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EXECUTIVE SUMMARY
The educational resilience of African American males has been extensively studied from
elementary, high school, and undergraduate perspectives. Topics such as the “School to Prison
Pipeline,” which characterizes the educational and life trajectories of African American males in
America with regards to criminalization and mass incarceration, dominant resilience data.
However, there are not nearly as many studies that specifically focus on the educational
resilience of African American males who persist to earn doctoral degrees. Research continues
to substantiate the fact that African American men earn doctoral degrees at exceptionally
disproportionate rates in comparison to Caucasian men.
The purpose of this qualitative study was to examine the perception of factors that
facilitated educational resilience among African American males who earned doctoral degrees.
Through the utilization of a basic qualitative study design and drawing on the methodological
elements of narrative inquiry, the key factors that affected the academic performance and
doctoral degree completion of African American males were analyzed and discussed.
Much resilience literature has also strictly focused on the perceived risk factors that
negatively impact African American male educational resilience and degree attainment. Limited
attention has been given to the factors that can positively affect African American educational
resilience. Thus, researchers are challenged to shift educational resilience research models from
deficit-informed paradigms to more strengths-based constructs. As such, the primary aims of this
study were to utilize Critical Race Theory (CRT) and Africana Critical Theory (ACT) and focus on a
strengths-based framework as a means of situating African American male educational resilience
in higher education. Through in-depth interviews using open-ended questions and thick, rich
descriptions, this study sought to address a gap in existing educational resilience literature. It also
sought to provide insight as to how educators, institutions, individual stakeholders, and public
policy makers might foster and contribute to the educational resilience, wellness, and success of
African American males in higher education.
The participants of this study included African American men who each earned a doctoral
degree in a divergent area of study. The findings of this study indicated that mindset, access,
mentorship, and self-reliance were the primary factors that contributed to the educational
resilience and doctoral degree attainment of African American males. While the results indicated
that mindset, access, mentorship, and self-reliance were integral factors in the educational
resilience of African American men, resource allocation and other forms of personal, social, and
academic support were also critical components to African American male doctoral degree
attainment. The findings of this qualitative study might spur the development of future
specialized mentorship programs and educational public policies that would benefit African
American males. It might also lead to more focused academic, personal, and professional
counseling, as well as additional measures of support for African American men in higher
education, especially for those at the doctoral level.
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INTRODUCTION
As a construct, educational resilience denotes the presence, development, or adaptation
of certain mindsets, outlooks, and behaviors that allow students to persist in school in the face
of challenges and adversities (Brooms, 2015; Perez-Felkner, 2015). Extensive research on
educational resilience has been conducted to identify the factors that can negatively affect
student matriculation and graduation. However, it is less common that studies seek to examine
the positive influences and adaptations that contribute to the persistence of students,
particularly African American male students, at the doctoral level.
Attempting to understand and situate educational resilience from a strengths-based
perspective, specifically as it relates to African American men who haven chose to earn terminal
degrees, has the potential to transform the very crux of Black male self-identity (Blockett et al.,
2016; Brooms, 2021; Gazley & Campbell, 2020). By revolutionizing the manners in which African
American males perceive themselves, their capabilities, and the value of education, critical
changes in their life expectancies and life trajectories become plausible (Brown et al., 2013;
Gildersleeve et al., 2011).
Extensive amounts of time, energy, finances, and resources are allocated in attempts to
improve education as an entirety (Fergus, Noguera & Martin, 2014; Fitzgerald, 2015). However,
in order to better understand and improve the educational experiences of African American men
at the doctoral level, their voices must be heard, and their experiences must be acknowledged,
chronicled, and substantiated (McGee & Martin, 2011; Wood & Harper, 2015). Once their voices
and experiences are recognized and validated, stakeholders such as public policy makers,
educators, advisors, student affairs professionals, and other constituents can become better
equipped to meet their needs and can ultimately help change the outcomes of the lives of African
American men, as well as the condition of society.

Problem Statement
Research indicates that the doctoral degree completion rates for African American men
are significantly lower than the college degree completion rates of men of other races. According
to the National Center for Education Statistics, White men earned 68.4% of all conferred doctoral
degrees between 2018 and 2019 (U. S. Department of Education, 2022). However, African
American men only earned 7.1% of all conferred doctoral degrees between 2018 and 2019 (U. S.
Department of Education, 2022). Not only do these statistics demonstrate the disproportionate
doctoral degree attainment rates amongst African American males, but they also signify
substantial gaps in the life expectancy, wealth accumulation, and incarceration rates of African
American males when compared to their Caucasian counterparts (Fergus, Noguera & Martin,
2014).
Of the 3.1 million total students enrolled in post-baccalaureate (Master’s and doctoral)
degree programs in the United States in Fall 2019, 1.6 million were White and 367,100 were Black
1

(U. S. Department of Education, 2022). Given the gross underrepresentation of African American
males in education, specifically in higher education, qualitative data collection methods were
employed in this study as a means of identifying and examining the factors that impacted their
doctoral degree attainment.
The findings of this study might offer insight into ways in which African American males
in higher education might mitigate and circumvent certain factors and circumstances in order to
earn doctoral degrees. This study also seeks to unearth the ways in which African American males
in higher education can be properly assisted and supported, which could ultimately lead to
advancements and improvements in the educational and occupational outcomes of minorities.

Purpose of the Study
The aim of this qualitative study is to utilize narrative inquiry methodology as a means of
identifying the perceptions of the key factors and circumstances that affect educational resilience
amongst African American males who earned doctoral degrees. The primary objectives of this
study were to discover, dissect, chronicle, and understand the ways in which African American
males cultivated and exhibited resilience in order to earn doctoral degrees.
As such, even the title of this study – a nod to a 2016 musical composition by
contemporary artist French Montana – was purposefully selected to represent and reverence the
ideal that African American men who have earned doctoral degrees have essentially maximized
their full potentials by progressing to the highest possible levels of education, achievement, and
success. In essence, by earning doctoral degrees, these African American men have gone “all the
way up,” or all the way to the top of their respective fields of study and areas of expertise without
being deterred by prospective hindrances or impediments.
Understanding the motivations, difficulties, and needs of African American males who
seek to earn doctoral degrees might also reveal how the availability of and accessibility to
academic, occupational, social, emotional, and financial support and resources might affect their
matriculation and ultimately, their life trajectories. Along these same lines, due to the scarcity of
literature on African American male doctoral degree attainment, this study seeks to contribute
to a necessary yet limited body of work.

Research Questions
Given the recursive, flexible nature of qualitative research, the researcher wholly
recognized how the research questions in this study were informed by her own experiences,
research interests, educational background, and perceptions of the world and how it functions
(Bloomberg & Volpe, 2019). Because research questions should be directly tied to the purpose
of the study, the researcher endeavored to ensure that the questions were specific, yet openended, and that they were formulated in a manner that would allow “the researcher to remain
responsive to the phenomena and contexts of the study” (Bloomberg & Volpe, 2019, p. 10). It is
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also important to explain that the research questions were purposefully composed from a
strengths-based framework rather than the traditional deficit-informed context upon which
much resilience data pertaining to African American males has been grounded.
This qualitative study focused on the following research questions:
How did the academic and personal experiences of African American male doctoral
graduates contribute to their educational resilience?
What personal and professional practices, experiences, and resources helped African
American males earn doctoral degrees?

Rationale and Significance
The persistent, glaring disparities in doctoral degree attainment of African American
males in relation to other races and ethnicities make educational resilience research necessary,
pertinent, and significant. Much of the literature on educational resilience tends to focus on two
major concepts: “risk factors” and “protective factors.” As such, it is important that the full
contexts of African American educational experiences be considered, chronicled, and synthesized
so that the historically marginalized and underrepresented might be acknowledged, accepted,
and validated in academia and in life (Brooms, 2015; Brooms, 2021; Burt, Williams & Palmer,
2019; Fergus et al., 2014; Gazley & Campbell, 2020; Scott & Sharp, 2019; Williams & Portman,
2014).
The researcher was interested in studying the lived experiences of African American male
doctoral graduates and giving voice to their unique experiences in higher education. The findings
from this study yielded first-hand accounts from doctoral graduates, gestating how they
perceived themselves, their abilities, and their experiences as African American men in academia.
These first-hand accounts helped demonstrate the necessity for additional research in the field
of education, especially for African American men in higher education. This study was ultimately
designed so that stakeholders such as student affairs professionals, educators, and public policy
makers might be better equipped to meet the needs of traditionally underserved students.

Brief Overview of Research Design
As Merriam & Grenier (2019) explained, “the design of a qualitative study focused on
interpretation includes shaping a problem from the literature, forming a research question,
selecting a sample, collecting and analyzing data, and representing the findings” (p. 12). As such,
this study sought to give voice to and interpret the lived experiences of African American male
doctoral students through the methodological lens of narrative inquiry.
Creswell & Poth (2018) also noted that “the researcher needs to collect extensive
information about the participant and needs to have a clear understanding of the context of the
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individual’s life,” which requires active collaboration between the researcher and the participant
(p. 73). By asking open-ended interview questions while utilizing narrative inquiry as the
methodological framework, the researcher was able to actively collaborate with the participants.
Asking purposeful, open-ended questions also meant that as participants shared and explained
their experiences in life and academia, they also were able to provide insight into their
perceptions of educational resilience.
Bloomberg & Volpe (2019) further explained that "in narrative inquiry, participants tell
stories of their lived experiences, and then in relational ways, the researcher inquires into and
about these experiences" (p. 58). In consideration of Creswell & Poth's recommendations for
conducting narrative research, the researcher chose narrative inquiry as the methodology for this
study, selected the participants through purposive sampling, collected data via interviews, coded
the data, analyzed the data, and presented the findings in both narrative and graphic forms
(Creswell & Poth, 2018).
Due to health concerns and restrictions related to the COVID-19 health pandemic, data
was collected remotely via “web-based [and] e-mail platforms,” including Zoom Video
Communications (Creswell & Poth, 2018, p. 163).

Role of the Researcher
In many ways, this research study highlights and parallels the researcher’s personal
experiences as a Black person pursuing a doctoral degree in America. As an African American
woman with extensive experience in academia as a student and vast experience in higher
education as a former college admissions representative, the researcher wholly recognizes and
embraces the intricacies and nuances of the Black educational experience in America.
Furthermore, the researcher understands that many of her own personal, educational,
and professional experiences have been atypical when compared to others who were born and
reared in her same community and country. However, this is also precisely why the researcher is
passionate about exposing and exploring the diversity and complexity of educational
experiences, particularly those of African Americans. In consideration of her positionality, the
researcher remained cognizant of possible biases related to educational resilience and doctoral
degree attainment throughout the data collection and data analysis processes.

Researcher Assumptions
The first assumption underlying this study was that African American males experience
personal, educational, or professional hardships, difficulties, and challenges in the pursuit of their
doctoral degrees. As many scholars explicated, resilience is typically defined by and exists in the
presence of adversarial forces, factors, and circumstances (Brooms, 2015; Brooms, 2021;
Christian, 2014; Fergus, Noguera & Martin, 2014; Gazley & Campbell, 2020; Gildersleeve, Croom
& Vasquez, 2011; Griffith, Hurd & Hussain, 2017). As such, this study is predicated on the
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assumption that the participants were subjected to potential adversities or impediments that
could have affected their doctoral degree attainment.
A second assumption was that African American males pursing doctoral degrees do not
always or rarely receive adequate guidance, support, and assistance from their families or from
faculty, staff, and students at the institutions in which they work or are educated. This
assumption was formulated in consideration of the exponentially low doctoral degree enrollment
and graduation rates of African American males in comparison to those of men of other races
and ethnicities (U. S. Department of Education, 2022).
The third and final assumption was that African American males who pursue doctoral
degrees are highly self-motivated to successfully complete their doctoral programs. This
assumption is premised on the notion that past success is likely an indicator of future success,
meaning that because these men have successfully obtained other degrees, their capacity to
complete and earn a terminal degree is highly probable (Bloomberg & Volpe, 2019).

