0.46 0.64   
 American Indian/Alaskan Native -0.40 1.12 -0.02 -0.36 0.72   
 Native Hawaiian/Pacific Islander 0.61 1.35 0.03 0.45 0.65   
 Bi-racial/multiracial 0.15 0.34 0.03 0.43 0.67   
Model 2       0.26 0.03 
 Bereavement 0.32 0.30 0.17 1.07 0.29   
 School Support 0.03 0.01 0.20 3.31 0.00   
 Age -0.08 0.06 -0.08 -1.23 0.22   
 Gender 0.10 0.23 0.03 0.43 0.67   
 Hispanic/Latinx 0.03 0.27 0.01 0.10 0.92   
 African American/Black 0.13 0.30 0.03 0.41 0.68   
 Asian/Asian American 0.17 0.40 0.03 0.42 0.68   
 American Indian/Alaskan Native -0.49 1.14 -0.03 -0.43 0.67   
 Native Hawaiian/Pacific Islander 0.61 1.36 0.03 0.45 0.66   
 Bi-racial/multiracial 0.13 0.35 0.03 0.37 0.71   
 SchoolSupportxBereavement 0.00 0.01 -0.07 -0.44 0.66   

**Note**: Dependent Variable: Post Traumatic Growth Personal Strength Score - T1 
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Table A11 

Regression Analysis for Predicting Post Traumatic Growth- Spiritual Change: The Role of School Support (Hypothesis 2) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.37 0.10 
 Bereavement 0.19 0.14 0.08 1.41 0.16   
 School Support 0.03 0.10 0.17 2.91 0.00   
 Age -0.14 0.07 -0.11 -1.85 0.07   
 Gender -0.03 0.28 -0.01 -0.12 0.90   
 Hispanic/Latinx 0.47 0.32 0.10 1.49 0.14   
 African American/Black 1.33 0.36 0.26 3.69 <.001   
 Asian/Asian American -0.10 0.47 -0.01 -0.20 0.84   
 American Indian/Alaskan Native 0.15 1.33 0.01 0.11 0.91   
 Native Hawaiian/Pacific Islander 2.24 1.62 0.08 1.39 0.17   
 Bi-racial/multiracial 0.66 0.41 0.10 1.62 0.11   
Model 2       0.37 0.10 
 Bereavement 0.15 0.36 0.06 0.43 0.67   
 School Support 0.03 0.01 0.17 2.91 0.00   
 Age -0.14 0.07 -0.11 -1.85 0.07   
 Gender -0.04 0.28 -0.01 -0.13 0.90   
 Hispanic/Latinx 0.47 0.32 0.10 1.49 0.14   
 African American/Black 1.33 0.36 0.26 3.69 <.001   
 Asian/Asian American -0.09 0.47 -0.01 -0.19 0.85   
 American Indian/Alaskan Native 0.18 1.36 0.01 0.13 0.90   
 Native Hawaiian/Pacific Islander 2.24 1.62 0.08 1.39 0.17   
 Bi-racial/multiracial 0.67 0.41 0.10 1.62 0.11   
 SchoolSupportxBereavement 0.00 0.01 0.02 0.13 0.90   

**Note**: Dependent Variable: Post Traumatic Growth Spiritual Change Score - T1 
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Table A12 

Regression Analysis for Predicting Post Traumatic Growth- Relating to Others: The Role of School Support (Hypothesis 2) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.34 0.08 
 Bereavement 0.34 0.11 0.18 2.99 0.00   
 School Support 0.03 0.01 0.19 3.21 0.00   
 Age -0.12 0.06 -0.12 -1.95 0.05   
 Gender 0.31 0.23 0.08 1.36 0.18   
 Hispanic/Latinx 0.31 0.26 0.08 1.16 0.25   
 African American/Black 0.38 0.30 0.09 1.26 0.21   
 Asian/Asian American 0.44 0.39 0.08 1.14 0.26   
 American Indian/Alaskan Native 0.71 0.97 0.04 0.73 0.46   
 Native Hawaiian/Pacific Islander 0.84 1.34 0.04 0.63 0.53   
 Bi-racial/multiracial 0.08 0.34 0.02 0.23 0.82   
Model 2       0.34 0.08 
 Bereavement 0.27 0.30 0.14 0.92 0.36   
 School Support 0.03 0.01 0.19 3.20 0.00   
 Age -0.12 0.06 -0.12 -1.96 0.05   
 Gender 0.31 0.23 0.08 1.34 0.18   
 Hispanic/Latinx 0.31 0.27 0.08 1.15 0.25   
 African American/Black 0.39 0.30 0.09 1.27 0.20   
 Asian/Asian American 0.45 0.39 0.08 1.15 0.25   
 American Indian/Alaskan Native 0.74 0.98 0.05 0.76 0.45   
 Native Hawaiian/Pacific Islander 0.84 1.34 0.04 0.63 0.53   
 Bi-racial/multiracial 0.09 0.34 0.02 0.26 0.79   
 SchoolSupportxBereavement 0.00 0.01 0.04 0.26 0.79   