Definition of Key Terminology
Terminology
African American

Definition
For the purposes of this study, each of the participants self-identified as
an “African American” and/or “Black” man and/or male, meaning that
they consider themselves members of the African and/or Black diaspora
due to their ancestral, familial, and ethnic backgrounds.
Resilience
Resilience is a multifaceted, multidimensional process that defines and
characterizes the positive outcomes displayed by individuals in the face
of adversity (Cunningham & Swanson, 2010).
African American For African American students specifically, educational resilience can
Resilience
denote academic achievement in domestic environments and school
systems that might be pervaded with racism, as well as with social and
economic hardships (Cunningham & Swanson, 2010; Brooms, 2015;
Perez-Felkner, 2015). Students who are classified as educationally
resilient typically possess the ability to leverage and transform difficult
circumstances and situations into favorable conditions through such
characteristics as effective problem-solving, social competence, and
persistence (Griffin & Allen, 2006; McGee & Martin, 2011; PerezFelkner, 2015; Williams & Portman, 2014).
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LITERATURE REVIEW
Literature Review Aims
While there is a considerable amount of research and literature on African American
resilience, the breadth and depth of literature specifically relating to the educational resilience
of African American males in higher education is limited in comparison. A plethora of studies
have focused on African American adolescent, teenager, and young adult educational resilience;
however, the literature on African American collegiate and post-graduate resilience is scarce in
comparison. As noted by several scholars, much of the literature on the educational resilience of
African American males approaches the topic from a "deficit-informed" framework rather than a
"success-oriented" framework, which also denotes an area in which additional research could be
beneficial (Hargrove & Kim, 2013; McGee & Martin, 2011).
Educational resilience has been examined from quantitative, qualitative, and mixedmethod perspectives. Many of the quantitative studies involving African American male
resilience have been conducted using questionnaires and surveys that are designed to detect,
identify, and measure the presence of stressful experiences and events in the lives of the
participants. Many of the qualitative studies involving African American resilience have been
ethnographic in nature and have relied on the direct observations of the researcher, as well as
on commentary and feedback from the participants. It is worth noting that some studies on Black
male resilience also included the experiences of native African and foreign students rather than
Black males who were born and reared in America, suggesting a possible gap in the literature
with regards to the trials, tribulations, and triumphs of the American-born, Black male in higher
education. Therefore, because marked distinctions between the experiences of foreign Black
males who are educated in America and American-born, Black males who are educated in
America might exist, further examination of the educational resilience of Black males who are
born and reared in America is warranted and substantiated.
The specific aims of this literature review and this study are to identify the key factors and
circumstances that affect the educational resilience of African American males in higher
education, as well as to pinpoint the ways in which African American males in higher education
might mitigate and circumvent these factors and circumstances in order to obtain doctoral
degrees. This literature review also seeks to determine which content areas of African American
male educational resilience research are the most and least studied.
While wholly acknowledging and respecting the nuances, complexities, and differences
associated with identifying, describing, and categorizing people of color in America, the following
key terms will be used interchangeably throughout this literature review and study to acquiesce
with the manners in which they are used in the referenced literature: “African American” and
“Black.”
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Methods for Conducting the Literature Review
During a meeting with Krystal M. Lewis, librarian at DePaul University's Richardson Library
on October 9th, 2018, several search strategies were employed to help the researcher effectively
navigate the university's online database of scholarly resources. Under the librarian’s guidance
and recommendations, the Educational Resource Information Center (ERIC) database was
accessed electronically and the terms, “resilience,” "educational resilience," “male,” and "African
American," were searched and yielded more than 100 books and articles.
A broad electronic search under the “Everything at DePaul” tab on the university’s library
website utilizing the aforementioned key terms also yielded more than 35,000 books and articles.
This search was then narrowed down to contain peer-reviewed articles only, which yielded more
than 15,000 results.
In consideration of the social and psychological implications of resilience, the PsycINFO
database was also accessed electronically, and the aforementioned terms were searched. This
search also yielded a plethora of books, articles, and dissertations that specifically focused on
African American male resilience in higher education. Given the fact that the terms "Black" and
"African American" are often used interchangeably in educational research, an additional search
was conducted in which both the terms "Black" and "African American" were included with
“resilience," “resiliency," and "educational resilience" as a means of circumventing possible
research limitations.
A review of American-based books and peer-reviewed journal articles from the social and
psychological sciences from the last two decades, specifically those focusing on the academic
resilience of African American males, were examined for this literature review. The researcher
also utilized the aforementioned search strategies periodically between January 2019 and April
2022 to determine if additional pertinent research had been conducted on the topic of African
American male educational resilience and to include such scholarship in this literature review for
this study.
The literature review for this study also included researching, identifying, and analyzing
data and statistics related to degree attainment in the United States of America. The researcher
searched and reviewed pertinent educational statistics via the United States Department of
Education’s web-based platform. The researcher accessed information under the “data” tab on
the United States Department of Education’s website, which included a link to the National
Center for Education Statistics. The researcher then accessed the search engine on the
aforementioned link and typed in such keywords as “Black,” “male,” and “doctoral degree,”
which yielded links to multiple data tables that contained statistics pertaining to doctoral degree
attainment by race and gender in America. The researcher was able to ascertain doctoral degree
attainment rates from 1976 onward. Such data was not only utilized in the literature review of
this study, but also helped to provide context for the rationale, purpose, and significance of this
study.
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Black Male Doctoral Degree Attainment
The data related to doctoral degree attainment rates in the United States continues to
connote blatant race-based disparities in education. While it is commonly known that African
American men are less likely to attend college and earn college degrees than their White
counterparts, the gross disproportionality in doctoral degree attainment rates exacerbates this
issue (Hargrove & Kim, 2013; McGee & Martin, 2011).
Much literature has been devoted to discussions involving the vast implications of racial
disparities in education. Researchers have long examined and scrutinized the social, legal,
financial, and societal ramifications associated with failures, breakdowns, and limitations in the
education system, particularly as they pertain to African American men. Many scholars have
contended that Black men are more likely to face poverty, violence, and incarceration due to
race-based issues in education (Ballard & Cintron, 2010; Brown, Dancy & Davis, 2013; Fergus,
Noguera & Martin, 2014; Guinier, 2015; Ladson-Billings, 1998; Noguera, 2008; Putnam, 2015;
Saltman, 2018; Yosso, 2005).
According to the National Center for Educational Statistics (NCES), between 1976 and
1977, White men earned 62,977 (92.6 percent) of the 91,218 total doctoral degrees that were
conferred during that academic year, while African American men earned 2,338 doctoral degrees
(3.4 percent) of all doctoral degrees that were conferred during that academic year (U. S.
Department of Education, 2021).
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1990-91
1999-2000
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2005-06
2006-07
2007-08
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2010-11
2011-12
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2014-15
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2017-18
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2019-20

More than four decades later, more recent statistics show that between 2019 and 2020,
White men earned 47,673
Doctoral Degrees Conferred
(67.4 percent) of the
85,225 total doctoral
100,000
degrees
that
were
80,000
60,000
conferred during that
40,000
academic year, while
20,000
African American men
0
earned 5,149 (7.3 percent)
of all doctoral degrees
conferred during that
academic year (U. S.
Department of Education,
2021). The fact that the
Number of degrees conferred\1\ to U.S. citizens, permanent
residents, and nonresident aliens Total
percentage of African
Number of degrees conferred\1\ to U.S. citizens, permanent
American
men
who
residents, and nonresident aliens Black
earned doctoral degrees
has barely doubled over a
Doctoral Degrees Conferred to African American Males from 1976-2020.
forty-year span of time
indicates that the racebased issues in which African American men face are still pervasive.
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Resilience
Resilience continues to be part of a widely studied, ever-evolving field of research. While
modern studies on resilience have origins in the fields of psychology and psychiatry, resilience
research has seen significant shifts in focus and context over the past four decades (Fleming &
Ledogar, 2008). Rather than specifically focusing on the psychology and mental health of the
individual, much resilience research now focuses on overall health and is concerned with its
effects on specific communities, groups, and society as an entirety (Fleming & Ledogar, 2008).
Resilience is defined as the “dynamic process encompassing positive adaptation within
the context of significant adversity” (Cunningham & Swanson, 2010, p. 473). It is a multifaceted,
multidimensional process that defines and characterizes the positive outcomes displayed by
individuals in the face of difficulty (Cunningham & Swanson, 2010). Resilience does not denote
the presence of a singular, identifiable trait in an individual; rather, it is a by-product of the
intricate undercurrents that exist between an individual's personal attributes and characteristics
and the occurrences in his or her environment (Cunningham & Swanson, 2010; Fleming &
Ledogar, 2008; Williams & Portman, 2014).
As a construct, resilience is not finite or fixed. Instead, it is the by-product of the complex,
nuanced relationship between a person’s natural characteristics and his or her environmental
resources (Williams & Portman, 2014). It should also be noted that resilience is "domain specific"
or "context specific," meaning that an individual can exude resilience in one aspect of life while
still remaining susceptible to failure or breakdown in another (Cunningham & Swanson, 2010, p.
473; Fleming & Ledogar, 2008; Williams & Portman, 2014, p. 14). For example, a person can be
deemed educationally resilient due to specific achievements in academia in the face of challenges
while still experiencing failures, setbacks, or crises in other areas of life.
Williams and Portman (2014) also noted that there is no unanimous or unilateral way to
conceptualize or study resilience. Still, researchers consider resilience to be an integral
component in the educational and life experiences of youth, young adults, and especially Black
male college students (Brooms, 2021). To this point, in his study of the matriculation experiences
of African American and Latino male college students, Brooms (2021) further explained how
scholars Hargrove and Kim had pinpointed resilience as a recurring theme in research relating to
the successes of Black male college students (Hargrove & Kim, 2013).
Brooms (2021) also referenced Hargrove and Kim’s contention that the utilization of
qualitative research methodology in the examination of Black male resilience at the collegiate
level helps facilitate a more profound understanding of the internal and external factors that
negatively affect their educational achievement and helps give Black men a voice in specific
contexts (Hargrove & Kim, 2013). In the same vein, Brooms (2021) acknowledged resilience as an
“important conceptual tool because it allows researchers to establish a more robust picture of
how students engage and navigate various educational contexts” (p. 3).
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In full consideration of the breadth, depth, and specificity of resilience-related research,
as well as the "context specific" nature of resilience as a construct, this literature review
specifically focuses on the educational resilience of African American males (Brooms, 2015;
Brooms, 2021; Hargrove & Kim, 2013; Williams & Portman, 2014).
Educational Resilience
Educational resilience represents the specific domain in which the positive adaptations
and outcomes of students are identified, characterized, and distinguished in lieu of various forms
of adversity (Brooms, 2015; Cunningham & Swanson, 2010; Perez-Felkner, 2015). Adversity can
include, but is not limited to, the personal, psychological, social, economic, and racial challenges
in which students face that can affect their school performance (Brown, 2008; Brooms, 2015;
Cunningham & Swanson, 2010; Hargrove & Kim, 2013; McGee & Martin, 2011).
Williams & Portman (2014) explained how resilience is ultimately substantiated by the
presence of risk or diversity. In other words, resilience is typically predicated upon the existence
of risk factors. Williams & Portman (2014) also acknowledged that the mere presence of risk
factors does not automatically indicate that adversities will occur, but that the presence of such
risk factors does typically increase the probability of issues and problems occurring.
Students who are typically classified as educationally resilient possess the ability to
leverage and transform difficult circumstances and situations into favorable conditions through
such characteristics as effective problem-solving, social competence, and persistence (Griffin &
Allen, 2006; McGee & Martin, 2011; Perez-Felkner, 2015; Williams & Portman, 2014). Factors
such as self-identify, environment, access to academic assistance, access to financial resources,
and social support can all affect a student's resilience (Brown, 2008; Brooms, 2015; Cunningham
& Swanson, 2010; Hargrove & Kim, 2013; McGee & Martin, 2011; Perez-Felkner 2015; Williams
& Portman, 2014).
Cunningham and Swanson (2010) also studied the educational resilience of more than
200 African American high school students and determined that the most successful students
possessed coping skills and adaptive strategies that could also be applied to future challenges
that might arise, including matriculation to college. While resilient students express positive
outcomes academically, they also might fare well socially and psychologically by applying the
same type of coping mechanisms, adaptive strategies, and constructive outlooks that they apply
to their scholastic endeavors to their personal lives (Cunningham & Swanson, 2010; Hargrove &
Kim, 2013; Perez-Faulkner, 2015).
African American Resilience
Considering the fact that African American male students are underrepresented in higher
education in America, identifying and examining the factors that impact their college
matriculation and graduation is crucial (Hargrove & Kim, 2013). According to the United States
Department of Education, Black men comprised less than six percent of the entire undergraduate
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population in 2010 (U.S. Department of Education, 2021; Hargrove & Kim, 2013). Likewise, "out
of all Black male students who enter the public school system, only 2.5 percent will earn a college
degree by the time they are twenty-five years old," which means "that 97 percent of young
African American males…are left to pursue avenues of making a living that do not require a
college degree," thus substantiating the high, disproportionate rates of African American male
poverty and incarceration compared to White men (Fergus, Noguera & Martin, 2014, pp. 57-58).
The enrollment of African American doctoral students was 11.5 percent in 2007, while
only six percent of doctoral degrees were awarded to African American students (Gildersleeve,
Croom & Vasquez, 2011). African Americans are also more probable to face poverty, experience
violence, and have less access to financial capital than Whites (Fergus, Noguera & Martin, 2014).
As such, examining the ways in which African American males in higher education manage to
circumvent and overcome factors that typically affect and impede upon academic resilience is
significant from educational, psychological, social, and economic standpoints (Brown, 2008).
For African American students specifically, educational resilience can denote academic
achievement in domestic environments and school systems that are pervaded with social and
economic hardships (Brooms, 2015; Cunningham & Swanson, 2010; Perez-Felkner, 2015). PerezFelkner (2015) also noted how Black and Latino students often experienced personal, financial,
academic, and social obstacles that interfered with their college ambitions. Each student in PerezFelkner’s three-year, mixed-method study reported experiencing at least one major obstacle that
could have hindered their college matriculation (Perez-Felkner, 2015).
Brooms (2015) also chronicled the experiences of Black male students who attended high
school in an impoverished, crime-ridden urban community – all of whom ultimately matriculated
to four-year colleges and universities. In addition to neighborhood crime and violence, Brooms
(2015) and several other scholars have cited strained and dysfunctional family relationships,
neighborhood influence, stereotype threat, lack of financial resources, lack of academic support,
lack of social support, and lack of access to educational resources as some of the major issues
that uniquely and disproportionately affect the academic achievement and educational resilience
of African American males in higher education (Cunningham & Swanson, 2010; Hargrove & Kim,
2013; Perez-Faulkner, 2015).
In a different study involving educational resilience, Brooms (2021) explored the
experiences of African American male college students who attended a predominantly Hispanic
institution. His research indicated that the educational desires and resilience of the students in
the study were integral to their educational pursuits. Brooms (2021) also noted that the
participants in his study benefited from “multifaceted” support, highlighting the significance of
the multiple layers and streams of support that are necessary for African American males to
persist in school. Brooms cited family support, peer support, and institutional resources as
contributors to the self-identity and motivation of the students in his study (Brooms, 2021).
Gildersleeve, Croom, and Vasquez (2011) explored the experiences of African American
and Latino doctoral students in a qualitative study that researched how race directly affected
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academic performance and matriculation. They also pinpointed and constructed a specific social
narrative known as the "Am I Going Crazy?" social narrative as a means of attempting to identify
the "tentativeness, insecurity, and doubt that can be projected onto doctoral students of color"
(Gildersleeve, Croom & Vasquez, 2011, p. 100). Gildersleeve, Croom and Vasquez (2011) further
explained how the "Am I Going Crazy?" social narrative represents the resilience that is typically
associated with and required by doctoral students of color.
Scott and Sharp (2019) utilized a phenomenological research design and a grounded
theory framework to examine the educational resilience of African American men who held
advanced degrees and who were leaders in educational organizations. Their study, which
highlighted the importance of social support, cultural identify and self-ideology, also discussed
implications for stakeholders related to the recruitment, matriculation, and retention of Black
males.
Gazley and Campbell (2020) also recognized the underrepresentation of African American
males in doctoral programs and studied the resilience of three African American male students
who earned degrees in science, technology, engineering, and math (STEM). Gazley and
Campbell’s study framed resilience as a “replenishable resource, where the level of resource at
any given moment reflects a history of withdrawal and renewal” (Gazley & Campbell, 2020, p.
360). Their categorization of resilience as a “replenishable resource” offered a unique perspective
on the way it had been typically classified in education literature (Gazley & Campbell, 2020, p.
360). Such studies that specifically focus on the experiences of African American men who hold
advanced degrees are not as common in resilience literature and offer much needed insight into
their outlooks and lived experiences.
Risk Factors
While varied definitions of educational resilience are used by scholars, social scientists,
psychologists, researchers, and theorists, educational resilience ultimately represents the
conduits through which individuals navigate and overcome adverse circumstances to succeed in
school (Griffin & Allen, 2006; Hargrove & Kim, 2013). Hence, much of the literature on
educational resilience tends to focus on two major concepts – “risk factors,” or the complex
issues and circumstances that necessitate and substantiate the existence of resilience in the first
place, and “protective factors,” or the characteristics and qualities in which students acquire,
develop, or possess that help them withstand, mediate, and thwart the effects and existence of
challenging circumstances and adverse conditions (Brooms, 2015; Brooms, 2021; Brown, 2008;
Fergus et al., 2014; Fitzgerald, 2015; Williams & Portman, 2014).
Williams and Portman (2014) described risk factors as the specific characteristics,
conditions, or circumstances that increase the likelihood of unfavorable results, while Brooms
(2015) defined risk factors as a “complex interplay” of challenges that significantly impact
students’ view themselves and their education (Brooms, 2015, p. 269; Williams & Portman, 2014,
p. 15). These challenges, many of which specifically underscore the experiences of African
American males, have been heavily scrutinized in education literature as a means of examining
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such issues as the educational and occupational achievement gaps between African Americans
and Whites, as well as the School-to-Prison Pipeline,” which speaks to the criminalization and
mass incarceration of African American males in comparison to their White counterparts (Brown,
Dancy & Davis, 2013; Christian, 2014; Dancy & Brown, 2012; Fitzgerald, 2015). As such, the
identification and assessment of risk factors is critical to unearthing the intricacies of African
American male resilience in higher education.
Protective Factors
In addition to the identification and analysis of “risk factors,” a considerable amount of
educational resilience literature also outlines “protective factors,” or the traits in which students
possess or display that allow them to fare well in lieu of adverse circumstances (Brooms, 2015;
Williams & Portman, 2014). Williams and Portman (2014) explained that protective factors can
represent both internal and external resources that are utilized to “moderate” or “mediate” the
effects of risk while simultaneously boosting competence and adaptation (p. 15). Williams and
Portman (2014) also noted that protective factors can include, but are not limited to, personal
attributes, support systems, institutions and resources (p. 15). While the terms, “resiliency traits”
and “protective factors” are used synonymously in some educational resilience research, both
terms denote the presence of cognitive, behavioral, and relational qualities that buffer, thwart,
counteract, or preclude risk (Fergus et al., 2014; Williams & Portman, 2014, p. 15).
School Climate
Of all the factors that can impact the educational resilience of African American males in
higher education, the climate of the schools in which students attend seems to have significant
influence on their academic achievement (Cunningham & Swanson, 2010). From primary and
secondary education to undergraduate and graduate studies, the atmosphere of an institution
directly affects student perception (Brooms, 2015; Broom, 2021). Griffin and Allen (2006) studied
and compared the experiences of seventeen (17) African American students who attended two
different high schools as a means of emphasizing the importance of school environment on
college matriculation. They found that schools that strategically promoted college attendance
positively impacted students’ academic aspirations and college choices, whereas schools that
lacked resources and failed to encourage college attendance had lower college matriculation
rates. Brooms (2021) also studied the experiences of African American college students at a
predominantly Hispanic institution as a means of determining how school climate might affect
their educational outcomes.
Personal Circumstances
In addition to lack of educational resources, support, and guidance, African American
students often face obstacles at home and in their communities that can also negatively affect
their educational experiences (Brooms, 2015; Cunningham & Swanson, 2010). As Cunningham
and Swanson (2010) explicated, students whose parents or legal guardians are addicted to drugs
or alcohol or whose parents have mental health issues or physical disabilities are at increased
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risk of performing poorly academically. Moreover, students who must care for their siblings or
work while attending school to financially support themselves or their families also face
challenges and disruptions that can negatively affect their academic outcomes (Cunningham &
Swanson, 2010; Williams & Portman, 2014). Williams and Portman (2014) also described how
difficulties at home, including lack of family support and parental hostility towards children, may
affect a student's ability to focus on schoolwork.
Community
Aside from issues at home, African American male students also face community-related
challenges that can affect their academic performance. Brooms (2015) described how living in
impoverished, disadvantaged neighborhoods negatively affected students' perceptions of
college. Furthermore, Brooms’ study also revealed that the prevalence of physical altercations in
their schools and in their neighborhoods impacted the mental and emotional security of students
(Brooms, 2015). In further support of this finding, Cunningham and Swanson (2010) also reported
that approximately half of the African American students in their sample (51.9 %) reported
exposure to violence in their community. Brooms (2015) also argued that a substantial portion
of educational research has failed to specifically address how community and environment
influence Black males’ perceptions of academic achievement and college attendance, thus
signifying another aspect of educational resilience research that warrants further exploration and
investigation.
Personal Attributes/Self-Efficacy
As delineated in many studies regarding the educational resilience of African American
males in higher education, the manners in which an individual identifies and views himself, his
potential, and his opportunities are key factors in academic achievement (Cunningham &
Swanson, 2010; Griffin & Allen, 2006; Hargrove & Kim, 2013; Perez-Felkner, 2015; Williams &
Portman, 2014). From academic self-esteem, self-efficacy, resourcefulness, optimism,
determination, and social intelligence, academically resilient students typically possess positive
views of themselves, their capabilities, and their potentials (Fergus et al., 2014). Cunningham and
Swanson (2010) found that resilient students possessed considerably “higher perceptions of
academic involvement, satisfaction, self-concept, and aspirations” than non-resilient studies (p.
475). Furthermore, some education and psychology scholars argue that the aforementioned
resiliency traits are intrinsic, while others contend that they can be fostered and developed;
nevertheless, scholars concur that the possession of such traits positively impacts student
performance (Fergus et al., 2014; Moore, III & Lewis, 2012).
Support Systems (Parent/Teacher/Peer)
Along with personal attributes, a student’s support systems can also significantly affect
academic achievement and college matriculation (Brooms, 2015; Cunningham & Swanson, 2010;
Fergus et al., 2014; Perez-Felkner, 2015). Cunningham and Swanson (2010) explained the positive
correlation between parental monitoring and the high academic achievement of African
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American students. When a parent is cognizant of a student’s daily occurrences, school activities,
and peer relationships, the student’s risks for poor academic performance and poor social wellbeing are mitigated (Cunningham & Swanson, 2010). Brown (2008) also examined how protective
factors such as social support and racial socialization – the set of interactions between parents
and children that characterize how African Americans self-identify and respond to racism and
discrimination in America – also affected resiliency. Through correlational data analysis, Brown
(2008) reported that resiliency was positively associated with racial socialization messages,
suggesting that the receipt of “socialization messages and the perception that one is supported
were significantly related to one’s level of self-reported resiliency” (pp. 42-43).
While family involvement, engagement, and support are integral to a student’s academic
outlook and performance, Perez-Felkner (2015) also noted that close, supportive studentteacher relationships also helped spawn educational resilience by bolstering academic selfesteem. Similarly, Fergus et al. (2014) engaged in an in-depth study of elementary and high
schools that exclusively served African American and Latino students and discovered that
students performed well when they had personal, academic, and social support from teachers,
faculty, and administrators. Moreover, Griffin and Allen (2006) further explained how the
students in their study were positively impacted by having both academic and social support from
other high-achieving peers. Along similar lines, Williams and Portman (2014) also described how
African American students who felt supported by parents, school counselors, and the community
exhibited educational resilience.
Stereotype Management
Racism and stereotype threat are also pervasive factors in determining African American
male academic achievement. Racism-related stress and perceived race-based discrimination
have been associated with such mental and psychological conditions as negative self-esteem,
concentration problems, anxiety, depression, and paranoia (Reynolds, Sneva & Beehler, 2010).
In this respect, Reynolds, Sneva, and Beehler (2010) examined the effects of racism-related stress
on the academic achievement of 151 Black and Latino college students and found that students
reported feeling socially isolated and academically unsupported at the predominately White
institutions in which they attended.
Because racism and stereotype threat are included as risk factors that can negatively
affect the educational resiliency of African American males, stereotype management represents
the ways in which students display and maintain academic resilience despite race-based
stereotypes (McGee & Martin, 2011; Reynolds et al., 2010). Understood as preemptive reactions
and responses to perceived racial bias, stereotype management is often characterized by
students’ attempts to challenge and disprove stereotypes (Brooms, 2015; Dancy & Brown, 2012;
McGee & Martin, 2011). From earning high grades and actively participating in social clubs and
organizations, some educationally resilient African American male students view stereotypes as
incentives to perform well and in some instances, to outperform their White colleagues in
attempts to invalidate race-based assumptions regarding their intellectual and academic
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aptitudes and abilities (Brooms, 2015; Brooms, 2021; Dancy & Brown, 2012; McGee & Martin,
2011).
McGee and Martin (2011) also studied the concept of "stereotype threat," a complex,
racially-driven social construct that is rooted in the perceived inferiority of people of color (p.
1353). McGee and Martin (2011) argued that in academia, Black students continue to be viewed
as incapable, impoverished, and inferior in comparison to White students, which forces them to
contend with race-based assumptions about their character, economic welfare, and academic
ability. Griffin and Allen (2006) also discussed how the high-achieving Black students in their
study reported not being informed about college-relevant information and being encouraged to
apply to community colleges rather than to four-year institutions by counselors at their school.
Moreover, the Black high achieving students at one school in Griffin and Allen's study felt that
teachers and administrators assumed that they were less intelligent and less academically
inclined because of their race, which affected the type of college counseling they received and
could have affected their college matriculation aspirations (Griffin & Allen, 2006).
Strengths-Based Approach to Resilience
Whereas an abundance of educational resilience literature focuses on the risk factors that
can hinder the academic achievement and college matriculation of African American males,
Hargrove and Kim (2013) sought to challenge what they described as the "deficit-informed
framework" or the "deficit-informed orientation" upon which a plethora of resilience research
has been based (p. 300). Therefore, rather than exploring resilience from a standpoint that
emphasized negative stereotypes and that focused on failure, deficit, and lack, Hargrove and Kim
(2013) employed a "success-based" approach while seeking to unearth the ways in which Black
males persisted and succeeded in higher education (p. 300). Furthermore, McGee and Martin
(2011) also analyzed the resilience of 23 successful Black mathematics and engineering college
students from a "success-based" framework rather than a "deficit-informed framework" by
focusing their study on the "success-oriented" belief systems of the students, thus substantiating
the necessity of resilience research that focuses more on the positive outlooks and strategies in
which students devise that lead to high academic achievement in school (pp. 1349 & 1356).

THEORETICAL FRAMEWORKS AND CONSIDERATIONS
Critical Race Theory (CRT)
Critical Race Theory is a theoretical framework that has been utilized to examine, dissect,
and analyze the various ways in which race directly and indirectly affects the perspectives and
experiences of individuals, particularly individuals of color (McGee & Martin, 2011). Many
researchers have employed Critical Race Theory as a means of exploring the roles in which race
and racism play in all aspects of American life. Recent discussions on Critical Race Theory have
even led to examinations and changes in legislature related to educational curriculum and policy.
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Gildersleeve, Croom and Vasquez (2011) explicitly recognized the perpetuity of race
specifically as it related to education in America. McGee and Martin (2011) also noted that Critical
Race Theory has been used to examine and challenge the race-based iniquities in education,
research, pedagogy, and policy that exist for marginalized students (Ladson-Billings, 1998; Lynn
& Parker, 2006; McGee & Martin, 2011). Martin and McGee (2011) applied Critical Race Theory
to their study that examined the resilience of Black mathematics and engineering college
students and utilized it as a means of comprehensively synthesizing the forms of racial
discrimination experienced by pupils in their study. They discovered that the high academic
achievement and persistence of the students in their study corresponded with the students’
internalizations of negative racial stereotypes, and that academic achievement was largely based
on the students’ desires and efforts to disprove, invalidate, and eradicate racial stereotypes
(McGee & Martin, 2011). Reynolds, Sneva, and Beehler’s (2010) explicit descriptions and
explanations of the effects of racism-related stress on African American college students also
highlight and illustrate the primary tenets of Critical Race Theory.
A primary focus of Critical Race Theory is to utilize social narratives as a means of
challenging and demystifying dominant ideologies (Gildersleeve, Croom & Vasquez, 2011).
Gildersleeve, Croom and Vasquez (2011) explained how Critical Race Theory is particularly
applicable to narrative data because of its acknowledgement of the beliefs and experiences of
those who are traditionally marginalized in education. By utilizing a historical perspective that
incorporates the contributions of critical scholars and that seeks to identify and rectify
educational injustice, Critical Race Theory offers a practical lens through which the educational
resilience of African American students can be viewed, investigated, and analyzed (LadsonBillings, 1998; Gildersleeve, Croom & Vasquez, 2011; Reynolds, Sneva & Beehler, 2010).
Africana Critical Theory (ACT)
Africana Critical Theory (ACT) is a progressive, politically-based, multidimensional
theoretical framework that has been applied to interpret and elucidate various forms of “racism,
sexism, colonialism, capitalism, and other forms of White supremacist phenomena that daily
impact American Blacks’ lived experiences and, more specifically, encounters with schooling”
(Christian, 2014, pp. 38-39). Although it is not as widely regarded and utilized in education
research as Critical Race Theory and other race-based theoretical frameworks, Rabaka (2007)
explored Africana Critical Theory in an extensive essay that critically challenged and examined
African diasporic contributions to critical theory.
Rabaka’s (2007) literature also identifies and synthesizes the composition and demolition
of traditional Black radical thought and politics. Thus, while Africana Critical Theory is considered
more of a radical theoretical framework because it “privileges African and Black philosophy,
research, and analyses that organically understand racism dialectically – through the
juxtaposition of dominant research paradigms with expertise developed through lived
experience,” its existence and application in African and African American pedagogy, philosophy,
and research should be acknowledged (Christian, 2014, p. 41; Rabaka, 2007). Scholar Christian
(2014) also employed Africana Critical Theory as a means of framing, questioning, and addressing
17

what was described as the “dehumanization of Black students” in a study about the effects of
slavery and racism on the educational experiences of Blacks in America (p. 37). Christian (2014)
also discussed the “multigenerational educational trauma” in which African Americans face in
the context of Africana Critical Theory (p. 37).