**Note**: Dependent Variable: Post Traumatic Growth Relating to Others Score - T1 
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Table A13 

Regression Analysis for Predicting Post Traumatic Growth- Appreciation of Life: The Role of Faith-Based Support (Hypothesis 3) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.26 0.00 
 Bereavement 0.23 0.16 0.12 1.43 0.16   
 Faith-Based Support 0.31 0.15 0.18 2.03 0.05   
 Age 0.04 0.09 0.04 0.50 0.62   
 Gender 0.23 0.34 0.06 0.68 0.50   
 Hispanic/Latinx 0.46 0.40 0.12 1.15 0.25   
 African American/Black -0.04 0.43 -0.01 -0.09 0.93   
 Asian/Asian American 0.16 0.57 0.03 0.29 0.78   
 American Indian/Alaskan Native 0.71 0.97 0.04 0.73 0.46   
 Native Hawaiian/Pacific Islander -0.84 1.96 -0.04 -0.43 0.67   
 Bi-racial/multiracial 0.03 0.50 0.01 0.07 0.95   
Model 2       0.26 -0.01 
 Bereavement 0.21 0.18 0.12 1.18 0.24   
 Faith-Based Setting 0.31 0.15 0.18 2.02 0.05   
 Age 0.04 0.09 0.04 0.47 0.64   
 Gender 0.23 0.34 0.06 0.67 0.51   
 Hispanic/Latinx 0.48 0.41 0.12 1.16 0.25   
 African American/Black -0.04 0.43 -0.01 -0.09 0.93   
 Asian/Asian American 0.17 0.58 0.03 0.30 0.77   
 American Indian/Alaskan Native 0.74 0.98 0.05 0.76 0.45   
 Native Hawaiian/Pacific Islander -0.86 1.97 -0.04 -0.44 0.66   
 Bi-racial/multiracial 0.04 0.50 0.01 0.07 0.94   
 FaithBasedxBereavement 0.03 0.14 0.02 0.20 0.84   

**Note**: Dependent Variable: Post Traumatic Growth Appreciation of Life Score - T1 
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Table A14 

Regression Analysis for Predicting Post Traumatic Growth- New Possibilities: The Role of Faith-Based Support (Hypothesis 3) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.20 -0.03 
 Bereavement 0.13 0.17 0.07 0.77 0.44   
 Faith-Based Support 0.12 0.16 0.07 0.75 0.45   
 Age 0.04 0.10 0.03 0.37 0.72   
 Gender 0.42 0.36 0.11 1.19 0.24   
 Hispanic/Latinx 0.57 0.43 0.14 1.34 0.18   
 African American/Black 0.07 0.46 0.02 0.16 0.87   
 Asian/Asian American 0.21 0.61 0.04 0.34 0.73   
 American Indian/Alaskan Native 0.71 0.97 0.04 0.73 0.46   
 Native Hawaiian/Pacific Islander -0.40 2.09 -0.02 -0.19 0.85   
 Bi-racial/multiracial -0.03 0.53 -0.01 -0.05 0.96   
Model 2       0.23 -0.02 
 Bereavement 0.03 0.19 0.02 0.15 0.88   
 Faith-Based Setting 0.13 0.16 0.07 0.77 0.44   
 Age 0.02 0.10 0.02 0.22 0.83   
 Gender 0.40 0.36 0.10 1.12 0.27   
 Hispanic/Latinx 0.67 0.44 0.16 1.54 0.13   
 African American/Black 0.09 0.46 0.02 0.19 0.85   
 Asian/Asian American 0.25 0.61 0.04 0.41 0.68   
 American Indian/Alaskan Native 0.74 0.98 0.05 0.76 0.45   
 Native Hawaiian/Pacific Islander -0.54 2.09 -0.02 -0.26 0.80   
 Bi-racial/multiracial -0.01 0.53 0.00 -0.02 0.99   
 FaithBasedxBereavement 0.18 0.15 0.12 1.21 0.23   

**Note**: Dependent Variable: Post Traumatic Growth New Possibilities Score - T1 
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Table A15 

Regression Analysis for Predicting Post Traumatic Growth- Personal Strength: The Role of Faith-Based Support (Hypothesis 3) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.23 -0.01 
 Bereavement 0.11 0.17 0.06 0.64 0.52   
 Faith-Based Support 0.25 0.16 0.14 1.58 0.12   
 Age 0.03 0.09 0.03 0.35 0.727   
 Gender 0.32 0.35 0.08 0.91 0.36   
 Hispanic/Latinx 0.42 0.42 0.11 1.01 0.31   
 African American/Black -0.11 0.44 -0.03 -0.25 0.80   
 Asian/Asian American 0.49 0.59 0.09 0.83 0.41   
 American Indian/Alaskan Native 0.71 0.97 0.04 0.73 0.46   
 Native Hawaiian/Pacific Islander -1.62 2.02 -0.07 -0.80 0.42   
 Bi-racial/multiracial 0.13 0.51 0.03 0.25 0.80   
Model 2       0.23 -0.02 
 Bereavement 0.09 0.19 0.05 0.50 0.62   
 Faith-Based Setting 0.25 0.16 0.14 1.58 0.12   
 Age 0.03 0.09 0.03 0.33 0.74   
 Gender 0.31 0.35 0.08 0.90 0.37   
 Hispanic/Latinx 0.43 0.42 0.11 1.02 0.31   
 African American/Black -0.11 0.44 -0.03 -0.25 0.80   
 Asian/Asian American 0.49 0.59 0.09 0.84 0.41   
 American Indian/Alaskan Native 0.74 0.98 0.05 0.76 0.45   
 Native Hawaiian/Pacific Islander -1.64 2.03 -0.07 -0.81 0.42   
 Bi-racial/multiracial 0.13 0.51 0.03 0.26 0.80   
 FaithBasedxBereavement 0.02 0.15 0.02 0.16 0.87   