Study Aims and Implications
This study contributes to literature on African American male student persistence and
retention in several pertinent ways. While much research has focused on the factors that hinder
African American male educational retention, persistence, and resilience, this study seeks to
understand why and how certain African American male students stay in school to earn terminal
degrees. As such, this study deviates from the typical, traditional “deficit-informed” research
frameworks and instead emphasizes a strengths-based framework that focuses on the factors,
skills, resources, and experiences that contribute to the educational resilience and achievement
of African American males in higher education.
Much educational resilience research has also focused on the high school and undergraduate
experiences of African American males. Limited research has been conducted on the specific
educational experiences and outcomes of African American males who have pursued and earned
terminal degrees. Therefore, this study aims to contribute to the literature by explicitly studying
and analyzing the experiences of African American males who have earned doctoral degrees. This
study also attempts to fill the gap in educational resilience literature by specifically focusing on
African American males in higher education and by including participants from diverse fields of
study.
The primary goals of this research study are as follows:
1. Utilize a qualitative approach as a means of examining the factors that contribute to the
educational resilience of African American males in higher education;
2. Chronicle the experiences of African American males who have earned terminal degrees
through one-on-one interviews; and
3. Offer recommendations regarding ways in which African American males in higher
education might be adequately supported, which could ultimately lead to improvements
in the educational and occupational outcomes of minority students.
This study focuses on the following research questions:
1. How did the academic and personal experiences of African American male doctoral
graduates contribute to their resilience?
2. What personal and professional practices, experiences, and resources helped African
American males earn doctoral degrees?
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DATA AND METHODS
Introduction
In order to capture and compose the fullest, richest descriptions and explanations of the
participants’ experiences, this qualitative study utilized the research methods of narrative inquiry
and applied the work of Donald E. Polkinghorne, who was widely regarded as a seminal scholar
and founder of narrative inquiry methodology. This study is predicated upon the ontological
perspective that considers narrative communication an evocative conduit through which the
fullest, deepest contexts of a person’s perceptions and lived experiences might be interpreted
and explained (Bloomberg & Volpe, 2019; Polkinghorne, 1996). Polkinghorne explained how
"narrative discourse has the capacity to unify and integrate disparate elements into a meaningful
unity" through the utilization of thick, rich descriptions, thereby informing the methodological
framework for this study (Bloomberg & Volpe, 2019, pp. 50; Polkinghorne, 1996, p. 364).

Research Design Model – A Qualitative Examination of African American Male Educational Resilience

This study explored the lived experiences of African American male doctoral students. The
researcher investigated their experiences, as well as their connections to different people in
specific contexts while in school. A narrative inquiry methodological approach allowed
participants to share their perceptions of themselves as African American male doctoral students.
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It also allowed participants to explain how they navigated their experiences in academia and how
they situated their existences as Black men in America while pursuing terminal degrees. The
reported experiences of the participants enriched the objectivity and thoroughness of the study
by allowing the researcher an opportunity to accurately convey the participants’ perceptions of
themselves and their circumstances.
Through the implementation of narrative inquiry methodology and in consideration of
Critical Race and Africana Critical Theories, purposive sampling was employed as a means of
discovering the factors that affected African American male educational resilience and doctoral
degree attainment. The research rationale, research design, data collection methods, data
analysis methods, issues of trustworthiness, limitations, and delimitations are included in this
section.
Rationale for Research Design
While there is a vast amount of research on the educational resilience of African American
males, most of the research has been conducted and examined within secondary school and
undergraduate contexts. While such research is necessary and valuable, it is also imperative to
highlight the experiences of African American male graduate students, particularly those who
have pursued and earned the highest form of education – the doctoral degree. Because of this,
it is important that this study help contribute to an underdeveloped body of educational
resilience literature.
Through the utilization of narrative inquiry research methodology, this qualitative study
examined the lives and educational experiences of African American men who earned doctoral
degrees. Because “narrative research has many forms, incorporates a variety of practices and
applications, and is rooted in different social disciplines,” the researcher selected narrative
inquiry in order to allow the participant to tell their stories in their own words and from their
own perspectives (Bloomberg & Volpe, 2019, p. 58).
The importance of the narratives of each participant was reflected in the composition of
the guiding questions for this study. The researcher expected participants to highlight the
experiences that facilitated their doctoral attainment while also providing insight into their
educational resilience (Gildersleeve, Croom & Vasquez, 2011; McGee & Martin, 2011). Eliciting
descriptions of individuals and programs that impacted the doctoral attainment of participants
allowed for expansive data to be collected and analyzed (Polkinghorne, 1996). Purposive
sampling also aided the researcher in including African American male participants who had
pursued and obtained doctoral degrees in a variety of academic disciplines.
Research Sample/Sources of Data
The recruitment and selection of participants for this qualitative research study were carried
out in direct consideration of its context, scope and research questions (1. How did the academic
and personal experiences of African American male doctoral graduates contribute to their
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resilience? 2. What personal and professional practices, experiences, and resources helped
African American males earn doctoral degrees?) as a means of enriching the rigor of the proposed
phenomenon – educational resilience (Sargeant, 2012).
To ensure that the recruitment and data collection processes related to the study were ethical
and humane, the researcher submitted a detailed research proposal to the Institutional Review
Board (IRB). Upon receiving approval from the Institutional Review Board, the initial solicitation
for study participants included an e-mail message that contained information about the
researcher, a description of the study, and the participant’s role in the research. Once a
participant expressed willingness to be interviewed for the study, an interview was scheduled.
Participants were provided with informed consent information verbally prior to the start of each
interview so that they understood that participation in the study was voluntary and that they
could choose not to answer any or all of the questions at any point during the interviews.
A purposive sampling strategy was employed in which three participants who each selfidentified as an African American man and who had earned a doctoral degree were selected to
be interviewed for this study (Bloomberg & Volpe, 2019, p. 186). The participants were selected
based on their racial identification, gender classification, degree attainment, and educational
specialty. To create a homogeneous purposive sample, the researcher solicited her professional
network to the elicit participation of African American males who held at least one terminal
degree (Bloomberg & Volpe; 2019). Using this strategy, the researcher interviewed three
participants who met the inclusion and exclusion criteria identified in the research questions.
In terms of sample size, many scholars agree that choosing the appropriate sample size does
not involve the arbitrary selection of a specific number. Instead, most researchers suggest that
factors such as “the purpose of the research, the research questions, the number of participants
available, and the time and resources” available are the most important considerations when
establishing the appropriate sample size (Bailey, 2018, p. 120; Bloomberg & Volpe, 2019;
Seidman, 2019). The researcher considered literature on qualitative research that suggested that
examining a smaller number of individuals is sufficient if adequate data is collected and the
primary points relating to the phenomenon being studied are unearthed by participants (Bailey,
2018; Creswell, 2014).
The researcher also examined the limited number of qualitative educational resilience studies
that specifically outlined the experiences of African American male doctoral candidates and
ascertained that it was not uncommon for such studies to include small sample sizes. For
example, in “The Role of Resilience in Black Men’s Success in STEM Graduate Programs,” scholars
Gazley and Campbell (2020) explored the role of resilience in the educational experiences of
three (3) African American male participants who had earned doctoral degrees in the fields of
science, technology, engineering and mathematics (STEM). As such, it was ultimately concluded
that three (3) participants would be interviewed for this study.
The research sample of this study was purposefully comprised of African American men who
had earned doctoral degrees in divergent disciplines. For example, rather than only interviewing
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participants who had all earned Juris
Doctorate (J. D.) degrees, purposive
“Narrative research has many forms,
sampling was utilized as a means of
incorporates a variety of practices and
including participants with diverse
applications, and is rooted in different social
academic interests and backgrounds as a
disciplines.”
means of possibly unearthing and
identifying possible common themes
- Bloomberg & Volpe, 2019,
across various academic disciplines
p. 58.
(Sargeant,
2012).
The
degrees
represented in this study include a Doctor
of Medicine, a Doctor of Education, and a Doctor of Law. The age range among participants was
34–39 years old. The participants provided perspectives that paralleled and mirrored the specific
phenomenon being studied (educational resilience), including perceptions relating to their levels
of education, professional experiences, and demographic factors such as race and gender
(Sargeant, 2012). Given the fact that participant pools are typically small in qualitative research,
the researcher sought out participants who were knowledgeable about the topic of the study and
who were likely to facilitate the attainment of solid, telling data that would offer meaningful
contributions to educational resilience research (Hamilton & Bowers, 2006).
Research Setting/Context
Data collection for this study was initially to be conducted in the professional offices of
each participant, which would have allowed the researcher to establish an in-person rapport with
the participants, to directly observe participants, and to draft detailed observations and field
notes related to participant behavior (Bailey, 2018). However, the methodological decisions
guiding this study were altered in consideration of health concerns related to the COVID-19 global
pandemic.
Each interview was conducted via Zoom Video Communications – a virtual
communications application that enables audio and visual recording. This medium provides an
online platform for conducting interviews, chats, and video conferencing. Because of this, it was
imperative to be mindful of the implications associated with utilizing a virtual platform rather
than traditional data collection methods such as in-person interviews and direct observations
(Bailey, 2018).
This study was conducted in the context of the lived experiences of African American male
doctoral students. The study included participants who had attended both private and public
institutions for their undergraduate and graduate studies, including Historically Black Colleges
and Universities (HBCUs) and Ivy League institutions. As such, the data also revealed detailed
information about specific institutions, including how particular institutional praxis influenced
and affected the educational resilience of the participants. Because of this, it was also important
to consider how the contextual components of this study contributed to the reports
communicated to the researcher.
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Data Collection Methods
Information for data generation and analysis included 30-55 minutes of open-ended
questions during in-depth interviews with each participant that were recorded via Zoom Video
Communications. In an effort to protect the identities of participants, pseudonyms were utilized
throughout this study. Participants were assigned basic descriptors and labels related to the type
of doctoral degree in which they had earned (Participant 1, Participant 2, and Participant 3) as a
means of maintaining their anonymity. Interview data was transcribed using Express Scribe and
Otter.ai applications. Once the interview transcription process was completed, a copy of each
interview was sent to each participant via e-mail as a means of “member checking,” thereby
helping solidify the validity and reliability of the data (Creswell & Poth, 2018). Member checking
helps ensure the integrity of the data by allowing participants to confirm the accuracy of their
responses (Creswell & Poth, 2018). For the purposes of disseminating and analyzing the findings
of this study, filler words and repetitive words were generally not included in participant
quotations from transcribed interview data.
Data Analysis Methods

Code
Mentorship
Academic Preparation
Access
Performance
Expectations
Advisors
Family
Mindset
Perception
Self-Reliance
Adversity
Purposeful Behavior
Academic Environment
Table of Codes with Representative Colors

All data was examined through the
contexts of Critical Race and Africana Critical
Theories. As Bloomberg and Volpe (2019)
explicated, data analysis involved the following
steps: 1) Preparing and organizing for data
analysis by reviewing and identifying larger ideas
and themes; 2) Re-reading and coding data by
identifying common themes, categories and
patterns; 3) Reporting findings by formulating
findings statements, providing participant
quotations, and summarizing key findings, and
3) Interpreting findings by dissecting and
synthesizing the results (p. 236). The researcher
reviewed the interviews to identify larger
themes before coding, reporting, and analyzing
the findings of this study in narrative and graphic
forms.

The researcher considered the nuances associated with African American male
educational resilience and wanted to create a detailed analysis of the factors that impacted the
participants of the study. Reverence for the integrity of the data required the composition of a
breadth of codes to help account for and reflect the subtleties of the participants’ experiences.
The result of the researcher’s motivation to analyze the perceptions and experiences
represented in the interview data are characterized by the thirteen (13) primary themes. Data
helped reveal the following themes that were subsequently developed into codes for this study:
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Mentorship; Academic Preparation; Access; Performance; Expectations; Advisors; Family;
Mindset; Perception; Self-Reliance; Adversity; Purposeful Behavior, and Academic Environment.
Of those thirteen (13) primary themes, the following four (4) themes were extracted based off
frequency of responses and were further analyzed for this study: Mentorship, Access, Mindset,
and Self-Reliance.
Coding Process
As Saldana (2015) explained, a code is usually a word or phrase that “symbolically assigns
a summative, salient, essence-capturing, and/or evocative attribute for a portion of languagebased or visual data” (p. 4). Data was assessed using descriptive codes in order to maximize the
tenets of the narrative inquiry methodological approach. Each participant interview was coded
according to theme and frequency of responses. As such, Saldana (2015) suggested that the
researcher refine the codes so that the organization of the codes is clear and avoids
misinterpretation. After first-round coding yielded thirteen (13) initial themes related to
significant data points, each participant response was further analyzed to numerate the top four
(4) response frequencies. Codes were reviewed as they pertained to the nuances of the
statements in the four (4) key response frequencies. These methods gave validity to each code,
extracting as much rich data from the narrative inquiries as possible.

Response Frequency
30
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Interview 1 Occurrences

5
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8

Interview 2 Occurrences

9

10

11

12

13

Interview 3 Occurrences

Codes Representing the Frequency of Participant Responses

1. Purple represented Mentorship and focused on each participant’s experience with
persons described as mentors. Anecdotes related to advice from mentors were also
identified within this code. This code was further analyzed as a key finding that
highlighted the four ways in which the participants referenced mentors and their
experiences with mentors, yielding four sub-themes: positive interaction, negative
interaction, advice, and mentor identification.
2. Yellow represented each participant’s Academic Preparation and recognized any
statements related to each participant’s academic preparedness.
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3. Deep teal represented Access and yielded two (2) sub-themes: access to people and
access to places (schools, organizations, institutions, and programs).
4. Lime green represented Performance, reflecting statements related to each participant's
academic performance at various points during their academic careers.
5. Turquoise represented Academic Expectations as they related to the participants’
expectations of themselves, as well as the expectations of others.
6. Red represented Experiences with academic advisors.
7. Dark green represented statements related to Family Influence and Support.
8. Gray represented the Mindset of each participant. This code was further analyzed to
include three sub-themes: mindset about race, mindset about school or programs, and
mindset about professional goals and success.
9. Light blue represented Perceptions and denoted participants’ self-perceptions, as well as
their perceptions of others.
10. Dark orange represented Self-Reliance and focused on participants’ self-determination.
This code was further analyzed to identify and include statements related to participant
self-efficacy and independence.
11. Light purple represented Adversity and focused on participants’ hardships and struggles.
12. Light green represented Purposeful Behavior and denoted participants’ deliberate
behaviors and actions during their academic journeys.
13. Tan represented Academic Environment and denoted participants’ descriptions and
perceptions of institutional and program praxis.
Ethical Considerations
Because it is important to protect the identities of participants so as not to affect their
personal or professional lives, pseudonyms in the form of vague descriptors were used for
participant's names, as well as for the names of other people referenced in the study and for the
names of any schools, institutions, or organizations referenced in the study (Bloomberg & Volpe,
2019; Creswell & Poth, 2018, pp. 182-183). Moreover, Bloomberg and Volpe also (2019)
explained that “as researchers, we are morally bound to conduct our research in a manner that
minimizes potential harm to those involved in the study” (p. 200). Therefore, the researcher did
not use deception as a pretense for any of the interviews.
Issues of Trustworthiness (Validity and Reliability)
In order to establish credibility and to ensure that the participants’ thoughts, feelings, and
actions were accurately represented, the researcher audio and visually recorded all interviews
via Zoom Video Communications and then all data was carefully transcribed using multiple digital
transcription software applications (Bloomberg & Volpe, 2019). Because “the criterion of
credibility addresses the researcher’s ability to take into account and explain all the complexities
that present themselves in a study,” the researcher also engaged in “member checking” by
submitting the completed interview transcripts to the participants for review as a means of
solidifying the credibility and validity of the collected data (Bloomberg & Volpe, 2019, p. 202).
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Because no formal scientific assessment instruments were utilized in this qualitative
study, the researcher also employed an external auditor to further establish the credibility and
transferability of the research. The external auditor was a literary professional with an
educational background in English and extensive experience in writing and editing. The external
auditor reviewed the research plan, methods, interview transcripts, and findings to ensure that
the data and findings were in alignment with the aims and goals of this study.
In terms of conformability, the researcher had an audit trail as a means of ensuring that
the “findings and interpretations are clearly derived from the data” (Bloomberg & Volpe, 2019,
p. 204). In terms of transferability, the researcher outlined “the purposeful sampling strategy
used in the study” (Bloomberg & Volpe, 2019, p. 205). The researcher also included “thick
description” as a means of establishing transferability (Bloomberg & Volpe, 2019, p. 205;
Creswell, 2014). In consideration of possible researcher bias, the researcher utilized a qualitative
interview protocol that included semi-structured interview questions that were purposefully
formatted in ways that would support researcher objectivity (Merriam & Greiner, 2019).
Limitations
Given the fact that the initial scope of this study was amended due to a myriad of factors
– all of which were related to the COVID-19 pandemic and ultimately beyond the researcher's
control – the researcher wholly recognized and acknowledged the limitations of this study.
By choosing qualitative research and narrative inquiry methodology, the researcher
acknowledged the limitations with regards to transferability since semi-structured interviews
were utilized (Bloomberg & Volpe, 2019, pp. 58 & 205). The researcher also initially planned to
directly observe participants, but could not due to constraints related to the pandemic. The
researcher also recognized the many ways in which the intricacies of educational resilience can
be examined – including qualitative, quantitative, and mixed-method methodological
approaches (Bloomberg & Volpe, 2019, p. 207). While purposive sampling was utilized for this
study, the sample size could represent a limitation, as geographical, time and health constraints
related to COVID-19 significantly affected the breadth of this study.
Delimitations
Although the scope of study was limited due to implications related to COVID-19, data
collection of each participant was conducted, and the collective responses of participants were
analyzed and discussed. By reviewing the individual participant responses, the researcher was
still able to extract meaningful analysis regarding the phenomenon of educational resilience.
As an African American doctoral candidate, the researcher had knowledge of and access
to African American doctors and doctoral aspirants. As such, the study’s goal to have a diverse
range of doctoral candidates was accomplished despite the limitations sometimes associated
with purposive sampling. While the sample was diverse in terms of doctoral degree
representation, each participant’s response reflected the perceptions and experiences in which
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the researcher aimed to investigate. The shared perceptions and experiences of African American
men in academia also contributed to the researcher’s curiosity with regards to the factors that
affected educational resilience and doctoral degree attainment.
Summary
Through the implementation of narrative inquiry methodology and data collection via
semi-structured interviews, the educational resilience of African American male doctoral
graduates was examined. Purposive sampling was used as a means of selecting the participants
and discovering the factors that affected African American male academic performance and
doctoral degree attainment. Despite limitations, the sample size of this study ultimately
accomplished the researcher’s goal of contributing to and diversifying education research,
specifically African American male educational resilience research in higher education. This study
was conducted in consideration of literature relating to educational resilience, educational
resources, support systems, and theories that discuss and examine race and racial justice in
education.
Data revealed several factors that affected the educational resilience of African American
doctoral students. Factors including mindset, access, mentorship, and self-reliance were further
scrutinized to determine the types of efforts and practices that might contribute to African
American male doctoral educational resilience and further support African American male
doctoral degree attainment.
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FINDINGS
Introduction
This qualitative research aimed to study the phenomenon of educational resilience,
specifically as it pertained to African American male doctoral graduates. This study examined the
perceptions and lived experiences of African American male doctoral students, as well as how
those perceptions and lived experiences affected their educational resilience. Much of the
current literature on African American male educational resilience has focused on the
experiences of post-secondary and undergraduate students rather than doctoral students.
Because of this, this study specifically focused on the African American male doctoral experience
and sought to fill a void in the existing literature. Narrative inquiry research methodology was
utilized to allow the researcher to attain first-hand accounts of the participants’ lived experiences
and to obtain thick, rich descriptions (Bloomberg & Volpe, 2019).
The findings of this study include the perceptions and perspectives of the participants and
ultimately helped address the central research questions of this study: 1) How did the academic
and personal experiences of African American male doctoral graduates contribute to their
resilience?, and 2) What personal and professional practices, experiences, and resources helped
African American males earn doctoral degrees? The findings from this study are presented as a
result of data collected via Zoom Video Communications interviews from the study’s three
participants. The data was transcribed and coded carefully so as to accurately reflect the lived
experiences and perceptions of the participants with regard to educational resilience. As the
researcher conducted analysis of the data, there were four central themes that emerged. Data
ultimately indicated that the educational resilience of African American male doctoral graduates
was primarily affected by four key factors: mindset, access, mentorship, and self-reliance. These
themes, in addition to selected statements of significance, helped substantiate the study’s aims
to utilize a qualitative approach to examine the factors that contribute to the educational
resilience of African American males in higher education, to chronicle the experiences of African
American males who have earned terminal degrees, and to offer recommendations regarding
ways in which African American males in higher education might be adequately supported.
Summary of Participants
The participant pool was established through purposive sampling and reflected the
importance of highlighting the experiences of African American men in higher education. Each
study participant was an African American male doctoral graduate. The findings from this study
were extracted based off interviews with three participants. Each interview was conducted on a
one-on-one basis between the participant and researcher via Zoom Video Communications. Each
participant self-identified as African American, each participant self-identified as a male, and
each participant earned a doctoral degree. The following table outlines the ages, degree
attainment, and professions of each participant. Pseudonyms in the form of vague descriptors
were utilized in an effort to maintain anonymity and confidentiality.
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Age

Participant One

Participant Two

Participant Three

34-39

34-39

34-39

J.D.
Bachelor of Arts,
Historically Black College or
University (HBCU)

M.D.
Bachelor of Science,
State Institution

Doctoral Type

Ed.D.
Bachelor of Arts,
State
Institution
Master of Arts,
Private
Institution
Summary
of Ed.D.,
Private
Educational Career Institution

Current Job Title

J.D., Ivy League University

Master of Science, Private
Institution
M.D., Private Institution

Senior Administrator at Senior Executive at a Global Practicing Physician at an
a University
Asset Management Firm
Independent Firm

Summary of Participants, Including Doctoral Degree Type, Educational Background, and Job Description

Presentation of Findings
Due to the researcher's desire to "maintain some structure" and "some level of flexibility
regarding how an interview is administered," data derived via narrative inquiry methodology and
synthesized via coding analysis reflected the participants’ experiences as they related to
educational resilience (Bailey, 2018, p. 107). Through the application of "descriptive coding,"
which is "appropriate for virtually all qualitative studies, but particularly for those that explore
cultural values and belief systems, identity, intrapersonal and interpersonal participant
experiences and actions," the following primary themes were identified as affecting the
educational resilience of African American males pursuing doctoral degrees: mentorship, access,
mindset, and self-reliance (Saldana, 2016, p. 132). Synthesis of the key findings further
substantiated the accuracy of the codes and themes that were identified in this study.
Participant Coding Analysis
Each participant discussed his perceptions of programs, people, and experiences that
impacted his educational resilience during his doctoral pursuit. Thirteen (13) major themes
emerged during the initial data analysis and coding processes based off the frequency of
participant responses. The following chart depicts participant response frequencies in relation to
those thirteen (13) major themes which included mentorship, academic preparation, access,
performance, expectations, advisors, family, mindset, perception, self-reliance, adversity,
purposeful behavior, and academic environment.
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Factors that Impact African American Male Educational Resilience

Each theme was analyzed and assigned a representative color, as depicted in the Research
Design Model graph in the Data and Methods section of this report. In terms of response
frequency, data that was significant to the researcher’s narrative inquiry methodology was
further examined to identify and highlight four (4) key findings.
The chart below outlines participant response frequencies in relation to the following four
(4) key findings and primary factors that affected African American male doctoral educational
resilience: mindset, access, mentorship, and self-reliance.