**Note**: Dependent Variable: Post Traumatic Growth Personal Strength Score - T1 
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Table A16 

Regression Analysis for Predicting Post Traumatic Growth- Spiritual Change: The Role of Faith-Based Support (Hypothesis 3) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.32 0.04 
 Bereavement 0.08 0.19 0.04 0.43 0.67   
 Faith-Based Support 0.52 0.18 0.25 2.84 0.01   
 Age -0.09 0.11 -0.07 -0.84 0.41   
 Gender 0.10 0.40 0.02 0.24 0.81   
 Hispanic/Latinx 0.32 0.48 0.07 0.66 0.51   
 African American/Black 1.00 0.51 0.21 1.96 0.05   
 Asian/Asian American -0.03 0.68 0.00 -0.04 0.97   
 American Indian/Alaskan Native 0.71 0.97 0.04 0.73 0.46   
 Native Hawaiian/Pacific Islander 0.06 2.34 0.00 0.03 0.98   
 Bi-racial/multiracial 0.33 0.59 0.05 0.56 0.58   
Model 2       0.32 0.03 
 Bereavement 0.03 0.22 0.01 0.15 0.88   
 Faith-Based Setting 0.52 0.18 0.25 2.84 0.01   
 Age -0.10 0.11 -0.01 -0.89 0.38   
 Gender 0.08 0.40 0.02 0.21 0.84   
 Hispanic/Latinx 0.37 0.49 0.08 1.02 0.31   
 African American/Black 1.01 0.51 0.21 1.97 0.05   
 Asian/Asian American -0.01 0.68 0.00 -0.01 0.99   
 American Indian/Alaskan Native 0.74 0.98 0.05 0.76 0.45   
 Native Hawaiian/Pacific Islander -0.01 2.35 0.00 0.00 1.00   
 Bi-racial/multiracial 0.34 0.59 0.06 0.58 0.57   
 FaithBasedxBereavement 0.09 0.17 0.05 0.53 0.60   

**Note**: Dependent Variable: Post Traumatic Growth Spiritual Change Score - T1 
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Table A17 

Regression Analysis for Predicting Post Traumatic Growth- Relating to Others: The Role of Faith-Based Support (Hypothesis 3) 

Model Variable B SE B β t p R Adjusted 
R² 

Model 1       0.30 0.02 
 Bereavement 0.30 0.16 0.16 1.88 0.06   
 Faith-Based Support 0.33 0.15 0.19 2.15 0.03   
 Age -0.09 0.09 -0.09 -0.99 0.32   
 Gender 0.43 0.33 0.12 1.31 0.19   
 Hispanic/Latinx 0.42 0.40 0.11 1.05 0.29   
 African American/Black 0.08 0.43 0.02 0.18 0.86   
 Asian/Asian American 0.14 0.56 0.03 0.25 0.80   
 American Indian/Alaskan Native -0.03 1.90 0.00 -0.01 0.99   
 Native Hawaiian/Pacific Islander -1.79 1.93 -0.08 -0.93 0.35   
 Bi-racial/multiracial -0.22 0.49 -0.04 -0.45 0.66   
Model 2       0.30 0.01 
 Bereavement 0.28 0.18 0.15 1.56 0.12   
 Faith-Based Setting 0.33 0.15 0.19 2.15 0.03   
 Age -0.09 0.09 -0.09 -1.01 0.31   
 Gender 0.43 0.33 0.11 1.29 0.20   
 Hispanic/Latinx 0.44 0.41 0.11 1.08 0.28   
 African American/Black 0.08 0.43 0.02 0.18 0.85   
 Asian/Asian American 0.15 0.57 0.03 0.26 0.79   
 American Indian/Alaskan Native -0.01 1.91 0.00 0.00 1.00   
 Native Hawaiian/Pacific Islander -1.82 1.94 -0.08 -0.94 0.35   
 Bi-racial/multiracial -0.21 0.49 -0.04 -0.44 0.66   
 FaithBasedxBereavement 0.04 0.14 0.03 0.27 0.79   

**Note**: Dependent Variable: Post Traumatic Growth Relating to Others Score - T1 
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