Code

Participant 1 Occurrences Participant 2 Occurrences Participant 3 Occurrences

Mindset

12

26

26

Access

9

20

11

Mentorship 16

2

19

Self-Reliance 10

15

9

Response Frequency Codes for Key Findings
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Mindset
For the purposes of this study, mindset signifies the attitudes, thought processes, and sets
of beliefs in which each participant expressed (Williams & Portman, 2014). Mindset signifies how
the participants viewed themselves and the world (Williams & Portman, 2014). The researcher
was cognizant of the importance of differentiating data representative of the mindset code from
data representative of the expectations, perception, and self-reliance codes. The responses
related to participant mindset yielded the highest response frequencies of all data points in the
study.
Participants revealed their thoughts about race, success, and the institutions they
attended. Data revealed how mindset contributed to each participant's cultivation and
demonstration of educational resilience. The mindset theme was further assessed to include
three sub-themes: mindset about race, mindset about schools and programs, and mindset about
professional goals and success.
Participant One explained how having the mindset to persevere was integral to achieving
his goal of earning a doctoral degree. He discussed his willingness to make sacrifices with regard
to his social life so that he could focus on finishing his doctoral degree program within a specific
time frame. He stated:
I looked at it as what I will sacrifice right now, I can make up for in due time when I’m
done with this program.
The responses related to mindset helped demonstrate the mental perseverance of
participants and highlighted how such a persevering mindset was instrumental to their
educational resilience. Participant Three also demonstrated a mindset of perseverance by
describing how he would persist in the face of challenges. He noted:
I would say having the mindset where if I was attacked, or if I didn't do well, or I didn't
perform well on some metric, to really try to ground myself…that this doesn't mean that
I'm a failure as a person.
Each participant also provided responses that demonstrated the ways in which race
affected his thought processes in relation to his educational experiences. Participant Two
explained how his racial identity affected his mindset regarding his educational and professional
goals. He said:
I think particularly, you know, people of color, I think, from a very young age, we're kind
of conditioned that if you're smart, you're either a doctor or a lawyer, or, you know,
something along those lines. I did not love the sciences. You know, I tried, but that didn't
work out. So practicing medicine probably wouldn't have been a good idea for me. And
that sort of left the law.
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The responses of participants further demonstrated their thoughts, attitudes, and cognizance of
race throughout their educational pursuits. Participant Two further described how his
educational experiences helped cultivate his mindset about race. He explained:
Prep school gave me that too, you know, a sense of commitment to the African diaspora
in a way that I don't think that I knew before, or even just appreciating, the diversity of
Black people.
The subtheme reflecting mindset about race also included narratives related to the
individual experiences of the participants as African American men during their educational
careers.
Participant Three described his constant cognizance of his race, as well as his awareness
of the manner in which he was perceived by others at the institution in which he attended
because of his racial and gender identities. He said:
You're always there. They can always see you. And then when you're actually big and
tall…it’s just kind of like well, you – you physically stick out compared to most of your
compatriots. So it's like, I never blended in. I never fit in and then I just really had to be ok
with that.
Along similar lines, Participant One recounted his thoughts about an incident in which he
received candid criticism regarding career
advancement from a White counterpart
Mindset Code Analysis
who was a leader in his organization. He
45
said:
40
35

To hear that coming from a White
man, from upstate New York, it was
appreciated. I didn’t drawback. I
didn’t retreat or anything like that. I
appreciated his candor, and his
viewpoint as well, because he knew
what it took to succeed in the
industry.
Participant Three also discussed his mindset
in relation to his perception of being
differentiated from others while attending
classes at a specific institution due to his
race and gender classifications. He noted:
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Mindset Code Analysis

Because there…there was the status quo. And as a Black male, if you are in science, you
already weren't the status quo.
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While not all participants recounted positive experiences in higher education as they
pursued doctoral degrees, each participant exhibited a mindset of perseverance. Each participant
provided examples of experiences that demonstrated resolve and determination regarding their
doctoral degree attainment. Two participants also referenced the existence of faith as it related
to their mindsets about achieving educational and professional goals. In terms of the role of faith
in earning his doctoral degree, Participant Three remarked:
The fact that my wife and I shared the same faith was really what allowed us to get
through it.
Participant Two also attributed his success to his belief in the existence of forces or factors
outside of himself. He explained:
I'm extremely grateful to the universe, whatever higher power, I don't know. If you want
to call it luck, if you want to call it serendipity, whatever you want to call it. I think that
it's been hard work, obviously, right? But it's also just something that's greater than
yourself.
Access
In the context of this study, access represents a participant’s affiliation with and access to
particular people, programs, institutions, and resources that contributed to his educational
resilience.
In addition to relationships with mentors, each participant’s connections and associations
with particular people, programs, and institutions played a major role in his cultivation of
educational resilience. The access theme yielded two (2) sub-themes: access to people
(relationships) and access to places (schools, organizations, institutions, and programs).
All study participants earned their
doctoral degrees from academically
“The family that I made during the doctoral
formidable institutions. It is worth noting
journey were all my friends who…were all in
that some participants discussed earning
doctoral programs themselves.”
scholarships and being granted access to
– Participant 1
career advancement programs as early as
high school, which could also be
contributing factors to their academic preparedness and ultimately, their educational resilience.
Each participant also explained the value of establishing and maintaining relationships
with other doctoral candidates and professionals during their doctoral pursuits. Each participant
related the importance of having access to support from someone else who was going through
the same processes as they were with regard to doctoral degree attainment. In discussing how
he persisted during a challenging point in his academic career, Participant Three noted:
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Access Code Analysis
25
20

The only thing that helped ground me at that time,
was…having a support network of my brother and then
another one of my friends who was a M.D./Ph.D. student
at the time, who eventually did finish the program.
Participant Two also explained how the unexpected
expansion of his social network during his doctoral pursuit
ultimately contributed to his educational resilience. He
said:

15
10

I made a lot of good friends that I'm really close with – and
that was a thing that shocked me too. I didn't think that I
would have made friends in law school that I still… hang out
with.

5
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Participant One also discussed having access to
other doctoral students and doctoral candidates while
pursuing his doctoral degree. He remarked:

Access Code Analysis

The family that I made during the doctoral journey were all
my friends who…were all in doctoral programs themselves.
Each participant’s reference to his association with other doctoral students while in
pursuit of his own doctoral degree suggests that educational resilience is also facilitated through
educational camaraderie. The access to people who shared similar academic interests,
motivations, and pursuits helped participants attain their own educational goals. Data revealed
how doctoral students who have access to other doctoral students and access to people who
have already earned doctoral degrees contributed to their educational resilience, as they
possessed higher resolve to complete their degrees. Two study participants even described how
competition amongst other doctoral students served as encouragement and motivation to
achieve their own goals.
The access key finding in this study also offers further insight into understanding the
importance of connections with the appropriate organizations, programs, and intuitions while
pursuing higher education. Participant responses revealed how the approaches and utility of
certain people and programs affected participants’ desires and willingness to persist in school.
For example, Participant One described being praised and supported by leadership figures at his
workplace with regard to his doctoral pursuit. Participant Two explained his involvement in a
program for leaders in the financial industry during his path to doctoral degree attainment, as
well as how maintaining relationships with colleagues from an undergraduate program helped
him secure employment at a certain point in his career. Participant Three also described
attending a program for undergraduate freshmen interested in doctoral attainment and
explained how participation in that program ultimately affected his desire to pursue and
complete his doctoral degree.
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Mentorship
Mentorship denotes guidance provided by an experienced person in a particular field,
educational institution, or company. The responses from the semi-structured interview questions
posed in this study focused on the role of mentorship in the cultivation of each participant's
educational resilience. While there were many questions that could have been administered to
each participant, interview questions were administered so as to elicit responses that would yield
thick, rich descriptions. Participants were asked about people who affected their academic
experiences. Interview question number four (4) elicited the most participant responses related
to mentorship. Participants revealed how mentors affected their educational resilience by
identifying certain individuals and by including explicit accounts of experiences with individuals
who provided counseling, advising, support, motivation, and assistance throughout their
academic and professional careers.
Deeper analysis of the mentorship theme identified four (4) sub-themes based on
participant responses: advice, positive interaction, negative interaction, and mentor
identification.
Each participant discussed the importance of establishing relationships with people who
offered advice, counsel, motivation, and assistance relating to both academic and professional
endeavors during his doctoral journey. The people in which the participants met along their
respective educational paths were influential in their decisions and abilities to persist in their
doctoral studies and to recover from setbacks and challenges they encountered as they pursued
their terminal degrees. For example, Participant One recalled:
My C.F.O. [Chief Financial Officer] told me that if I really want to make moves and advance
in my career, I was going to need to at least get my Master’s [degree].
While this statement denoted mentorship, upon further analysis, it also denoted the
significance of advice. The sub-theme of advice accounted for the majority of participant
responses within the mentorship theme. Participant One and Participant Three specifically
identified and discussed individuals who were integral in helping them cultivate educational
resilience, while Participant Two explicitly discussed the institutions in which his mentors were
associated.
Participant Two also explained external support as being a crucial factor with regard to
his academic success. He said:
I think that's sort of true for all of us; anybody who's achieved any modicum of academic
success, there's been so many people along the way who've pushed you and made sure
that you delivered upon whatever it is that you need to deliver.

35

While Participant Two did specifically
identify several individuals who were integral
to his pursuit and attainment of a doctoral
degree, he also explained how his affiliation
with certain organizations and participation
in certain programs ultimately affected his
educational resilience.
Participant One discussed the importance of
doctoral candidates selecting and being
paired with the suitable mentors. He noted:

Mentorship Code Analysis
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The biggest win that we can probably
say in our professional growth has
been the ability to find a dynamic
mentor.

6

4

From Participant One’s perspective, mentors
2
represented a conduit through which his
desire and willingness to grow and improve
0
as a student was developed. Participant
Positive
Negative
Advice
Three, in contrast, described not having
Interaction Interaction
positive experiences with finding the
appropriate mentors, but he still recognized the
Mentorship Code Analysis
important roles in which they can play in fostering
educational advancement and degree attainment.

Mentor
Identification

Participant Three recalled selecting a mentor based specifically on racial similarities and
then being disappointed by the outcome. He explained:
I chose my mentor…he was a Black man. I thought, ‘hey, a Black man, he's not gonna let
me down, this is gonna be great’…and very quickly, I realized that…he seemed to kind of
have the sink or swim mentality, where he wasn't really a mentor. He didn't really teach
much.
Participant Three’s experiences illustrated the significance of having a mentor who is willing and
able to provide assistance, guidance, and support. Participant Three further explained a different
interaction with an upper-level student whom he had hoped would act as his mentor. He said:
There was another Black male Ph.D. student in the lab. So I thought, ok…this is gonna be
great. Now, I finally have somebody, some camaraderie and everything. And it…almost
seemed initially…that we were going to be pitted against each other. And then after that,
we both realized that we weren't really getting the leadership or direction or guidance
that we thought that we expected or wanted.
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While this interaction did not ultimately hinder Participant Three from earning his doctoral
degree, it represented his perceptions of not receiving the proper channels of support during his
doctoral educational career. Participant Three’s experiences helped highlight the distinction
between positive and negative experiences with mentors.
Participants also shared positive interactions and experiences with various people
throughout their academic careers. Participant responses regarding mentorship further
demonstrated the necessity of finding a mentor who is willing and able to provide meaningful
advice with regards to doctoral degree attainment and professional goals. External guidance and
reinforcement were considered significant factors in the educational resilience of African
American male doctoral students, as each of the participants conveyed the importance of finding
supportive people who provided guidance and who held them accountable throughout their
educational journeys.
Self-Reliance
Self-reliance describes a person’s ability to rely on his or her own efforts and abilities
(Cunningham & Swanson, 2010; Griffin & Allen, 2006; Hargrove & Kim, 2013; Perez-Felkner, 2015;
Williams & Portman, 2014). In the context of this study of African American male doctoral
educational resilience, self-reliance represents a participant’s self-perception and self-efficacy
(Fergus et al., 2014).
The self-reliance code identified in this
study differs from the mindset code in how it
specifically accounts for each participant’s
sense of independence versus each
participant’s attitude about various aspects of
his life. Data included in the self-reliance code
focused on the participant’s internal motivation
throughout his educational experiences. While
the participants were forthcoming regarding the
people and programs that affected their
educational resilience, each participant also
exhibited a marked level of confidence in
themselves and their abilities.
The self-reliance code was further
analyzed to include three sub-themes. The subthemes included self-reliance that was
motivated by the participant’s care, selfreliance that was motivated by the participant’s
sense of independence and self-efficacy, and
self-reliance that was motivated by the
participant’s goals.
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When data was included in the self-reliance sub-theme of motivated by independence
and self-efficacy, it denoted the participants’ acknowledgements and perceptions of their
abilities to carry out certain tasks and to accomplish specific achievements independently. For
example, Participant One said:
When it came to my doctoral program, I was out there alone.
Data coded for the self-reliance subtheme of motivated by race included the participants’
perceptions of their race and culture. Participant Two acknowledged his own resilience while also
acknowledging his perception of the resilience of African Americans in general. He stated:
You know, I just think that, like, Black people and Black – Black males, but you know, Black
people generally, are just resilient.
Participant Two also discussed the role of self-reliance in his desire to attain educational and
professional success in relation to his race and the institution in which he attended. He noted:
If somebody was going to be at the top, it may as well be you. And there's this profound
sense of responsibility, and a commitment to excellence, particularly as a Black person,
that you get the moment that you step on campus, you know the shoulders on which you
stand. And, you know, it just taught me that, you know, I belong everywhere that I am.
When data was included in the self-reliance sub-theme of motivated by goals, it
represented the participants’ self-determination to achieve certain accomplishments. Along
these lines, Participant One explained:
Once I planted that seed and graduated from my Master’s program, I said, ‘You know
what...if I’m going to get my doctoral degree, I’m going to have to do it before I’m 40,’
because I also like setting goals.
Along similar lines, Participant Three also explained how he began fostering self-reliance at an
early age. He stated:
At an early age I had to learn how to derive my self-worth and self-respect internally, not
based on external valuation or what people see.
By developing self-reliance, Participant Three was able to cultivate the educational resilience
necessary to navigate and successfully complete the medical school process. While participants
described attending specialized programs and building networks with people who had similar
academic and professional interests, their abilities to depend on themselves was crucial to their
doctoral degree completion. Each example of the participants’ responses that were coded for
self-reliance provided insight into their personal resolve and self-determination with regard to
their academic achievement and doctoral degree attainment.
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Summary
While a plethora of themes emerged from the data in terms of response frequency,
mindset, access, mentorship, and self-reliance were identified as the primary factors that
contributed to African American male educational resilience in higher education. Possessing a
mindset of perseverance was a critical factor in each participant’s persistence in his doctoral
program. Furthermore, having access to people, programs, and institutions that helped facilitate
academic and professional enrichment and advancement also significantly affected the
educational resilience of the participants, while having a mentor to act as a guide and source of
support was also critical to the cultivation of educational resilience. Being self-reliant also proved
to be a significant factor in doctoral degree attainment for the African American male participants
in this study. As such, the researcher’s central aims to contribute to literature on African
American male educational resilience and to explore ways in which African American male
doctoral students might be better supported were ultimately accomplished.
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DISCUSSION
Introduction
The primary aim of this qualitative study was to utilize narrative inquiry methodology to
examine educational resilience from the perspectives of African American men who earned
doctoral degrees. The researcher’s interest in this topic was formulated in consideration of the
existing literature on educational resilience, specifically the lack of literature on the African
American male experience in higher education. This study was framed in such a manner so as to
allow the lived experiences of three African American male doctors to be shared and analyzed in
direct, meaningful ways.
Through conducting semi-structured interviews, the researcher extracted four major
themes from the data that contributed to the educational resilience of the participants: mindset,
access, mentorship, and self-reliance. These themes offered insight into the lived experiences of
African American males in higher education, as well as insight into ways in which African
American men might be further supported in academia. The identification and analysis of factors
that were integral to the participants’ educational resilience and doctoral degree attainment also
represent opportunities for changes and improvements in education and public policy –
particularly for students of color. While the researcher aimed to identify the key factors that
affected African American male doctoral educational resilience, this study also sought to address
gaps in resilience research and to discuss implications related to the African American male
experience in higher education.
Discussion of Research Findings
Given the identification of mindset, access, mentorship, and self-reliance as the primary
factors that affected African American male doctoral degree attainment, this study also revealed
the importance of mentorship, advising, program availability, and resource allocation. Data
indicated that institutions might benefit from training advisors to provide students with the
resources needed to help them succeed. Institutions might also establish interest-based
mentorship programs in which newer students are paired with senior students, alums, and
professionals who have similar academic and career goals, which could be especially beneficial
for those who had not been previously exposed to classes or individuals in their intended area of
study. This implication is proven across all participant responses, as each participant noted being
involved with programs or in social networks that were directly related to his educational and
occupational pursuits.
The data also offered unexpected insight into the distinction between mentors and
advisors with regard to academic achievement and educational persistence. Research indicated
that advisors were disparaging with regards to Participant Three’s academic potential and
abilities, particularly when he was not performing well. However, rather than providing him with
resources that could have helped him improve his academic standing, he was advised to change
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majors and career paths instead. Participant Three’s experiences in academia called the
attitudes, training, and approaches of college academic advisors into question. While the
researcher wholly acknowledges that not every academic advisor possesses the same attitudes
or employs the same advising approaches as the advisor in which Participant Three encountered
during his educational career, his experiences still serve as viable testaments to the need for
institutions to evaluate their advisors and their advising programs so as to ensure that students
are being served in ways that promulgate academic achievement and that promote degree
attainment.
This study’s findings also revealed the impact of familial influence in African American
male doctoral degree attainment. Each participant explained his family dynamics, particularly as
they related to his mother or maternal figures in his life. While these dynamics were not
statistically dominant, the researcher found that data from all participants denoted the relevance
and impact of family support. None of the participants discussed receiving financial support from
their families, but all three participants cited their parents as motivation for their educational
resilience and persistence. Along these lines, Participant One stated:
My mother always wanted me to continue my education. She passed away in 2008. So, I
dedicated my Master’s degree to her.
Participant Two also credited his mother as being integral to his educational achievement and
career advancement. He noted:
This is not supposed to be the story of somebody who was raised by a single mother in
Chicago.
Discussion of Related Literature
As previously stated, African American doctoral degree attainment rates have not seen
significant increases over the past four decades when compared to those of other races (U. S.
Department of Education, 2021). While a considerable amount of literature exists on African
American male degree attainment at the undergraduate level, far less literature exists on the
phenomenon of educational resilience specifically as it relates to the experiences of African
American male doctoral graduates.
From a theoretical perspective, the findings of this study aligned with the tenets of Critical
Race and Africana Critical theories. As McGee and Martin (2011) applied Critical Race Theory
(CRT) to their study that examined the resilience of Black mathematics and engineering college
students, this study also considered the ways in which race affected the educational experiences
of the participant in the study. McGee and Martin (2011) also discovered that the high academic
achievement and persistence of the students in their study corresponded with the students’
internalizations of negative racial stereotypes, and that academic achievement was largely based
on the students’ desires and efforts to disprove and eradicate racial stereotypes, which was also
congruent to the findings of this study. Along these lines, Participant Two explained:
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There is not a thing under the sun that Black people cannot accomplish and have not
accomplished…whether or not we're given credit for it is a totally different thing.
As Christian (2014) utilized Africana Critical Theory (ACT) in a study about the effects of
slavery and racism on the educational experiences of Black students in America, this study also
revealed how racism affected the lived experiences of participants. For example, Participant
Three explicitly discussed how racism affected his educational and professional experiences. The
effects and implications of race-based experiences at the institutions in which he attended and
worked were evident by his responses. He said:
At least for medicine, you have to have a certain level of resilience because your patients,
regardless of their race, may distrust you [based on] how you look. Your colleagues may
not even realize that you're their colleague.
Discussion of Pertinent Public Policies
In October 2019, President Joseph R. Biden, Jr. issued an Executive Order – the White
House Initiative on Advancing Educational Equity, Excellence, and Economic Opportunity for
Black Americans – in an effort to address the systemic, persistent race-based disparities in
educational opportunities for Black people in America (U. S. White House, 2021). The enactment
of such legislation suggests that despite the Supreme Court of the United States ruling that racebased segregation in schools, also known as the “separate but equal” doctrine, was
unconstitutional, African Americans still face inherent challenges in education and economics
more than 70 years later (U. S. White House, 2021). While the 1954 landmark case, Brown v.
Board of Education, represented a monumental paradigm shift in African American educational
access by allowing integration, African American degree completion rates are still significantly
lower than those of their White counterparts, as outlined earlier in this study (U. S. Department
of Education, 2021; U. S. White House, 2021).
In terms of access, affirmative action policies that permit schools to consider race and
gender in admission practices have allowed African Americans to seek admission to various types
of educational institutions all over the country. While the concept of affirmative action was
initially introduced by President John F. Kennedy in Executive Order 10925 in 1961 to help ensure
equal employment opportunities in the United States, its tenets have since been applied to the
field of education and have led to countless discussions and studies on its validity and
effectiveness (U. S. Equal Employment Opportunity Commission, 2022). Despite affirmative
action policies, there is still unparalleled variance in the admissions standards, practices, and
policies of institutions of higher education in the United States. While grades and standardized
test scores are generally the most common mitigating factors with regards to college admission,
the consideration, utilization, or disregard for affirmative action principles are not always clearly
defined and evident in college admissions policies. This lack of transparency regarding how
affirmative action is either implemented or disregarded in college admissions practices continues
to raise issues and questions regarding fairness and equal access to higher education in the
United States, especially since many institutions and organizations purport to be staunch
42

proponents of diversity, equity, and inclusion. As such, public policy makers must continue to
consider research that chronicles and analyzes the lived experiences of African Americans in
education so that policies might shift from theoretical to pragmatic paradigms.
Summary
The researcher found that the findings of this study were in alignment with those of other
studies on the educational resilience of African American students, particularly those that
considered Critical Race Theory and Africana Critical Theory. While there are additional factors
that can affect the achievement and persistence of African American male doctoral students,
mindset, access, mentorship, and self-reliance were identified as the key factors that contributed
to the educational resilience of the African American male doctoral graduates in this study.
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CONCLUSIONS AND RECOMMENDATIONS
Summary of Research Findings
Areas of Study - Doctoral Degrees

The key findings of this study
revealed the significance of an individual’s
mindset and self-efficacy with regards to
educational persistence and doctoral
degree attainment. Mentorship, along
with access to pertinent people and
programs, were also identified as
contributing factors to the participants’
educational resilience. Through data
collection via semi-structured interviews,
the importance of having proper personal,
educational, and professional support was
made evident with regard to the
participants’ educational goals and
doctoral degree attainment.

Degree

Abbreviation

Doctor of Architecture

D.Arch.

Doctor of Arts

D.A.

Recommendations for Future Research

Doctor of Music

D.M.

Doctor of Nursing Science

D.N.Sc.

A consideration for future
educational resilience research that was
not explored in this study includes the vast
array of doctoral areas of study that exist
in academia. While the participants of this
study represented three distinctive
academic disciplines, there are a myriad of
other areas of doctoral disciplines, as
illustrated in the table in this section.
Recipients of degrees in other areas of
doctoral studies can be examined for
future research purposes.

Doctor of Arts in Teaching D.A.T.
Doctor
of
Business
Administration
D.B.A.
Doctor of Chemistry

D.Chem.

Doctor of Criminal Justice

D.C.J.

Doctor of Criminology

D.Crim.

Doctor of Design

D.Des.

Doctor of Engineering

D.Eng./D.E.Sc./D.E.S

Doctor of Fine Arts

D.F.A.

Doctor of Health and Safety D.H.S.

Doctor of Philosophy
Ph.D.
Doctor
of
Physical
Education
D.P.E.
Doctor
of
Public
Administration
D.P.A.
Doctor of Public Health

Dr.P.H.

Doctor of Rehabilitation
Doctor of Science and
Hygiene
Doctor of Science in
Dentistry
Doctor of Science in
Veterinary Medicine

Rh.D.
D.Sc.H.
D.Sc.D.
D.Sc.V.M.

D.S.Sc.
While further research should be Doctor of Social Science
conducted to identify and analyze other Doctor of Social Work
D.S.W.
factors that can affect African American
Doctor of Theology
Th.D./S.T.D.
male
educational
resilience,
a
comparative analysis of doctoral degree
Table – Doctoral Disciplines/Areas of Study
types might also be conducted to
determine possible variances in achievements and doctoral degree attainment rates across
academic disciplines.
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Gender Considerations for Future Study
While this study focused on the academic experiences of African American male doctoral
graduates, inquiry into the experiences of African American female doctoral graduates could also
help identify other factors that might affect African American educational resilience. As
delineated in the graph below, African American women have consistently outperformed African
American men with regards to doctoral degree containment for several decades.
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It is also important to note that some studies on African American male resilience have
also included the experiences of native African and foreign students, which could also suggest a
possible gap in research with regards to challenges faced by American-born, Black males in higher
education.
Concluding Remarks
While narrative inquiry methodology allowed participants to share specific stories about
their lived experiences in higher education, the researcher wholly recognized the limitations of
having a smaller sample size. Despite the unforeseen amendments to the data collection
processes due to the COVID-19 global health pandemic, the researcher still deduced that the
findings of this study were pertinent representations and depictions of the African American male
experience in higher education.
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Furthermore, the purpose of this study was to examine the factors that affected the
educational resilience of African American males who earned doctoral degrees. By unearthing
the factors that contributed to the wellness and achievement of participants, the importance of
mindset and self-reliance was also illustrated via consistent responses related to achievement.
Mentorship and access to people and programs also played integral roles in the educational
resilience and doctoral degree attainment of study participants.
Research also indicated the necessity for additional resource allocation with regards to
the establishment of more enriching mentor experiences for African American males. All
participants experienced mentorship early in their educational and professional careers.
Therefore, ensuring that institutions provide mentorship opportunities for aspiring doctoral
students is key to African American doctoral degree attainment. Along similar lines, establishing
interest-based focus groups in which peer-mentoring is enacted could also significantly affect
African American male educational resilience by providing prospective doctors with connections
to students with similar academic and professional interests and goals.
Participant One also discussed his experiences with having a mentor of a different race,
including how that mentor was candid with him about the barriers that existed for African
American men in education. Additional opportunities for such cross-cultural exchanges and
relationships might also offer another means of bridging the gap between the disparate rates of
African American male doctoral degree attainment in comparison to those of other races.
Additional research related to factors that encourage and support African American
doctoral pursuits should continue to be conducted as a means of expanding the limited body of
literature that exists on African American educational experiences in higher education. Public
policy makers should also consider research on the educational experiences of African American
students when assessing the validity and effectiveness of legislation that is enacted to improve
the educational outcomes for students in America, especially for students of color who have had
to contend with inequities and disparities in education since the abolition of slavery.
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APPENDICES
Appendix A
Table 1: Qualitative Code Book Example

Code
Mentorship
Academic Preparation

Description
Experiences with Mentors
Participant's
Academic Preparedness

Access

Access to People
& Programs

Performance

Participant's
Academic Performance

Expectations
Advisors
Family
Mindset

Perception

Academic Expectations
Experiences with Academic
Advisors
Family Influence/Support
Participant's Attitude
Perceptions
of the Participant –
Self & Others

Self-Reliance

Participant's
Self-Determination

Adversity

Participant's Hardships
and Struggles

Purposeful Behavior

Participant's
Deliberate Behavior

Participant’s Description of
Academic Environment Institution or Program

Example
So when he learned that me and my twin brother
were interested in becoming physicians, he told us
we needed to apply to that program.
My mentor viewed me as a subject matter expert.
The family that I made during the doctoral journey
were all my friends starting off with the job in New
York, who were all in doctoral programs themselves.
So I went to boarding school...actually received a
scholarship to go there at…which is a phenomenal
scholarship that sort of pairs inner city students
with, you know, prep schools.
But like, I was always like, in private school, because,
you know, it was sort of instilled in me at a young
age that, you know, education was sort of your
window to sort of success, if you will.
I've just had a tremendous support system
academically, so really, all of my teachers.
My family always supported education for all of us.
Because there…there was the status quo. And as a
black male, if you are in science, you already weren't
the status quo.
I was one who was always good at school, but I was
never really challenged. So, it didn’t interest me,
moving forward in my educational career, until I
moved to New York and it was presented as a new
challenge.
Once I planted that seed and graduated from my
Master’s program, I said, “You know what…If I’m
going to get my doctoral degree, I’m going to have
to do it before I’m 40,” because I also like setting
goals.
And then throughout the time where I was doing the
MCAT, I was still working. I was still working with the
fraternity. I was still doing volunteer work and still
taking classes, so I did okay on the MCAT.
I started the program when I was 37 and I
completed it in two years. So, I met my overall goal
of getting it before I was 40.
But I got to [my undergraduate program]. And it was
like this sea of Black people from all over the world.
It was super diverse.

55

Appendix B
Table 2: Key Findings Qualitative Code Book Example
Code

Mentorship

Access

Mindset

Self-Reliance

Participant 1 Occurrences Participant 2 Occurrences Participant 3 Occurrences
And my CFO told me that if I
really want to make moves and
advance in my career, I’m
going to need to at least get my
Master’s

the family that I made during
the doctoral journey were all
my friends starting off with the
job in New York, who were all
in
doctoral
programs
themselves.

I was never one who loved
school.

Once I planted that seed and
graduated from my Master’s
program, I said, “You know
what...if I’m going to get my
doctoral degree, I’m going to
have to do it before I’m 40,”
because I also like setting goals

I wanted to be just like him, like,
you know, and that’s just not
even just like, academically. His
moral compass. Like, he’s slow
to anger. He’s very patient. He is
my hero, until this day, I still
want to be exactly like him.

But, you know, I made a lot of
good friends. And I’m really
close with –and that was a thing
that shocked me to. Like, I didn’t
think that I would have make
friends like that in law school
that I still, like, you know, hang
out with.
And I think particularly, you
know, people of color, I think,
from a very young age, we're
kind of conditioned that if you're
smart, you're either a doctor or
a lawyer, or, you know,
something along those lines. I
did not love the sciences. You
know, I tried, but that didn't
work out. So practicing medicine
probably wouldn't have been a
good idea for me. And that sort
of left the law
If somebody was going to be at
the top, it may as well be you.
And there's like this profound
sense of responsibility, and a
commitment to excellence,
particularly as a black person,
that you get the moment that
you step on campus, right, like,
you know, the shoulders on
which you stand. And, you know,
it just, it just, it just taught me
that, you know, I belong
everywhere that I am

So when he learned that I and my
twin brother were interested in
becoming physicians, he told us we
needed to apply to that program
And really one of the most
influential experiences I had was in
the freshman year of my college
experience, where I went to the
minority
medical
educational
program. Prior to that I met with
somebody who grew up near my
same neighborhood...and I found
out that he was a med student at [an
Ivy League] University.

Because there…there was the status
quo. And as a black male, if you are
in science, you already weren't the
status quo

I was surrounded with people who
had the same goal, who had the
same dreams and they were smart.
They were fun. And I didn't feel –it
was the first time where I didn't feel
like an anomaly. Or I didn't feel like I
was just a fish out of water. I was
actually just surrounded by people
where felt supported

56

Appendix C
Table 3: Participant Response Frequency

Code

Interview 1 Occurrences Interview 2 Occurrences Interview 3 Occurrences

Mentorship

16

2

19

Academic Preparation 1

5

2

Access

9

20

11

Performance

0

7

22

Expectations

7

4

11

Advisors

0

2

4

Family

8

2

4

Mindset

12

26

26

Perception

3

4

15

Self-Reliance

10

15

9

Adversity

7

3

14

Purposeful Behavior

7

5

4

Academic Environment 3

8

1

Totals

103

142

83
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Appendix D
Figure 1: Participant One Coding Analysis

Self-Reliance, 10

Mentorship, 16

Mindset, 12

Access, 9

Family, 8
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Appendix E
Figure 2: Participant Two Coding Analysis
Academic
Environment, 8

Access, 20

Self-Reliance, 15

Performance, 7

Mindset, 27
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Appendix F
Figure 3: Participant Three Coding Analysis

Adversity, 14
Mentorship, 19

Perception, 15

Performance, 22

Mindset, 26
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Appendix G
Figure 4: Frequency of Key Findings Chart

Frequency of Key Findings

Self-Reliance
Participant 1
Participant 2
Participant 3
Total

Mentorship
10 16
15 2
9 19
34

Access
9
20
11
37

Mindset
12
26
26
40

64
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Appendix H
Figure 5: Frequency of Key Findings Graph

Frequency of Key Findings

Self-Reliance
19%
Mindset
37%

Mentorship
21%

Access
23%
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APPENDIX I
Figure 6: Interview Question Comparative Coding Analysis
The researcher conducted interviews via Zoom Communications as a means of chronicling and analyzing
the perceptions and lived experiences of each participant. The researcher composed an interview script based on
the following guiding questions. 1) What are the experiences of African American males who earned doctoral
degrees? 2) How did the academic experiences of African American male doctoral graduates hinder or contribute to
their resilience? 3) How did family circumstances and peer experiences affect African American male educational
resilience? 4) What personal and professional practices helped African American males overcome personal,
economic, social, psychological, and academic obstacles in order to obtain doctoral degrees?
The interview questions were analyzed to determine what themes might be elicited from participant
responses. Those responses were compared to actual responses as a means of further solidifying and validating the
coding values utilized in this study.

Possible Code Outcomes
Mentorship, Academic
Preparation, Access, Performance,
Expectations, Advisors, Family,
Mindset, Perception, SelfReliance, Adversity, Purposeful
Behavior, and Academic
Environment.

Access, Family

Mentorship, Access, Expectations,
Advisors, Family
Mentorship, Academic Preparation,
Access, Performance, Expectations,
Advisors, and Academic
Environment.
Academic Preparation, Performance,
Expectations, Mindset, Perception,
Self-Reliance, Adversity, Purposeful
Behavior, and Academic
Environment.
Mentorship, Academic Preparation,
Access, Performance, Expectations,
Perception, Advisors, and Academic
Environment.
Mentorship, Academic Preparation,
Access, Performance, Expectations,
Advisors, Family, Mindset,
Perception, Self-Reliance, Adversity,
Purposeful Behavior, and Academic
Environment.
Academic Preparation, Performance,
Expectations, Mindset, Perception,
Self-Reliance, Adversity, Purposeful
Behavior, and Academic
Environment.

Interview Questions
Questions

1) Please explain any personal, educational or
professional experiences that affected you earning
your doctoral degree. Were they at home? In
elementary school? In high school? In college? In the
community? In your career?
2) Describe strengths and weaknesses in your family
and community. What role did you and/or your family
have in the community? How did your family
participate in your life and your education?
3) Describe any close relationships that you have had
with; a) Community member? b) Church member? c)
Teacher? d) Staff member? e) mentors? Please share a
story about one of those relationships.
4) Which teachers, staff members or mentors were
most influential to your success and why; a) In high
school? b) In college/grad school? c) At home? d) In
church? e) In the community?

5) What were your experiences as an African
American male in graduate school?

Actual Code Outcomes
Mentorship, Academic
Preparation, Access,
Performance, Expectations,
Advisors, Family, Mindset,
Perception, Self-Reliance,
Adversity, Purposeful Behavior,
and Academic Environment.
Mentorship, Academic Preparation,
Mindset, Performance, Access,
Family, Perception,

Expectations, Advisors, Family,
Mindset, Perception
Mentorship, Academic Preparation,
Access, Family, Mindset, Perception,
Self-Reliance, Academic
Environment

Mentorship, Academic Preparation,
Access, Expectations, Mindset,
Perception, Purposeful Behavior

6) How do you feel about your academic performance Mentorship, Performance, Family,
in graduate school?
Mindset

7) How did you manage to earn your doctoral degree
in terms of navigating your personal and academic
experiences and circumstances?

Mentorship, Performance, Mindset,
Perception, Self-Reliance,
Purposeful Behavior

8) What personal, educational and professional
practices, resources, relationships and characteristics
contributed to your doctoral academic achievement?

Academic Preparation, Mindset, SelfReliance, Advisor, Perception,
Adversity
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Appendix J
Adult Consent to Participate in Research Form
All the Way Up:
A Qualitative Examination of African American Male Educational Resilience in Higher Education
Principal Investigator: Junae Diamond Weathersby, Doctoral Student
Institution: DePaul University, Chicago, Illinois, USA
Department, School, College: Educational Leadership
Faculty Advisor: Andrea Kayne, J.D., Associate Professor and Director, Educational Leadership
What is the purpose of this research?
We are asking you to be in a research study because we are trying to learn more about the perception of
factors that facilitate and hinder the educational resilience of African American males in higher education.
This study is being conducted by Junae Diamond Weathersby, a doctoral student at DePaul University, as
a requirement to obtain her doctoral degree. This research is being supervised by her faculty advisor, Dr.
Andrea Kayne. We hope to include about 6 people in the research.
Why are you being asked to be in the research?
You are invited to participate in this study because you are an African American male who has pursed a
doctoral degree.
What is involved in being in the research study?
If you agree to be in this study, being in the research involves being interviewed via telephone and Zoom.
Personal information, including the schools in which you have attended, where and how you grew up and
your occupation, will be collected. The subject matter of the interview will focus on your educational
background and experiences, as well as your personal experiences as they relate to your pursuit of a
doctoral degree. Some of the interviews will be audio recorded and transcribed into written notes later in
order to get an accurate record of what was said.
Are there any risks involved in participating in this study?
You may feel uncomfortable, embarrassed or emotional about answering certain questions. You do not
have to answer any question you do not want to. There is the possibility that others may find out what
you have said, but we have put protections in place to prevent this from happening. A code number will
be created for you that will be on our records rather than using your name.
Are there any benefits to participating in this study?
You may not personally or directly benefit from this study, but the indirect benefit of participating in this
study includes contributing to the field of education. I hope that this study will help students, particularly
African American students, who are considering college degrees, as well educators, administrators, and
policy makers.
How much time will this take?
The entire study will take about 1 month to complete. There are three interviews, and each interview will
take approximately 60 minutes to complete.
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Are there any costs to me for being in the research?
There is no cost to you for being in the research.
Can you decide not to participate?
Your participation is voluntary, which means you can choose not to participate. There will be no negative
consequences, penalties, or loss of benefits if you decide not to participate or change your mind later and
withdraw from the research after you begin participating.
Who will see my study information and how will the confidentiality of the information collected for the
research be protected?
The research records will be kept and stored securely. Your information will be combined with information
from other people taking part in the study. When I write about the study or publish a paper to share the
research with other researchers, I will write about the combined information we have gathered. Your
name will not be included, nor will any information that will directly identify you. Some people might
review or copy our records that may identify you in order to make sure we are following the required
rules, laws, and regulation, such as the DePaul University Institutional Review Board.
To prevent others from accessing our records or identifying you should they gain access to our records,
we have put some protections in place. These protections include using a code number and pseudonyms
for you and other people in the study and keeping the records in a safe and secure place using a password
protected computer and e-mail account. The audio recordings will be kept until accurate written notes
have been made, then they will be destroyed.
Who should be contacted for more information about the research?
Before you decide whether to accept this invitation to take part in the study, please ask any questions
that might come to mind now. Later, if you have questions, suggestions, concerns, or complaints about
the study or you want to get additional information or provide input about this research, you can contact
the researcher, Junae Diamond Weathersby at [researcher’s e-mail address].
This research has been reviewed and approved by the DePaul Institutional Review Board (IRB). If you have
questions about your rights as a research subject, you may contact DePaul University’s Director of
Research Compliance in the Office of Research Services.
You may also contact DePaul’s Office of Research Services if:
•
•
•

Your questions, concerns, or complaints are not being answered by the research team.
You cannot reach the research team.
You want to talk to someone besides the research team.

A copy of this form will be e-mailed to you prior to your interview and a verbal consent process will be
conducted prior to your interview.
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Appendix K
“All the Way Up” Interview Guide
Guiding Research Questions
1) What are the experiences of African American males who earned doctoral degrees?
2) How did the academic experiences of African American male doctoral graduates hinder or
contribute to their resilience?
3) How did family circumstances and peer experiences affect African American male educational
resilience?
4) What personal and professional practices helped African American males overcome personal,
economic, social, psychological, and academic obstacles in order to obtain doctoral degrees?
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Appendix L
Interview Script/Questions
This interview is being audio-recorded for research purposes. Should you wish for recording to stop at any
point, please let me know and I will stop recording. Do you consent to being recorded?
If so, recording starts now.
1) Please explain any personal, educational, or professional experiences that affected you earning your
doctoral degree. Were they at home? In elementary school? In high school? In college? In the community?
In your career?
2) Describe strengths and weaknesses in your family and community. What role did you and/or your family
have in the community? How did your family participate in your life and your education?
3) Describe any close relationships that you have had with; a) Community member? b) Church member?
c) Teacher? d) Staff member? e) Mentors? Please share a story about one of those relationships.
4) Which teachers, staff members, or mentors were most influential to your success and why; a) In high
school? b) In college/grad school? c) At home? d) In church? e) In the community?
5) What were your experiences as an African American male in graduate school?
6) How do you feel about your academic performance in graduate school?
7) How did you manage to earn your doctoral degree in terms of navigating your personal and academic
experiences and circumstances?
8) What personal, educational, and professional practices, resources, relationships, and characteristics
contributed to your doctoral academic achievement?
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Appendix M
Recruitment E-mail
Dear [Name]:
I am a doctoral candidate in DePaul University’s educational leadership program and I am
conducting a research study on African American male educational resilience in higher education.
I would like to examine the factors that affect doctoral degree completion amongst African
American males. Participation in this study will take a total of two hours. Please note that that
participation is voluntary and that no compensation is offered for participation in this study. If
you are interested in being interviewed virtually regarding your experiences as an African
American male doctoral recipient, please contact Junae D. Weathersby at [researcher’s e-mail
address]. The risks involved in this research are considered minimal, as you might be asked to
recount and discuss events, situations, occurrences, and circumstances that affected your
doctoral degree attainment.
If you have any questions, please let me know. Thank you so much for the consideration.
Junae D. Weathersby
Doctoral Student
DePaul University
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Appendix N
Interview Reminder E-mail
This e-mail is to remind you that you have an interview scheduled with Junae D. Weathersby for
research purposes on ______ (day of the week), ____ (month/date/year) at ____ (time and time
zone). Please contact her at [researcher’s e-mail address] if you have any questions or if you need
to cancel or re-schedule your interview. Your participation in research on educational resilience
is truly appreciated.
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Appendix O
Follow-Up Interview Script
This e-mail is to acknowledge and thank you for participating in Junae D. Weathersby’s study on
educational resilience. Feel free to contact her at [researcher’s e-mail address] with any
questions or concerns regarding the interviews or the research. Your participation in research on
educational resilience is truly appreciated.
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